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Narrative Description of the School and Community 
 

The Sprunica Community includes diverse family configurations.  Houses tend to be 
widely scattered and small with a limited availability of quality and affordable housing.  
As a result, there tends to be a significant number of transient students at Sprunica.  All 
students have access to a bus route.  Some students ride a bus for up to an hour each 
way.  Sprunica Elementary regularly has a percentage of students that qualify for the 
free and reduced lunch and textbook programs based on household income levels.  
Currently, 53% of our students benefit from these programs.  
 
Tourism is the largest segment of the local economy, and many are employed in the 
nearly 300 galleries and shops in Nashville.  A number of people are employed in the 
hotels, restaurants, and other service businesses that support tourism.  A large percent 
of the residents commute to surrounding counties or to Indianapolis for employment.    
 
In 2001, two facilities were added that greatly enhanced the quality of life in Brown 
County.  The first was the YMCA.  The YMCA provides exercise equipment, a 
swimming pool, a gym, and other recreational facilities.  Programs are conducted for 
preschool age children through high school at the YMCA.  These programs promote the 
lifelong desire for a healthy life style.  This organization also works closely in 
conjunction with the area hospitals to provide a Cardiac Rehab program for heart 
patients. 
 
The second facility to improve life for Brown County residents is the upgraded and 
expanded public library.  Funded by private donations and grants, the library offers an 
excellent collection of books and media materials for young and old alike.  Reading 
programs are also provided for preschool through elementary age children.  Computers 
with Internet access are available for use by library patrons.  A program for encouraging 
adult literacy is also housed in the library. 
 
During the summer of 2003, Brown County was awarded a five million dollar Lilly/Cape 
Grant to establish a Career Resource Center.  This center helps members of the 
community achieve higher levels of learning throughout their life.  It provides a variety of 
resources to assist in achieving career and educational goals.  Some of its outstanding 
resources include: Adult Basic Educational Classes; PLATO Online Assessment and 
Tutorial Tools; Brush Up Math, Reading and Language Classes; Distance Learning: 
Online, IHETS, Two-Way Video Conferencing, Test Proctoring Services; free general 
computer classes; Individual Career Planning and a variety of college courses. The 
Career Resource Center also offers a GED program, which has been very successful. 
 
Sprunica is in close proximity of Bloomington (Indiana University), Franklin, Greenwood, 
Columbus, and Martinsville.  This enables local residents the opportunity to enjoy the 
many cultural events offered in these cities.  Residents may choose to attend plays, 
musicals, concerts, lectures series, or other events at Indiana University.  Indianapolis is 
close enough to attend special events or to visit any one of several museums.  
 
There are many activities for residents and visitors to enjoy.  For individuals who prefer 
sports, there are a variety of athletic offerings.  Golfers may choose from the countyôs 



  

prestigious golf club or one of the many other courses scattered throughout the area.  
Winter sports lovers may enjoy cross-country skiing or travel to a nearby community to 
play hockey or to figure skate.  Fishermen and boating enthusiasts can find enjoyment 
in the many private lakes and/or ponds as well as travel a short distance to Lake 
Monroe or Lake Lemon.  Bicyclists can enjoy traveling through the hills of Brown 
County.  Mountain bikers and hikers can enjoy the trails in the Hoosier National Forest, 
Yellowwood State Forest or the Brown County State Park.  A variety of wildlife makes 
hunting a popular activity for adults and youth.  Other activities that residents can enjoy 
include the Bean Blossom Drag Way, Bill Monroe Blue Grass Facilities, Flea Markets, 
Brown County Playhouse, 4-H, various art galleries, and shopping. 
 
We at Sprunica believe it takes parents, teachers and the community to be actively 
involved to ensure the success of each child.  At Sprunica, parents are invited to join the 
Parent-Teacher Organization (PTO) and encouraged to volunteer both in classrooms 
and for school events.   
 
The parents and community members at Sprunica are very supportive of the school and 
its mission and feel the school provides a safe and supportive atmosphere.  Our Parent-
Teacher Organization (PTO) supports our students and teachers in our community.  
Sprunica Elementary in Brown County provides a wholesome atmosphere and makes a 
great place for families.   
 
 
Partnerships with Parents 

 
Sprunica Elementary empowers parents with information about their childôs progress in 
a variety of ways. Teachers hold parent-teacher conferences in the fall. Communication 
between teachers and parents continues throughout the year in the form of personal 
letters, phone calls, class newsletters, and individual conferences as needed.   
 
Our parents are family-oriented and supportive of Sprunica Elementary. This is evident 
through strong participation at school-sponsored activities such as Open House, Fall 
Carnival, Science Night, Book Fairs, Family Dinner Night, Winter Activity Night, Summer 
Blast-Off, Talent Show, individual classroom events, and other PTO sponsored 
activities.   

 
Community Partnerships 
 
Sprunica Elementary believes that a childôs growth is a shared responsibility. Consistent 
interaction among the school community allows each student to reach his or her 
personal best.   
 
The Parent-Teacher Organization is an active part of the Sprunica community and 
provides opportunities that foster student achievement, development of decision-making 
skills, and an appreciation for learning.  PTO sponsors events such as Fall Festival, 
Science Night, Winter Activity Night, Family Dinner Night, Summer Blast-Off, Family 
Movie Night, and Student Appreciation Days.  PTO also provides financial support to 
teachers for classroom use. 



  

 
Sprunica has created a volunteer program made up of parents, grandparents, and other 
members of our community.  These individuals are committed to encouraging students 
to do their personal best.  A list of community resources includes, but is not limited to:  
Churches, Public Library, Community Speakers, Social Services, Big Brothers/Big 
Sisters, and Educational Programs.  
 
Community at Large 
 
Brown County is located approximately forty-five miles southwest of Indianapolis. 
Sprunica Elementary is one of four elementary schools in the Brown County Schools.  It 
is situated in a rural area of rolling wooded hills and small farms. This natural beauty 
brings more than two to three million visitors to the county each year.   
 
The county covers 312.3 square miles with much of the acreage taken up by Brown 
County State Park.  Although the park draws two to three million tourists annually, it 
makes no direct monetary contribution to the local economy.   
 
 
 

Paid-Free-Reduced Lunch Data 
 

 2007-2008 2008-2009 2009-2010 2010-2011 

Paid 61.5% 53.0% 47.4% 45.7% 

     

Free/Reduced 38.8% 47.0%      52.6%  54.3% 

 
 
 

ISTEP+ English/LA & Math DATA: 
Average Percent Passing 

 

 
2008-2009 

Fall 

2008-2009 
*Spring 

2009-2010 
 

2010-2011 
 

Sprunica 72.7% 66.9% 77.6%        79.03% 

State 73.7% 71.4% 75.0%        70.45% 

*The Spring 2009 ISTEP+ data did not count toward the calculation of AYP. 
 

 



  

Sprunica Elementary students live in a rural area in South Central Indiana. The 
students, parents, faculty and staff are considered the heart of the community.  
Students living in the Brown county school district attend one of four elementary schools 
serving kindergarten through sixth grade.   

Staff includes: 

¶ 1 Principal 

¶ 14 Classroom Teachers 

¶ 2 Special Education Teachers 

¶ 1 Title I Teacher 

¶ 1 Full-time Administrative Assistant 

¶ 1 Health Assistant 

¶ 4 Special Education Paraprofessionals   

¶ 1 Library Assistant 

¶ 3 Cooks 

¶ 2 Full-time Custodians (Day & Night) 

¶ 1 After School Care Coordinator 

Shared staff includes: 

¶ 1 Music Teacher 

¶ 1 Physical Education Teacher 

¶ 1 Art Teacher 

¶ 1 Librarian  

¶ 1 Counselor 

¶ 1 Speech/Language Pathologist 

¶ 1 High Ability District Coordinator 

¶ 1 Registered Nurse 

¶ 1 School Psychologist 

¶ 1 Occupational Therapist 

¶ 1 Hearing Impaired Educator 

¶ 1 Visually Impaired Educator 

¶ Maintenance Staff 

¶ Bus Drivers 

¶ Title 1 Coordinator 

¶ Computer Technician 

Administration includes: 

¶ 1 Superintendent 

¶ 1 Assistant Superintendent 

¶ 1 Student Services Director                

¶ 1 Technology Director 

¶ 1 Director of Student Learning 

¶ 1 Transportation Director  

¶ 1 Food Service Director 

¶ 5 Member School Board 
 

Volunteers include: 
 

¶ Parents 

¶ Community Members 



  

¶ Indiana University Education Students 

¶ High School Students 

¶ Literacy Coalition (After School) 

 
School District Vision Statement 

Brown County Schools will prepare students to achieve success through quality 
instruction.  
 

School District Mission Statement 

Brown County Schools provides a safe and supportive learning environment with 
high expectations effectively meeting the needs of our students and helping them 
reach their individual academic goals. 

 
Statutes and Rules the School Wishes to have Suspended 
from Operation 

 
At this time Sprunica Elementary School is not applying for any waivers. 
 
 

Description and Location of the Schoolôs Curriculum 

Brown County Schools Curriculum consists of a collaborative structure of learning 
objectives recommended by the professional staff and approved by the Board of School 
Trustees.  Learning objectives are based upon the Indiana Academic Standards for 
each grade level and subject.  Copies of the District Curriculum are available for 
community members to review in the school library, the Superintendentôs office, and on 
the schoolôs server.  Classroom teachers continually update materials and units of study 
to ensure that the Indiana Academic Standards are incorporated into instruction.  
Instructional practices are differentiated based on the individual needs and learning 
styles of all students. 

  



  

Instructional Strategies & Standards Alignment 
 

The schoolôs instructional strategies support the achievement of Indianaôs Academic 
Standards in the following ways: 

¶ Teachers from the district met at every grade level to outline the grading period in 
which each core standards are to be introduced.   

¶ Grade-level teachers collaborate monthly on balanced literacy, math, high ability 
and technology instruction .  They discuss units of study, teaching strategies, 
resources and classroom ideas. 

¶ Teachers are vigilant about choosing a variety of teaching strategies and 
materials beyond the textbook in order to enhance the studentsô opportunities to 
master the standards. 

¶ Goals and objectives written for students with Individual Education Programs are 
aligned with the Indiana Academic Standards. 

 

The following is a partial list of the many strategies used at Sprunica: 
 

¶ Brightlink 455ôs and document cameras are used in all grade level classrooms 

¶ Instruction that addresses auditory, visual, and tactile learning modes 

¶ Large group, small group, and individual instruction  

¶ Direct instruction, presentations, lecture 

¶ Group investigation and inquiry learning 

¶ Instruction that challenges inductive and deductive thinking 

¶ Role-playing and dramatic presentations 

¶ Computer programs including problem-solving software 

¶ Use of the Internet: OPAC library search engine, research methods, math 
reinforcement, editing, publishing student writing, and Starfall (K-1) 

¶ Games, puzzles, flash cards, memorization, and reading comprehension 
activities 

¶ Cooperative learning 

¶ Differentiated instruction 

¶ Cross-grade peer buddies 

¶ Peer revision and editing 

¶ Literal and analytical questioning 

¶ Pull-out and inclusionary settings for remediation and enrichment instruction                                                        

¶ Daily lessons in each subject area from textbooks reinforced with supplementary 
resource books, videos, and other miscellaneous materials 

¶ Use of library materials: school, public, and classroom  
 

  



  

Educational Programming 
 
Sprunica Elementary conforms to the Indiana Academic Standards. We also offer a 
variety of academic programs to meet the educational needs to our student population. 
Our goal is to have all students meet or exceed grade level expectations or those 
expectations established in Individual Education Programs.  We offer the following 
resources to accomplish this goal at Sprunica Elementary: 

 
Student Programming 
 

¶ Core academic areas are covered at all grade levels. Reading, writing, word 
study, math, science and social studies are primary areas of study at each grade 
level. 

¶ Students in grades K-6 receive an hour of weekly instruction in music, art, and 
physical education by certified teachers in these areas.   

¶ Two certified special education teachers and 4 instructional assistants provide 
comprehensive individualized programs for students K-6.  Students are given 
services from these programs in accordance with the guidelines of Article 7 for 
Indiana.  These multi-certified teachers address all ranges of learning needs. 

¶ A Speech/Language Pathologist (SLP) provides services for those who qualify as 
per Article 7. 

¶ An Occupational Therapist (OT) provides services for those who qualify as per 
Article 7. 

¶ A Physical Therapist (PT) provides services for those who qualify as per Article 
7. 

¶ Additional special education services are provided through our Special Education 
Cooperative for students who need exceptional services, including:  Vision 
Consultant, Hearing Consultant, Orthopedic Impaired Consultant, and Health 
Services. 

¶ A certified teacher staffs our Title 1 program.  The Title 1 program is offered to 
school wide for students who need support in reading. 

¶ A certified School Counselor meets with children and/or staff who need support. 
¶ A full-time Library Assistant keeps on-going library education, book sharing, and 

all library resources readily available for students and staff. 
¶ The High Ability program provides a variety of opportunities for individual, small 

group, and whole classroom enrichment.  The building based high ability coach 
offers assistance and ideas during collaboration, during the day and after school. 

¶ Math and Spell Bowl Teams, History Day, Game Club and Choir offer enrichment 
and developmental opportunities for students.  Rocket Club is offered to students 
in 6th grade. 

¶ Student Council offers leadership opportunities for students in grades 1-6. 

¶ WSES, student-run news broadcast, is an enrichment opportunity for students in 
6th grade. It includes community members and students in all grades. 



  

Titles and Descriptions of Assessment Instruments  
 
DIBELS (Dynamic Indicators of Basic Early Literacy Skills) 
The Dynamic Indicators of Basic Early Literacy Skills (DIBELS) are a set of 
standardized, individually administered measures of early literacy development. They 
are designed to be short (one minute) fluency measures used to regularly monitor the 
development of pre-reading and early reading skills. The measures assess student 
development of phonological awareness, alphabetic understanding, and automaticity 
and fluency with the code. Each measure is widely respected as a reliable and valid 
indicator of early literacy development and predictive of later reading proficiency.  In 
conjunction with classroom formative assessments, DIBELS aids in the early 
identification of students who are not progressing as expected.  
 
STEEP (System to Enhance Educational Performance) 
STEEP is a comprehensive system to assist teachers, administrators and other 
professionals to provide the right type of assistance to the right students at the right 
time. It provides evidenced based tools that help schools to implement the ambitious 
goals set forth in NCLB and IDEA. The first phase of the STEEP RTI process focuses 
on prevention and early detection of academic issues through universal screening using 
curriculum-based measures in reading, math, and writing.  STEEP assessments are a 
foundation for implementing a school wide model of determining each studentôs unique 
needs and if academic intervention is needed to enhance classroom instruction. 
 
Fountas and Pinnell Benchmark Assessment System 
The Fountas & Pinnell Benchmark Assessment System is a formative reading 
assessment comprised of 58 high-quality, original titles, or ñlittle booksò divided evenly 
between fiction and nonfiction. The assessment measures decoding, fluency, 
vocabulary, and comprehension skills for students in kindergarten through 8th grade. 
The set of books, recording forms, and other materials serve as an assessment tool for 
teachers, literacy specialists, and clinicians to use in determining studentsô 
developmental reading levels for the purpose of informing instruction and documenting 
reading progress. 
 
Spelling Inventories 
Spelling assessments are drawn from Donald Bear's Words Their Way. Three levels of 
spelling inventory are used with students K-6 to determine a level of spelling 
development. The Primary Spelling Inventory is used with students in Kindergarten -1, 
the Elementary Spelling Inventory is administered to students Grade 2, Grade 3, and 
Grade 4 and the Upper Level Spelling Inventory is given to Grade 5 and Grade 6.   
Following administration of the grade level inventory, teachers maintain the flexibility to 
use any inventory that corresponds to a level above or below a studentôs grade level 
grouping to further determine instructional needs.  
 



  

Common Formative Assessments  
 
The Narrative Writing Continuum:  Reading and Writing Project at Teacherôs College, 
Columbia University   
In 2006, the TCRWP drafted and piloted an assessment tool to better track student 
growth in narrative writing. A continuum was developed for assessing K-8 writing, which 
began to describe the developmental pathways along which young writers tend to 
travel. It offers not only benchmarks for student work, but a vision and a vocabulary for 
what the very next steps from those benchmarks might be, making differentiation of 
instruction much more realizable. 
 
Spelling High Frequency Words Grades 3-8:  Reading and Writing Project at Teacherôs 
College, Columbia University   
This assessment is used to determine the number of high-frequency words that 
students control in spelling. Control means they recognize them immediately when 
reading a text, and write them automatically when writing. If a student is able to spell a 
word automatically, attention is freed to focus on the message they are attempting to 
write. Therefore, this assessment can be used throughout the year to record students' 
growth in control of high frequency words. 
 
Narrative Story Retelling 
Children who are able to use narrative frameworks to guide their comprehension of 
narratives they read or hear have better recall for information and are able to focus on 
what is important, (Hudson & Nelson, 1983; Lahey & Bloom, 1994; Nelson & Gruendel, 
1986). This suggests that a childôs ability to use a narrative framework will impact 
classroom performance, whether the task involves reading comprehension or 
composing a story.  Kindergarten teachers in collaboration with Speech Language 
Pathologists assess familiarity with narrative structure using an episodic story retelling 
task.  This allows staff to find children who need to develop narrative frameworks as a 
foundation for story writing, listening comprehension, and reading comprehension for 
stories and intervene. 
 
Kindergarten Writing Development Scale 
Kindergarten teachers document stages of writing development each grading period 
using a teacher developed tool.  Writing stages are pictured using standard 
kindergarten work samples to which each studentôs work is compared.  The sample 
representing each new stage of writing development has descriptors.  Teachers use the 
tool to help parents see the indicators teachers watch that signal the development of 
print awareness, the alphabetic principle, and early writing conventions.  
 
Rubrics and Reading Logs 
Brown County teachers K-6 have started working to develop a continuum of rubrics and 
reading logs that can be used as resources for assessing student work with increased 
reliability and validity within reading and writing across grade levels.  Drafts will be 
linked by a common purpose for each tool and a set of expectations of expectations 
driven by the Indiana Academic Standards.    
 



 

 

  

Plan for Submission of the Plan to the Governing Body 
 

COMMITTEE 
MEMBERS 

NAME POSITION 

Chair Abbie Oliver 
 

Principal 

Participant Ronna Snyder Parent 
 

Participant Kelli Suding Parent 
 

Member Johanna Huls Teacher 
 

Member Amy Gordon  Teacher 
 

Member Mary Kurdziel Teacher 
 

Member Rhonda Van Winkle Teacher 
 

Member Connie Darling 
 

Teacher 

Member Vickie Burns Teacher 
 

Member Lindsay Wheeler Teacher 
 

 

 

The objective of the School Improvement Team is to lead the development of a school 
improvement plan that addresses student achievement needs, to monitor the 
implementation of the plan, and to revise it when appropriate. The above members will 
collaborate throughout the school year to evaluate and amend the school improvement 
plan as needed.  At Sprunica Elementary, the School Improvement Plan Team includes 
the members of the school community listed above. 
 

Attendance Rate 
 

  2006-2007  2007-2008  2008-2009  2009-2010 2010-2011 

Enrollment 3  303 304 304 289       280 

Attendance 
Rate 

   95.3%   95.6%    95.0%   95.1% 95.07% 

 
  



  

 

Safe and Disciplined Learning Environment 
 
Sprunica provides a welcoming atmosphere for parents and a safe learning 
environment for students.  Sprunica takes ongoing steps to ensure a safe environment.   

 
A school level plan is in place to ensure a safe and disciplined learning environment. 
Students are given a handbook that clearly states emergency safety procedures, 
behavioral expectations, and consequences.  Fire and tornado drills are conducted 
according to state requirements.  In every classroom, the evacuation routes for fire and 
tornado drills are posted. 
   
Exterior doors are numerically coded and locked with the exception of the Main 
Entrance. Upon entrance to the school, all visitors must enter through the main office 
and obtain a visitorôs badge to be worn for the duration of their visit.  A parent or 
guardian must sign in/out any student arriving late to school or leaving early.  Parents 
must also notify the office if there is a change in transportation. 
 
The State of Indiana defines bullying as ñovert, repeated acts or gestures including: 
verbal or written communications transmitted; physical acts committed; or other 
behaviors committed by a student or group of students  against another student with the 
intent to harass, ridicule, humiliate, intimidate, or harm the other student.ò   
 
Bullying at Sprunica is prohibited in accordance with the Senate Enrolled Act No. 285. 
Bullying is addressed within published school-wide discipline guidelines.  Although 
Sprunica has traditionally maintained a very positive learning environment for students 
and staff, when misbehaviors do occur we use our guidelines as a tool to address 
specific incidents.  Our discipline rules apply to students on school grounds, before, 
during and after school hours.  This also includes traveling to and from school and 
school activities off school grounds.  Sprunica is currently providing educational 
classroom instruction in the identification of; the prevention of; and intervention in 
bullying. In general, students are taught and encouraged to use active problem solving 
in their daily interactions with others. 
 
Resource sites: 
 www.stopbullyingnow.hrsa.gov/index.asp 
 www.safeyouth.org 
 www.safechild.org/bullies.htm 
 www.awesomelibrary.org/bullying.html 
 
 

http://www.stopbullyingnow.hrsa.gov/index.asp
http://www.safeyouth.org/
http://www.safechild.org/bullies.htm
http://www.awesomelibrary.org/bullying.html


  

 

Increasing the Amount of Learning Time  
 
Core Classroom Instruction (Tier I) 
One hour is the daily minimum for core reading instruction, core writing instruction, and 
core math instruction.  Students that receive supplementary academic support for the 
purpose of curriculum review, practice, or extension participate in increased amounts of 
learning time in multiple ways. 
 
Á All Day Kindergarten is available to ALL students. Student who are participating 

in ADK have an increased instructional day of over 3 hours per day. 
Á Inclusion opportunities are provided to students of all abilities.  Studentsô 

academic and social needs are met within the core curriculum and then 
supplemented by adding opportunities for special education intervention, high 
ability instruction, and Title I intervention within the general education classroom 
to the greatest extent possible.   

Á The core curriculum lends itself to building extra learning time within familiar 
classroom instructional routines and learning contexts.  Specific examples of 
opportunities within Balanced Literacy which extended learning time is available 
to students are listed below: 

 
o Independent Reading  
o 1/1 Conferences during Reading and Writing Workshop 
o 1/1 or Small Group Strategy Lessons during Reading and Writing 

Workshop 
o Guided Reading Lessons  
o Book Clubs  

 
Other opportunities for increased learning time include: 
 

o Reinforcement with Instructional Assistants 
o Flexible Small Groups 
o Participation in Accelerated Reader Program  
o Participation in Waterford Early Reading Program 

 
Supplemental Instruction (Tier II) 
 
Á The Title I Program at Sprunica Elementary has targeted and selected students 

in grades K-6 reading.  Currently, a licensed teacher provides supplemental 
instruction using the Fountas and Pinnell Leveled Literacy Intervention System 
with most students.   

¶ Title I hired licensed teachers from the within the district to provide After School Tutoring 

during the 2010-2011 school year.  Students were provided tutoring based on non-

proficient ISTEP+ scores, classroom performance, local assessment data, and parent 

interest.  Tutoring focused on increasing essential skills in both reading and math. 

¶ Remediation time with a highly qualified teacher in a core content area is arranged in 

exchange for special area classes a strategy for giving some students additional learning 

time.  This option may be selected when After School Tutoring or Title I Services are not 

available or enough to provide the intensity of remediation work needed.  Parents and 

students are involved in the decision to participate in this method of providing increased 



  

 

instructional time which may be implemented for a few weeks or an entire grading period 

depending on the needs of the student and his/her response to the additional learning 

time instruction. 

 
Intensive Intervention (Tier III)   
 
A continuum of special education services currently defines opportunities for the most 
intensive intervention at the elementary level.  One of the reasons for applying for 
School Wide Title I status is to develop other opportunities for short term intensive 
supplemental instruction prior to referral to special education.  Currently, students with 
IEPs are included in general education instruction and receive additional academic 
support and specific interventions through special education as outlined in their 
Individual Education Plans (IEPS).  Students with needs ranging from mild speech 
impairment to severe cognitive disabilities are served at their home school to the 
greatest extent possible.  The primary exception is when students qualify for the special 
education preschool classroom and must attend Sprunica Elementary.  Children with 
ñspeech impairment onlyò may be served at their home school.  Students at risk for 
significant regression over the summer months may participate in Extended School 
Year Services (ESY) at the recommendation of the Annual Case Review team. 
  



  

 

Highly qualified teachers in all core content area classes  
 

All Sprunica Elementary teachers and paraprofessionals are highly qualified.  Brown 
County Schools ensures that the highly qualified teachers and paraprofessionals are 
hired.  
 

¢ŜŀŎƘŜǊΩǎ bŀƳŜ  Teaching Assignment Indicator of Being Highly Qualified 

Patrick Ault Physical Education Teacher of non-core subject 

Kathleen Bradley Social Studies Grades 4-6 Praxis II  

Vickie Burns Kindergarten HOUSSE requirements met 

Mary Carda-Kurdziel Grade 6  Language Arts HOUSSE requirements met 

Brenda Krieger Title I HOUSSE requirements met 

Christina Cook Speech and Language Teacher of non-core subject 

Alyse Johnson Kindergarten Praxis II 

Amy Gordon Grade 1 NTE (National Teacher Exam) 

Erika East Grade 2 Praxis II 

Johanna Huls Grade 3 NTE (National Teacher Exam) 

Jeffrey Lepore Science Grades 4-6 HOUSSE requirements met 

Loreen Link Music HOUSSE requirements met 

Lauren Lockdall Grade 5 HOUSSE requirements met 

Alane Lovell Special Education Resource Teacher of non-core subject 

Allesandra Bowman Grade 3 Praxis II 

Lauretta Krause Art HOUSSE requirements met 

Constance Darling Grade 1 HOUSSE requirements met 

Anthony Tharp Special Education Resource Teacher of non-core subject 

Rhonda VanWinkle Math Grades 4-6 Praxis II 

Lindsay Wheeler Grade 2 Praxis II 

Barbara Young Grade 4 Language Arts HOUSSE requirements met 

   

tŀǊŀǇǊƻŦŜǎǎƛƻƴŀƭΩǎ 
Name Teaching Assignment Indicator of Being Highly Qualified 

   

Dawn Partyka Special Education 2 years of college 

Kelli Suding Special Education Parapro Exam 

Amy Wach Special Education 2 years of college 

Christi Crimmins Special Education 2 years of college 
 

Strategies to attract high-quality, highly qualified teachers  
 

At this time, Sprunica Elementary does not have difficulty attracting high-quality 
teachers.  District administration and the principal attend university job-fairs and hire 
new staff after reviewing the applications of many outstanding candidates.  The districtôs 
proximity to Indiana University, Bloomington gives students the opportunity to 
experience Sprunica Elementary when completing onsite work for course requirements.  
A draw for many new teachers is the professional development opportunities, 
competitive salary, and benefit package offered by the district.   

 



  

 

Strategies to Increase Parental Involvement 

 
Activity 

& 
Grade Level 

Dates 
# of 

Parents 
Focus Description 

Take-Home 
Reading 
Program 

(Grades K-6) 

All Year 250 Reading 

Students take home leveled-books for reading 
at home.  Students return the books.  
Depending on the grade level the student may 
or may not have a parent/signature verifying 
that the student read their book. 

Summer Blast 
Off 

Last Day of 
School 

25 Students 
Parents assist during the last day of school 
activities. 

Annual Title 1 
Parent 

Meeting 
(3

rd
, 5

th
, 6th) 

Winter/ 
Spring 

 
15 Literacy 

Discussed Title 1 Program, Parent Compact, 
NCLB regulations, and school parent 
involvement activity suggestions. 

Tile 1 
Newsletter 

Periodically 53 
Reading 
Parent 

Involvement 

Newsletter highlights a part of balanced literacy 
and tips on reading with your child at home. 

General 
Education 

Intervention 
Team 

Meetings 
(All Grades) 

Monthly 
Approximately 
10 per month 

Language 
Arts & Math 

Classroom teachers, administrator, school 
counselor, speech and language pathologist, 
learning resource teachers, reading teacher, 
and parents meet to discuss individual student 
progress.  The group discusses learning needs 
and suggests ways of helping the student to 
meet state academic standards. 

Fall  
Parent/Teacher 
Conferences 

(K-6) 

Fall  
 

Fall ï 300 
conferences 

  

All Academic 
Areas & 
Social & 

Emotional 
Development 

In the fall, all parents were invited to attend a 
parent/teacher conference to discuss studentsô 
progress.  Teachers shared information about 
student progress, academic standards, and 
assessments.  Parents were given suggestions 
for how to help at home.   
 

After School 
Tutoring 

(3-6)  

Winter/ 
Spring 

18-20 Reading 

Our school offers additional support for 
students who are not meeting grade level 
expectations in reading to stay after school for 
tutoring.   This is a five week program which is 
taught by certified teachers.  Parents are 
responsible for transportation.  

Special 
Education 

Case 
Conferences 

All Year 
Approximately 

50-60 

All Academic 
Areas, Social 
& Emotional 
Development 
Speech & 
Language 
Development 

Parents are invited to attend initial case 
conferences when their child is given a multi-
disciplinary evaluation.  Parents are invited to 
attend annual case conferences to discuss 
their childôs progress and IEPs. 

 

 

 

 

 

 

 



  

 

Activity 
& 

Grade Level 
Dates 

# of 
Parents 

Focus Description 

ISTEP+ 
Conferences 
(Grades 3-6) 

Spring 175 
Language 

Arts & Math 

All parents of 3
rd

-6
th
 graders received a phone 

call by the classroom teachers notifying them 
of their children's performance on the ISTEP+.  
Those who did not pass were invited to a 
parent-teacher conference to discuss student-
learning needs and receive suggestions for 
how to help at home. 

Open House 
(All Grades) 

August 
Approximately 

250 
Language 

Arts & Math 

Parents were given information relating to 
school goals, state academic standards, 
textbooks, and the Title 1 Program for the 
school year.  This was the beginning to building 
a trusting, collaborative relationship among 
teachers and families.   

History Day 
Parent 

Meeting 
(Grades 4-6) 

1
st
 

semester 
30 

History/ 
Social 

Studies 

Teachers shared examples of History Day 
Projects and discussed guidelines used in 
assessment.  Parents were informed of the 
research procedures to be used for gathering 
information, as well as the writing process 
necessary for the written report. 

Kindergarten 
Enrollment 

(Incoming K) 
May 35 Early Literacy 

Begin to build trusting, collaborative 
relationships among teachers and families.  
Parents were given information about 
community resources, such as the public 
library, and the importance of reading to their 
children.  They were also given children's 
books. 

PL221 
Committee 
Meetings 

(All Grades) 

Periodically  6 
School 

Planning 

Review school goals, test scores, professional 
development, school resources and 
programming. 

Weekly/ 
Monthly 

Communication 
from Teacher 

Weekly/ 
Monthly 

Approximately 
250 

Cross-
Curricular 

information & 
scheduled 

events 

On a weekly/monthly basis, teachers provide 
information to families. 

Theme-Based 
Exhibits 

(K-6) 
(Made by 
students) 

Periodically  
Approximately 

150 

Theme based 
according to 
grade- level 
standards 

Families are given the opportunity to come to 
school and view their childôs work on display. 

Extra-
Curricular 
Academic 

Teams 

Fall/ 
Spring 

Approximately 
45 

Math/ 
Spelling/ 
History 

Students participate in activities that enhance 
the curriculum. 
 

Textbook 
Adoption 
Parent 

Representatives 

Spring 4-6 

Selection of 
new 

textbooks for 
Math 

Parents were selected to aid in the adoption of 
corporation-wide textbooks for Math. 
 
 
 

 
 

 

 
 



  

 

 
Activity 

& 
Grade Level 

Dates 
# of 

Parents 
Focus Description 

Parent-
Teacher 

Organization 
(PTO) 

Meetings & 
Events 

Monthly 
Approximately 

30 

Bringing 
Parents and 

Teachers 
together 

PTO holds monthly meetings as well as host a 
variety of school-wide events such as: Summer 
Blast-Off, Craft & Garage Sale, Santa 
Breakfast, Fall Festival, Adopt a Road, Student 
Appreciation Days, Open House, Kindergarten 
Round-Up 

Family Book 
Fair Nights 

Fall/ 
Spring 

Approximately 
100 

Reading/ 
Literacy 

Our school provides opportunities for parents 
and children to choose books that are 
interesting and encourage literacy. 
 

Music Events 
(K-6) 

Winter/ 
Spring 

Approximately 
250 

Music 
appreciation 

Music appreciation is encouraged through 
events such as:  Winter/Spring Concerts, 
Choral Festival, Choir, Nursing Home 
performances    

Publication  
Celebrations 

End of Unit 
Approximately 

10 - 20 
Writing 

Parents participate in Writing mini-lessons and 
genre celebrations. 

Talent Show 
(School Wide) 

Spring 
Approximately 

60 

Exhibition of 
Diverse 
Talents 

Families are invited to watch students perform 
a variety of talents. 
 

Fall 
Carnival/Chili 

Supper 
Fall 200 Family 

Each year the Sprunica staff and parent group 
holds a fall festival for families which includes 
Trick or Treat time and dinner. 

 

 
 

Strategies for Providing Academic Results to Parents 
 
Sprunica Elementary School provides academic results to parents through the following 
means: 
 

¶ Midterm progress reports are sent home four times a year. 

¶ Report cards distributed each nine-week grading period. 

¶ Parent conferences are scheduled with all parents in October. 

¶ Individual conferences are scheduled as needed. 

¶ Parents are contacted through phone calls, email messages written 
communications 

¶ ISTEP+ results are mailed directly to parents. 

¶ Parents have access to ISTEP+ results on the Indiana State Department of 
Education website. 

 
 

Strategies to involve parents in planning, review, and 
improvement of school wide plan  
 
Parents serve as partners in the planning, review, and revision of the school plan 
through the school planning process.  They review the annual plan through scheduled 
meetings at various times of the day.   The principal discusses planning issues with 



  

 

parents by phone as well and teachers remind parents during PTO meetings that their 
input is critical to the success of all school level planning efforts.  Many parents have 
ideas for connecting with typically hard to reach parents in effective ways.  Title I Parent 
Involvement meetings, PTO meetings, school board meetings, are at times less 
effective than 1/1 conferences with parents as a means of collecting input.   
 
The following Parent Involvement Log documents a range of parent involvement 
opportunities at Sprunica Elementary. 
 

 
Plans for assisting children to transition into, through, and 
out of school  
 
Pre-Kindergarten to Kindergarten 
 
Special Education Case Conferences 
Kindergarten classroom visit 
Kindergarten Enrollment Day 

¶ Health Screenings 

¶ Academic Screenings 

¶ Meet the Teacher, Principal and other staff 

¶ School tour 
 
Kindergarten Conferences (Kindergarten teachers spend 1 day conferencing the week 
before school begins with all incoming parents of kindergarten students) 
 
6th Grade to 7th Grade (Junior High School) 
 
For many young adolescents the transition from 6th grade in elementary to Junior High 
can be a time period of mixed emotions. New friends, new teachers, and new a school 
environment can bring out excitement and, at times, a little nervous energy for these 
students. Towards the end of second semester 6th graders take an informational 
visit/tour of the Junior High School. A parent night is offered to all incoming 7th grade 
parents to gain more insight on the junior high school.  Also, students in 6th grade take 
part in placement tests for Pre-Algebra and Music Aptitude Tests. Student information 
including Benchmark and other District Assessment data from the elementary level is 
passed on to the Junior High at the conclusion of the school year.  
 
 



  

 

Opportunities for teachers to be included in decision-making 
related to the use of academic assessment results 
 

¶ Participate in the analysis of student achievement data during individual student 
conferences 

¶ K-6 grade level and school data is shared at building based collaboration 

¶ Teachers evaluate the effectiveness of assessment tools through use over time 
and make recommendations  

¶ Faculty meetings are used to review and discuss appropriate responses to 
school and cross grade level data 

¶ Building-Based Leadership Team 

¶ Building-Based discussion meetings as needed 

¶ Building Based Benchmark Assessment Team 

¶ Building-based Instructional Coaches (Literacy, Math, High Ability & Technology 
Instruction) 

¶ Curriculum Committees 

¶ Textbook Adoption Committees 

¶ District Level Discussion Team Representatives 

¶ Building Based Data Committee 
 
 
Activities to ensure that students having difficulty mastering proficient and 
advanced academic achievement are provided with effective, timely additional 
assistance  
 

¶ Additional Reading and Writing Conferences during Reading and Writing 
Workshop 

¶ Additional Strategy Lessons within Reading and Writing Workshop 

¶ Additional Guided Reading opportunities 

¶ Reinforcement with Instructional Assistants 

¶ Flexible Small Groups 

¶ All Day Kindergarten 

¶ Title I Program  

¶ After School Tutoring (Title I) 

¶ Remediation time with Highly Qualified teacher in core content areas in 
exchange for special area classes 

¶ Social Skills Groups 

¶ 1/1 Teacher Tutoring (during the school day) 

¶ Special Education Program 

¶ Preschool Program (2 locations) 

¶ Extended School Year Services (Special Education) 
 
Coordination and integration of federal, state, and local funds 
Brown County Schools has chosen not to combine federal, state, and local funds. 
 
 
 



  

 

Rationale (for each Academic Goal) 

 

ISTEP+ Math Growth Quadrants   

2010-2011 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Sprunica Elementary School 

270   Students Enrolled  

156   Students Tested  

82.1   Pass Percent  

53.5   Median Growth Percent  

 

 



  

 

ISTEP+ Reading Growth Quadrants  

2010-2011 

 

 
 

 

 
 

Sprunica Elementary School 

270 Students Enrolled  

157 Students Tested  

82.8 Pass Percent  

45.5 Median Growth Percent  

 
 

 

 

 

 



  

 

ISTEP+ 3
rd

 Grade English/Language Arts 

 
 

 
 

 

 

3rd Grade English/Language Arts 

37 Students Tested  

94.6 Pass Percent  

0.0 Median Growth Percent  

 

 

 

 

 

 

 

 

 



  

 

3rd Grade Math  2010-2011 

 

 

 

 

 
 

 

3rd Grade Math  2010-2011 

37 Students Tested  

86.5 Pass Percent  

0.0 Median Growth Percent  

 



  

 

2010-2011 School Growth Model Data Grade 4 

Math 
 

 
 

          

 

4th Grade Math  2010-2011 

 

43 Students Tested  

74.4 Pass Percent  

38.5 Median Growth Percent  

 

 

 

 

 



  

 

2010-2011 School Growth Model Data Grade 4 

English Language Arts 
 

 

 
 

 

 

4th Grade  English/Language Arts 2010-2011 

43 Students Tested  

81.4 Pass Percent  

53.0 Median Growth Percent  

 

 

 

 



  

 

2010-2011 School Growth Model Data Grade 5 

Math 
 

 

 
 

 

 

 

5th Grade 2010-2011  Math 

36 Students Tested  

83.3 Pass Percent  

56.0 Median Growth Percent  

 

 

 

 

 

 

 



  

 

2010-2011 School Growth Model Data Grade 5 

English Language Arts 
 
 
 

 
 

 
 

5th Grade  English/Language Arts 2010-2011 

37 Students Tested  

73.0 Pass Percent  

46.0 Median Growth Percent  

 
 
 
 
 
 
 



  

 

 

2010-2011 School Growth Model Data Grade 6 

Math 
 
 
 
 
 

 
 
 

6th Grade Math 2010-2011 

40 Students Tested  

85.0 Pass Percent  

64.0 Median Growth Percent  

 
 
 
 

 



  

 

 

2010-2011 School Growth Model Data Grade 6 

English Language Arts 
 

 
 
 

 
 
 

6th Grade  English/Language Arts  2010-2011 

40 Students Tested  

82.5 Pass Percent  

43.5 Median Growth Percent  

 
 
 
 
 

 



  

 

 
SES Kindergarten Reading and Math Data: DIBELS/STEEP 2010-2011 

 

  
 

Winter Mean Score = Mastery Range, (Instructional Level C)  
Spring Mean Score = Mastery Range, (Instructional Level D)  

o Total in Mastery Range = 19* 
o Total in Instructional Range = 10* 
o Total in Frustration Range = 1    *80% goal met 
 

 

 
 

Fall Mean Score = Low Risk 
Winter Mean Score = Low Risk 
Spring Mean Score = Some Risk 

o Total Low Risk = 16* 
o Total Some Risk = 8* 
o Total At Risk = 7      *80% goal not met 



  

 

 
SES Kindergarten Reading and Math Data: DIBELS/STEEP 2010-2011 

 

 
 

Winter Mean Score = Low Risk  
Spring Mean Score =   Established 

o Total Established = 24* 
o Total Emerging = 6* 
o Total Deficit = 1      *80% goal met 
 

 

 
 

 Winter Mean Score = Mastery Range 
Spring Mean Score = Mastery Range 

o Total in Mastery Range = 24* 
o Total in Instructional Range = 5* 
o Total in Frustration Range = 2    *80% goal met 



  

 

 
SES Grade 1 Reading and Math Data: DIBELS/STEEP 2010-2011 

 

 
 

Fall Mean Score = Instructional Range, (Instructional Level E)   
Spring Mean Score = Mastery Range, (Instructional Level J)  

o Total in Mastery Range = 25* 
o Total in Instructional Range = 13* 
o Total in Frustration Range = 5    *80% goal met 
 

 

 
 

Winter Mean Score = Low Risk  
Spring Mean Score = Low Risk 

o Total Low Risk = 28* 
o Total Some Risk = 8* 
o Total At Risk = 2      *80% goal met 



  

 

 
SES Grade 1 Reading and Math Data: DIBELS/STEEP 2010-2011 

 

 
 

Winter Mean Score = Instructional Range 
Spring Mean Score = Instructional Range 

o Total in Mastery Range = 11* 
o Total in Instructional Range = 27* 
o Total in Frustration Range = 2    *80% goal met 
 

 

 
 

Winter Mean Score = Instructional Range 
Spring Mean Score = Instructional Range   

o Total in Mastery Range = 15* 
o Total in Instructional Range = 21* 
o Total in Frustration Range = 2     *80% goal met 



  

 

 
SES Grade 2 Reading and Math Data: DIBELS/STEEP 2010-2011 

 

 
 

Fall Mean Score = Instructional  Range, (Instructional Level J)      
  
Spring Mean Score = Instructional Range, (Instructional Level M)   

o Total in Frustration Range = 22* 
o Total in Instructional Range = 10* 
o Total in Mastery Range = 6      *80% goal met 

 
 

 
 

Fall Mean Score = Low Risk 
Winter Mean Score = Low Risk 
Spring Mean Score = Low Risk 

o Total Low Risk = 24* 
o Total Some Risk = 11* 
o Total At Risk = 4      *80% goal met 



  

 

SES Grade 2 Reading and Math Data: DIBELS/STEEP 2010-2011 
 

 
 

Winter Mean Score = Mastery Range 
Spring Mean Score = Mastery Range 

o Total in Mastery Range =  16* 
o Total in Instructional Range = 10* 
o Total in Frustration Range = 5    *80% goal met 

 
 

 
 

Winter Mean Score = Instructional Range 
Spring Mean Score = Instructional Range 

o Total in Mastery Range = 12* 
o Total in Instructional Range = 25* 
o Total in Frustration Range = 4    *80% goal met 

 



  

 

Data Analysis 
 

After careful analysis the data is very clear.  Sprunica Elementary Schoolôs 
English/Language Arts scores show improvement and more growth.  Grades K-2 shows 
the most significant improvements.  Grades 3-6 continue to show improvements but not 
as rapidly as K-2.  Our Balanced Literacy Program K-6 is proving to be successful after 
several years of implementation.  However, the data shows that math is in need of 
some reform.  Grades K-2 show little improvement.  K shows more improvement than 
first and second.  Grades 3-6 show some improvement but it obvious math needs 
school wide reform. 
 
Implementations for school wide reform strategies for math are as follows: 
 

¶  Building based collaborations (SES we hold approximately four building based 
collaborations) focusing a portion of time on math only 

¶ SES has a building based math coach (that supports grades K-6 and leads math 
collaboration) 

¶ New math series 

¶ Brightlink 455 projectors and document cameras were added in every grade level 
classroom (which enhances math instruction) 

¶ Grades 4-6 departmentalize in the area of math and group by ability 

¶ Grade 3 ability groups for math 

¶ Math Fact Challenge (Grades 2-6) is offered monthly for those students that 
mastered their facts. 

¶ Grades 4-6  7:50-8:10  Morning work (Math only) 
 
 
It is critical SES uses the data to continue to support instruction.  It is clear we must 
implement the above strategies.  Although the strategies are at the building level as a 
district we are pursuing district accreditation to get our focus the same. 

 



 

 

  

Action Plan August 2010-2013 
Providing All Children Opportunities to Meet High Levels of Academic Achievement 

GOAL #1:  All ǎǘǳŘŜƴǘǎ ŘŜƳƻƴǎǘǊŀǘŜ άǘȅǇƛŎŀƭέ ǘƻ άƘƛƎƘέ ƎǊƻǿǘƘ ƛƴ ǇŜǊŦƻǊƳŀƴŎŜ ƻƴ ƭƻŎŀƭ ŀƴŘ ǎǘŀǘŜ ǊŜŀŘƛƴƎ ŀǎǎŜǎǎƳŜƴǘǎΦ 
Rationale:  5ŀǘŀ ƛƴŘƛŎŀǘŜǎ ǎƻƳŜ ǎǘǳŘŜƴǘǎ ŘŜƳƻƴǎǘǊŀǘŜ ƭŜǾŜƭǎ ƻŦ άƭƻǿέ ƻǊ άƴƻέ ƎǊƻǿǘƘ ƻƴ ƭƻŎŀƭ ŀƴŘ ǎǘŀǘŜ ǊŜŀŘƛƴƎ ŀǎǎŜǎǎƳŜƴǘǎΦ 

Strategies to Strengthen Core 
Academic Program 

Increases 
Learning 

Time  

Level of 
Implementation 

for 2010-11 

Assessment of 
Impact on Reading 

Achievement 

Assessment of 
Impact on Math 

Achievement 

Professional Development to 
Support Strategies 

Strategy #1:  Screen all students K-6 
using Curriculum-Based Measures 
(CBMs) in reading to predict 
academic proficiency in reading. 

For All students 
including 
underserved 
populations 

Full Implementation Increase total students 
Mastery Range on 
STEEP assessments, 
Reading Level, and 
rated in ISTEP+ 
άǘȅǇƛŎŀƭέ ǘƻ άƘƛƎƘέ 
growth ranges.  

 New Benchmark Team members 
will be trained to give 
assessments. 
New teachers will receive an 
overview of our local assessment 
system and the tools involved. 
 

Strategy #2:  Use individual student 
assessment data to drive decisions 
regarding differentiated instruction 
in reading. (i.e. mini-lessons with 
tiered teaching points) 

For All students 
including 
underserved 
populations 

Full Implementation Increase total students 
Mastery Range on 
STEEP assessments, 
Reading Level, and 
rated in ISTEP+ 
άǘȅǇƛŎŀƭέ ǘƻ άƘƛƎƘέ 
growth ranges.  

 All teachers will be trained to move 
from data collection to using data 
to meet academic achievement 
and growth goals. 

Strategy #3:  Provide intensive 
systematic small group instruction 
20-40 minutes multiple times per 
week through Guided Reading and 
Strategy Lessons within Balanced 
Literacy instruction.   

For All students 
including 
underserved 
populations 

Full Implementation Increase total students 
Mastery Range on 
STEEP assessments, 
Reading Level, and 
rated in ISTEP+ 
άǘȅǇƛŎŀƭέ ǘƻ άƘƛƎƘέ 
growth ranges.  

 All teachers will participate in 
classroom visits where Guided 
Reading is working well for 
students and teachers. 

Strategy #4:  Monitor the progress 
of students participating in small 
group instruction at least 1x per 
month to predict instructional 
outcomes in reading. 
 

For All students 
including 
underserved 
populations 

Full Implementation Increase total students 
Mastery Range on 
STEEP assessments, 
Reading Level, and 
rated in ISTEP+ 
άǘȅǇƛŎŀƭέ ǘƻ άƘƛƎƘέ 
growth ranges.  

 Train all staff about the process for 
progress monitoring with CBMs.  
Benchmark team members will 
have additional training regarding 
documentation of progress 
monitoring in STEEP. 



  

 

GOAL #2:  !ƭƭ ǎǘǳŘŜƴǘǎ ŘŜƳƻƴǎǘǊŀǘŜ άǘȅǇƛŎŀƭέ ǘƻ άƘƛƎƘέ ƎǊƻǿǘƘ ƛƴ ǇŜǊŦƻǊƳŀƴŎŜ ƻƴ ƭƻŎŀƭ ŀƴŘ ǎǘŀǘŜ ƳŀǘƘ ŀǎǎŜǎǎƳŜƴǘǎΦ 
Rationale:  5ŀǘŀ ƛƴŘƛŎŀǘŜǎ ǎƻƳŜ ǎǘǳŘŜƴǘǎ ŘŜƳƻƴǎǘǊŀǘŜ ƭŜǾŜƭǎ ƻŦ άƭƻǿέ ƻǊ άƴƻέ ƎǊƻǿǘƘ ƻƴ ƭƻŎŀƭ ŀƴŘ ǎǘŀǘŜ ƳŀǘƘ ŀǎǎŜǎǎƳŜƴǘǎΦ 

Strategies to Strengthen Core 
Academic Program 

Increases 
Learning 

Time  

Level of 
Implementation 

for 2010-11 

Assessment of 
Impact on Reading 

Achievement 

Assessment of 
Impact on Math 

Achievement 

Professional Development to 
Support Strategies 

Strategy #1:  Provide intensive 
systematic small group instruction 
15-20 minutes 2-3 times per week in 
math computation and problem 
solving. 

For All students 
including 
underserved 
populations 

Full Implementation  Increase total 
students Mastery 
Range on STEEP 
assessments,   and 
rated in ISTEP+ 
άǘȅǇƛŎŀƭέ ǘƻ άƘƛƎƘέ 
growth ranges. 

Develop and implement a 
systematic professional 
development plan for math 
instruction that: 
¶ Informs teachers of 

Scientifically Based 
Research (SBRR) and 
translates it to practice 

¶ Prepares teachers to 
administer assessments 
and use data to 
differentiate instruction 

¶ Enables teachers to 
implement all parts of the 
curriculum in each core 
area  effectively 

¶ Provides coaching and 
grade level collaboration 
that strengthens 
instruction in the areas of 
math computation and 
problem solving 

¶ Includes all staff (certified 
and paraprofessional) 
providing core math 
instruction as well as 
supplemental math 
instruction. 

Strategy #2:  Screen all students 
using Curriculum-Based Measures 
(CBMs) in reading to predict 
academic proficiency in math. 

For All students 
including 
underserved 
populations 

Full Implementation  Increase total 
students Mastery 
Range on STEEP 
assessments,   and 
rated in ISTEP+ 
άǘȅǇƛŎŀƭέ ǘƻ άƘƛƎƘέ 
growth ranges. 

Strategy #3:  Use individual student 
assessment data to drive decisions 
regarding differentiated instruction 
in math.  

For All students 
including 
underserved 
populations 

Full Implementation  Increase total 
students Mastery 
Range on STEEP 
assessments,   and 
rated in ISTEP+ 
άǘȅǇƛŎŀƭέ ǘƻ άƘƛƎƘέ 
growth ranges. 

Strategy #4:  Monitor the progress 
of students participating in small 
group instruction at least 1x per 
month to predict instructional 
outcomes in math. 
 

For All students 
including 
underserved 
populations 

Full Implementation  Increase total 
students Mastery 
Range on STEEP 
assessments,   and 
rated in ISTEP+ 
άǘȅǇƛŎŀƭέ ǘƻ άƘƛƎƘέ 
growth ranges. 

 

 



 

 

  

Professional Development: Mathematics  
 
There has been a great deal of conversation nationally, statewide and locally about the 
performance of high school students on high-stakes state assessments in the area of 
Mathematics.  Some of the students that struggle originate from the Sprunica district and their 
poor performance on ISTEP+ in math has contributed the schoolôs failure to make Adequate 
Yearly Progress under NCLB.   
 
We acknowledge that Indiana has recently completed the transition from using the ISTEP+ 
Graduation Qualifying Examination which contained a math section, to the Algebra I End-of-
Course Assessment as a requirement for graduation.  A concern of elementary teachers has 
been that students have not traditionally performed very well on the Algebra I Core 40, now 
ECA exam.  This has led us to question if only a small percentage of students our students 
have been meeting Indianaôs Academic Standards for basic Algebra.  To address this problem 
we decided to take a close look at Mathematics instruction in the district and determine how 
we might improve our studentsô knowledge, skills, and in turn test scores. In spring 2008, 
teachers reviewed the Indiana Academic Mathematics Standards.  We took a look at how math 
standards were being covered and if they were all being covered in a timely fashion.  We found 
variations across schools, grade levels, and among teachers and are addressing each one as 
a school and a district.   
 

¶ We found variations in the amount of instructional time spent on Mathematics in 
different classrooms.  It was our strong feeling that time devoted to math instruction 
should be consistent at a minimum.  We also agreed that those students falling behind 
needed additional time with the curriculum to prevent gaps in student learning from 
developing.  Our time spent in Mathematics instruction is vital to student learning.  Now 
at the elementary level, all students participate in a minimum of one hour per day of 
Mathematics instruction with some students receiving an ñextra doseò of instruction 
through creative scheduling.  At the junior high level, students are placed in classes 
designed to match their skill levels and move them forward always with the standards 
for Algebra I in mind. 

 

¶ We found some differences in the amount of attention given to teaching specific 
skills and initiated a process of identifying the most important math standards with the 
intent of giving them a greater emphasis.  Indianaôs new ñCore Standardsò (those 
deemed to be most important) were studied at each grade level and it was determined 
that these become the focus for instruction.  

  

¶ We discovered a pattern of limited self-confidence among many students in their 
ability to reason and problem-solve using mathematics.  Addressing this issue has 
become a critical strategy to our Mathematics Initiative.  Students seem to decide early 
in their education that they are ñgoodò at Math or they ñdonôt likeò Math.  We know that 
confidence and competence in mathematics are related and that an increase in one will 
result bolster the other. 

 



  

 

As a result, strategies for correcting gaps in instructional time and prioritization of content 
across all levels are in various stages of development or implementation.  At the high school a 
plan was created to better prepare those students for the Algebra I ECA exam.  We needed 
pathways for providing students every chance of mastering the minimum skills necessary to 
pass while providing equal opportunity for mainstream and high-ability students to excel.  
Currently we are addressing the needs of students in several ways.   
 

¶ Students who do not pass ISTEP+ Math as 8th graders, do not pass their first attempt at 
the Algebra I ECA, or do not enter high school ready to take Algebra I, are required to 
take either Algebra I or Pre-Algebra as well as a Math Skills Class designed to 
remediate skills previously not mastered.  In other words, those students get an extra 
daily class period of remedial Mathematics instruction.  After taking Algebra I each 
student will take the Algebra I ECA exam.  Students who do not pass will receive 
intervention through re-teaching of the skills in which they fell short on the test to 
prepare them for another testing administration.  By making this commitment to 
additional instruction and intervention we believe more students will pass the Algebra I 
ECA.  We will receive our first set of data on this from the state in August.   

 
Plans for our Mathematics Initiative to continue and its success will be measured by increased 
math achievement K-12 and the growth of confidence in our students as ñmathematicians.ò  
 

 

Professional Development: Balanced Literacy  
 
Sprunica Elementary School is an official affiliate member of Columbia Universityôs Teacherôs 
College Reading and Writing Project.  Professional Developers from Columbia University work 
with our teachers in an embedded situation where coaching, implementation, and planning are 
the focus. 
 

Brown County Schools benefit from the expertise of a coach whose focus is on balanced 
literacy.  This coach implements the practices of Columbia Universityôs project and is the direct 
liaison between the university and the grade level teachers. 
 

All Brown County Schools Elementary teachers meet for collaboration.  Teachers share and 
plan balanced literacy units for readerôs workshop, writerôs workshop, and word study units. 

 
The following is a summary of the professional development activities in the area of Balanced 
Literacy which support both school and district level reading and writing goals in currently in 
place along with plans for 2011-2012. 
 
 



 

 

  

Balanced 
Literacy 

Components 
Description  Professional Development 2008-2010 

 
Plans for 2011-2012            

(Based on Year 3 balanced Literacy 
Implementation Time Line) 

 

Writing 
Workshop 

Includes: 

¶ 45 ï 60 minute time frame 

¶ 5 days per week  

¶ using the BCS Curriculum 
Calendar  

¶ mini-lesson 

¶ independent writing time  

¶ teacher conferring one-to-one  

¶ small groups 

¶ teaching share at the end 

Introduced, discussed, modeled, and practiced 
during: 

¶ Collaboration 

¶ Sessions with TC staff developer 
-Several teachers have been to an institute at TC 
-K-6 curriculum has been written by teachers, for 
teachers 
-K-6 teacher access to professional collection in all 
buildings 
-Study group at HES worked on correlation of 
Language/Grammar Standards to current writing 
units of study 
 

Review structures within workshop 
model as applied to writing 
 
Study strategies for increasing 
direct instruction in  direct grammar 
instruction within Writing Workshop 
 
Study rubric design in the area of 
writing 
 
Examine conferencing strategies 
that are data driven. 

Reading 
Workshop 

 

Includes:  

¶ 45 ï 60 minute time frame 5 
days per week following the BCS 
Curriculum Calendar for reading  

¶ daily assessment-based mini-
lesson (may include all or some of 
students) 

¶ independent reading time  

¶ teacher conferring one-to-one 

¶ small group work 

¶ partner time teaching share at 
the end Individual assessment of 
student reading using running 
record forms or District 
Assessment reading record forms 
at least 3 times 

¶ Conduct more informal 
reading records using teacher 
chosen benchmark texts 

¶ Analyze miscues on 
instructional level reading record 
forms in order to inform 
instruction.  

Introduced, discussed, modeled, and practiced 
during: 

¶ Collaboration 

¶ Sessions with TC staff developer 

¶ Attendance at TC Reading Institutes 
(selected teachers) 

 
Draft reading curriculum is written (includes, 
correlation to standards, overview of units, goals or 
bends for the unit, and sample teaching points) 
Professional Book Collection for each teacher 
Multiple teacher resources available in each building 
(books, videos) 
 
Assessment 

¶ Presented at after school sessions with TC 
staff developer 

¶ Presented at district assessment training (K-2 
and Special Education ) 

¶ 2009-2010 Reading Curriculum from TC 
used as a resource at each building 

Review structures within workshop 
model as applied to reading 
 
Study strategies for increasing 
direct instruction in  direct grammar 
instruction within Reading 
Workshop 
 
Study rubric design in the area of 
reading 
 
Examine conferencing strategies 
that are data driven. 
 
Examine validity and reliability of 
reading records within and across 
grade levels  



  

 

Balanced 
Literacy 

Components 
Description  Professional Development 2008-2010 

 
Plans for 2011-2012            

(Based on Year 3 balanced Literacy 
Implementation Time Line) 

 

Read Aloud 

Includes: 
Read aloud daily from a variety of 
texts. 
 
 

Introduced and modeled during: 

¶ Collaboration 

¶ Sessions with TC staff developer 
 

Conduct classroom observations of 
read aloud as a content literacy 
strategy. 

Interactive 
Read Aloud 

Includes: 
Teach reading skills and strategies 
through an interactive read aloud 1 or 
more times per week. 

Introduced and modeled for some grade levels 
during: 

¶ Collaboration 

¶ Sessions with TC staff developer 

Conduct classroom observations of 
interactive read aloud as a context 
for content literacy instruction. 
 
 

Shared 
Reading 

Includes: 

¶ A lesson in K ï 2, 3 to 5 times 
per week;  

¶ A lesson in 3 ï 6, 1 cycle or 
more per month.  

¶ Possible texts/genres (fiction, 
non-fiction, poetry, test prep, 
passage relating to a content 
area/subject) 

Introduced, discussed, and modeled at ALL grade 
levels during: 

¶ Collaboration 

¶ Sessions with TC staff developer 
 
-Planning strategies, resources and templates 
provided to each teacher 
-Planning time for yearlong mapping during 
collaboration 
-Discussion of length of cycles, purpose, text choice 
and variety of skills and strategies that can be taught 
 

Conduct classroom observations of 
shared reading as a context for 
content literacy instruction. 
 
Study shared reading as a context 
for teaching grammar. 
 
 

Language 
Conventions 

Teach language conventions within  

¶ Writing Workshop during the 
appropriate phase of the 
writing process.  

¶ During other parts of balanced 
literacy (interactive writing, 
shared reading, etc.) 

Use the language conventions 
continuum to support strategic 
language instruction K to 6.   
 

 
Discussion and Study 

¶ during grade level collaboration 

¶ building based collaboration 

¶ sessions with TC staff developer 

¶ HES study group 

Hold Study Groups to investigate K-
6 strategies for teaching language 
conventions systematically within 
Balanced Literacy. 

Small Group 
Instruction 

 
 

At least one time per week with 
students who are reading below grade 
level and others as needed to move 
through reading levels  

Guided Reading has been introduced, discussed, 
modeled and practiced at ALL levels during: 
 
 

 
 
 
 



  

 

Balanced 
Literacy 

Components 
Description  Professional Development 2008-2010 

 
Plans for 2011-2012            

(Based on Year 3 balanced Literacy 
Implementation Time Line) 

 
Guided 
Reading 

 
Strategy 
Lessons 

 

Interventions 

¶ Guided reading 

¶ Strategy lessons 

¶ Interventions (Embedded in 
General Education) 

¶ collaboration and/or 

¶ sessions with TC staff developer 
 
Strategy lessons have been introduced, 
discussed and modeled at ALL grade levels during  

¶ sessions with TC staff developer 

¶ collaboration 
Study Groups at HES and NES  

¶ book sets for guided reading organized 

¶ book introductions written 

¶ study of features of levels 

¶ study of prompting during guided reading 

¶ resources typed and loaded onto ñOò 
(common drive at HES and NES for all 
teachers to use) 

¶ Check out system in place for teachers to 
use book sets 

 

Review purpose within the structure 
of guided reading Learn to use the 
Fountas and Pinnell Observational 
Checklist to document reading 
behaviors of students at a variety of 
reading levels during small group 
reading instructional contexts. 

Interactive 
Writing 

¶ 2 to 5 times per week. (K-2) Introduced and modeled 

¶ Primary sessions with TC staff developer 

¶ Primary session at SES (fall 2009) 

¶ First grade collaboration 

¶ Discussed at ALL primary grade 
collaborations K-2 

 

K-2 will study interactive writing as 
an effective context for developing 
conventional writing skills and 
standards. 

Word Study 

Provide explicit, instructional time 
each day for: 

¶ phonemic awareness (emergent 
readers) 

¶ phonics (emergent readers),  

¶ spelling and word work  

¶ vocabulary 

¶ sight words 

¶ spelling patterns (K- 6) 

¶ bi-Annual Spelling assessment 

Introduced and discussed at some grade levels 

¶ After school session with TC staff developer 

¶ Collaboration 

¶ Sessions with TC staff developer 

¶ Building-based collaboration at NES 
 
Multiple resources available 

Collaboration time devoted to word 
study assessment and a consistent 
approach to analysis of the data 
collected for each student. 
 
Study appropriate grading practices 
within word study. 
 
 
 
 



  

 

 
 

 

 

 

  

  
 

 

 

 

District 
Level Title I 
Coordinator 

 District 
Level High 

Ability 
Coordinator 

Principal 
School Literacy Coach 
School Math Coach 

School High Ability Coach 

Building-Based Activities to 

Support School and District 

Plans to include: 

 

Analysis of School Data 

¶ School Level 

¶ Grade Level 

¶ Student Level 
 

Intervention Planning 

¶ Classroom 

¶ Title I Selection 

¶ Tutoring 

¶ Other 

 

High Ability Planning 

¶ Classroom 

¶ Enrichment Groups 

¶ Other 

 

Professional Development  

¶ Balanced Literacy 

¶ Math 

¶ Assessment 

 

Consultant 

Services hired as 

needed in 

Mathematics 
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Plans for continued implementation of the embedded 

professional development for 2010-2011 include a building 

based coaching model.   The diagram below outlines a plan for using 

instructional coaches who, in conjunction with the building principal, 

will organize and support professional development activities in the 

areas of balanced literacy, math, and high ability throughout the school 

year. 

 

Consultant 

Services hired as 

needed in 

Balanced Literacy. 

The model above will be implemented at the Elementary level to further the implementation of Balanced Literacy, continue to develop the Math 

Initiative, and further develop a Response to Instruction and Intervention framework.  Within this model:  

¶ {ŎƘƻƻƭ ƭŜǾŜƭ άƛƴǎǘǊǳŎǘƛƻƴŀƭ ŎƻŀŎƘŜǎέ ǿƻǊƪ ŎƭƻǎŜƭȅ ǿƛǘƘ ǘƘŜ ǎŎƘƻƻƭ tǊƛƴŎƛǇŀƭ ǘƻ ŦǳǊǘƘŜǊ ǊŜŦƻǊƳǎ ƛƴ [ŀƴƎǳŀƎŜ !Ǌǘǎ ŀƴŘ aŀǘƘΦ 

¶ Teachers work collaboratively with the building based team in the areas outlined above. This will create the opportunity for assessment and 
instruction to be effectively aligned with a differentiated core curriculum based on the Indiana Academic Standards and or Core Standards. 
Periodic opportunities for district level collaboration K-6 will continue to be scheduled strategically across the year. 



  

 

Roles and Responsibilities School-Based Instructional Coaches  
 

¶ Assist with building level implementation of the Balanced Literacy Implementation 
Timeline: Year 3 

¶ Plan Building-Based and District level Collaboration Days with the Principal to 
include planning an agenda and organizing materials 

¶ Be available to consult after school with Teachers who request or require support 

¶ Open their classrooms for other Teachers to observe and model effective 
instructional techniques within Balanced Literacy and Mathematics. 

¶ Assist Teachers in their work to assist struggling students in reading or math 
through consultation and observation of individual students as well as struggling 
mathematicians. 

¶ Collaborate with other Building-Based Instructional Coaches after school hours to 
share effective strategies and content knowledge about Balanced Literacy 

¶ Assist with building level implementation of the math curriculum and adopted 
materials 

¶ Attend off campus professional development and present new directions in math 
instruction to teachers. 

¶ Collaborate with other Building-Based Instructional Coaches after school hours to 
share effective strategies and content knowledge about Mathematics (monthly) 

 
 

Technology as a Learning Tool 
 
Recognizing the importance of technology education, Sprunica will continue to: 
 

¶ Offer students the opportunity to access our computer network wireless, in 
classrooms and mobile labs that will provide research information from current 
local, regional, national and global sources. 

¶ Provide opportunities for students to develop skills in various computer 
applications such as keyboarding, word processing, and multi-media 
presentations and other software programs. 

¶ Provide student access to a variety of software, which supports computation 
skills, develops writing skills, and provides assessment of skills acquisition. 

¶ Provide students the opportunity to develop, implement, and participate in a 
weekly closed circuit television news program. 

¶ Weather Station Data 

¶ Have teachers use their Brightlink 455 Projectors and document cameras to 
teach lessons and bring ñrealò life experiences to the classroom. 

 
Sprunica will: 

 

¶ Provide students access to updated software as well as updated hardware, 
including servers. 

¶ Provide adequate personnel to guarantee the effectiveness of current technology 
to benefit student use.  

 



  

 

Technology and Professional Development 
 

¶ Teachers will benefit from professional development opportunities outside of the 
district. 

¶ Teachers will benefit from professional development opportunities provided by 
knowledgeable in-house personnel. 

 

Technology Needs Assessment 
 

¶ Technology Department will periodically produce a needs assessment survey to 
use with students, staff, parents, and community members.   

¶ Corporation-wide and building technology committees will develop effective 
strategies to meet the needs expressed through the survey results. 

 
Program Evaluation 

 

¶ Sprunica faculty members will attend technology seminars and conferences to 
identify best practices for integrating student based technology into the 
curriculum.   

The Sprunica technology will be assessed and evaluated by the technology director to 
verify that the overall technology program meets the needs of Sprunica students 
 
 

Cultural Competency 
 
Cultural competence is defined as a set of congruent behaviors, attitudes, and policies 
that come together in a system, agency, or among professionals and enables that 
system, agency, or those professionals to work effectively in cross-cultural situations 
(Cross et al., 1989, Isaacs and Benjamin, 1991).  Operationally defined, cultural 
competence is the integration and transformation of knowledge about individuals and 
groups of people into specific standards, policies, practices, and attitudes used in 
appropriate cultural settings to increase the quality of services; thereby producing better 
outcomes (Davis, 1997 referring to health outcomes). 
 
There are five essential elements that contribute to a systemôs ability to become more 
culturally competent.  The system should: 
 

1. Value diversity 
2. Have the capacity for cultural self-assessment 
3. Be conscious of the ñdynamicsò inherent when cultures interact 
4. Institutionalize cultural knowledge 
5. Develop adaptations to service delivery reflecting an understanding of the 

diversity between and within cultures 
 

Cross T., Bazron, B., Dennis, K., & Isaacs, M. (1989).  Towards a culturally competent 
system of care, volume 1.  Washington, D.C.:  Georgetown University Child 
Development Center, CASSP Technical Assistance Center. 
 



  

 

Isaacs, M. and Benjamin, M. (1991).  Towards a culturally competent system of care, 
volume 11, programs which utilize culturally competent principles.  Washington D.C.:  
Georgetown University Child Development Center, CASSP Technical Assistance 
Center. 

 
Cultural Competency Plan  
(As recommended by the National Center for Cultural Competence) 

 
1. Ensure that the organization has a mission statement that commits to cultural 
competence as an integral component of all its activities. 

¶ The mission statement for Sprunica Elementary School commits to cultural 
competence as it encompasses all students:  "" 

¶ The belief statements continue to support cultural competence: 
o We believe that students have the right to an educational experience that 

develops their maximum potential.  
o We believe that each child's growth is a shared responsibility among the 

school community, which includes staff, parents, students, and community 
members. 

o We believe that Sprunica's quality education will provide intellectual, 
creative, personal, social, and physical growth for all students. 

o We believe that as educators we must have the Brown County Schools 
will prepare students to achieve success through quality instruction. 
opportunity for professional development to prepare students as lifelong 
learners. 

 
2. Determine the culturally, linguistically, racially, and ethnically diverse groups 
within the locale served by the organization. 

¶ Cultural groups within the Sprunica Elementary School community: 
o Special Education Students 
o Students who receive a Free or Reduced Lunch 
o Students who reside with one parent 
o Students who reside with a family member other than a parent 
o Students who live in foster care placement 
o Students who are transient 
o Students who are raised by caregiver(s) with limited education 
o Students who experience behavioral and emotional difficulties 
o Students who have physical impairments 

¶ Linguistic groups within the Sprunica Elementary School community: 
o Students who receive SLP services 

¶ Racial groups within the Sprunica Elementary School community: 
o Caucasian 
o Asian/Pacific 
o Native American 
o Multi-Racial 

¶ Ethnic groups within the Sprunica Elementary School community: 
o A wide variety of religious representations 
o Limited, but evident, variety of international representations 

 



  

 

3. Summary of classroom initiatives that are currently being implemented that 
address issues of cultural competence: 

¶ Use of a Title 1 funded reading teacher - This teacher provides additional 
instruction for selected students in grades K-6 with small pull-out groups and 
classroom instruction.  Instruction is carefully planned to meet individual learning 
needs and accelerate academic growth.  These children are offered books at their 
appropriate reading levels to take home for extra practice with parents. 

¶ SES reaches out to parents of children with exceptional learning needs.  
Information is shared with parents about how to help their children at home during 
parent/teacher conferences, GEI conferences, case conferences and other school 
events.  Parent education literature is sent home on a monthly basis. 

 

 
All Students: 

¶ Veteranôs Day     

¶ Daily Pledge of Allegiance 

¶ Daily Moment of Silence 

¶ End of the Year Talent Show 

¶ Student Council activities 

¶ Thanksgiving family celebration 

¶ K-6 Awards Day ceremony 

¶ WSES live news program (weekly) 

¶ PTO sponsored events 

¶ Book Fairs 

¶ K-6 Music/Art projects 

¶ Counseling services (K-6) 
 

Kindergarten Students: 

¶ Study cultural differences in units of study.  This includes racial, cultural, familial, 
experiential, and developmental diversities. 

¶ Study of Martin Luther King, Jr. 

¶ Use books with different reading levels to support ALL students 

¶ Use of various culturally based literature in reading and writing instruction 

¶ Use of technology in assisting individual needs 

¶ Adapt lesson plans to meet the developmental needs of students 

¶ Leveled Library 

¶ ñJust Rightò books taken home daily 

¶ Balanced Literacy Components 
 

First Grade Students: 

¶ Unit on Families-family differences, customs, what they eat, how they dress 

¶ Unit on Martin Luther King, Jr. 

¶ Discussion of current events 

¶ Use of various culturally based literature in reading and writing instruction 

¶ Assistance with checking daily homework, agenda, & preparing individual 
students with homework and materials to take home 

¶ Use of technology in assisting individual needs 

¶ Adapt lesson plans to meet the developmental needs of students 



  

 

¶ Leveled Library 

¶ ñJust Rightò books taken home daily 

¶ Word Study 
 

Second Grade Students: 

¶ Holiday-based activities 

¶ Literature studies teach students about cultural differences 

¶ Reading literature about Columbus, Lincoln, Washington, pioneers, pilgrims 
etcé 

¶ Use of various culturally based literature in reading and writing instruction 

¶ Assistance with checking daily homework, agenda, & preparing individual 
students with homework and materials to take home 

¶ Use of technology in assisting individual needs 

¶ Adapt lesson plans to meet the developmental needs of students 

¶ Leveled Library 

¶ ñJust Rightò books taken home on a daily basis 

¶ Word Study 

¶ Shared Reading 

¶ Interactive Writing 

¶ Read Aloud 
 
Third Grade Students: 

¶ Comparison Study on lives of children around the world 

¶ Literature studies teach students about cultural differences i.e.é Folktales, 
Myths, Tall Tales, and Legends 

¶ Use of various culturally based literature in reading and writing instruction 

¶ Assistance with checking daily homework, agenda, & preparing individual 
students with homework and materials to take home 

¶ Use of technology in assisting individual needs 

¶ Informal use of ñPeaceable Placeò Curriculum as a resource 

¶ Adapt lesson plans and classroom environment to meet the developmental 
needs of students 

¶ Book Clubs 

¶ Leveled Library 

¶ ñJust Rightò books taken home daily 

¶ Word Study 
 
Fourth Grade Students: 

¶ Challenges faced by diverse cultural groups in Indiana History 

¶ Field Trip to Indiana State Museum 

¶ Grandparent Interviews 

¶ Autobiographies ï Timelines 

¶ Hoosiers in History projects 

¶ Biome projects 

¶ Use of various culturally based literature in reading and writing instruction 

¶ Use of technology in assisting individual needs 



  

 

¶ Adapt lesson plans and classroom environment to meet the developmental 
needs of students 

¶ Use of social issues based literature in reading instruction 

¶ Leveled Library 

¶ ñJust Rightò books taken home daily 

¶ Word Study 

¶ Native Plant & Insect collection 

¶ Social Issues:  Book Clubs and individual leveled reading, small group  
discussions and Read-Alouds 

¶ Assistance with checking daily homework and agenda 
 
Fifth Grade Students: 

¶ Cultural Fair 

¶ Immigration Unit 

¶ Study on Martin Luther King, Jr. and his role in the Civil Rights Movement 

¶ Bear Feast (Guided Reading book and activities) 

¶ Guest Speakers  

¶ Literature studies about other countries and cultures 

¶ Videos about Holidays Around the World 

¶ Use of various culturally based literature in reading and writing instruction 

¶ Assistance with checking daily homework, agenda, & preparing individual 
students with homework and materials to take home 

¶ Use of technology in assisting individual needs 

¶ Adapt lesson plans and classroom environment  to meet the developmental 
needs of students 

¶ History Day 

¶ Leveled Library 

¶ ñJust Rightò books taken home daily 

¶ Word Study 

¶ Career presentations by community members 

¶ Study of presidents 

¶ Social Issues:  Book Clubs and individual leveled reading, small group  
discussions and Read-Alouds 

 
Sixth Grade Students: 

¶ Literature studies/discussions of different cultures and impact upon current 
civilizations 

¶ Compare/contrast various cultures 

¶ Technology aids to assist in teaching about cultural differences studies of the 
Western Hemisphere both past and present. 

¶ Studies of the various cultures of the Americas 

¶ Assistance with checking daily homework, agenda, & preparing individual 
students with homework and materials to take home 

¶ Use of technology in assisting individual needs 

¶ Adapt lesson plans and classroom environment to meet the developmental 
needs of students 

¶ Biographies of famous scientists/Historians/Important People in World History 



  

 

¶ World/US weather studies 

¶ WSES live television news broadcast 

¶ History Day 

¶ Leveled Libraries 

¶ ñJust Rightò books taken home daily 

¶ Word Study 

¶ Career presentations by community members 

¶ Social Issues:  Book Clubs and individual leveled reading, small group  
discussion and Read-Alouds 
 

Special Education Students: 

¶ Literature studies 

¶ Read aloud/discuss literature/writing that portrays a variety of cultures 

¶ Use of technology in assisting individual needs 

¶ Use of various culturally based literature in reading and writing instruction 

¶ Assistance with checking daily homework, agenda, & preparing individual 
students with homework and materials to take home 

¶ Modifications in length of assignments, type of materials presented, modified 
instructional methods, extra time provided, and small group instruction 

¶ Extra equipment provided to address individual needs in the area of sensory 
integration, strengthening, fine/gross motor skills, assistance with academic 
tasks, assistance with physical tasks 

¶ Individualized behavior plans to address specific behavioral and emotional needs 
in all areas/settings, assistance with participation in school activities/special area 
classes such as incentive 

¶ Reading programs, projects/lessons ï learning to play the recorder, completing 
assignments, History Day 

¶ Provide assistance, tools, and consultation to general education teachers which 
allows students with disabilities to participate in their least restrictive environment 

¶ Small group instruction for students to address very specific learning needs, 
extended services provided in the resource room for students with more 
moderate disabilities 

¶ Adapt lesson plans and classroom environment to meet the developmental 
needs of students 

¶ Provides support with occupational therapy, speech & language, and hearing for 
individual needs 

 
Art: included but not limited to: 

¶ Science and Art 

¶ Folk Art and Crafts-weaving and fiber arts, primitive artists, toy making, 
Bookmaking printmaking, collage,  

¶ Photography and Computer art 

¶ Asian Art and Artists 

¶ African American Art and Artists 

¶ Aboriginal Art 

¶ Latin American Art and Artists  

¶ Native American pottery, par fleche and weaving 



  

 

¶ Masks and headdresses, ancient and modern; multicultural  

¶ History of art-Western Art movements/periods/styles 

¶ 20th century Artists 

¶ Cultural Heritage Collage, Coat of Arms, Family Traditions research and drawing  

¶ School wide art celebrations 

¶ Team building through mural painting 

¶ Artist biographies, posters, plays and videos 

¶ Three dimensional art -ceramic pottery and sculpture, modeling clay  

¶ Found and recycled object sculptures  

¶ Scenic design 

¶ Animals in art 

¶ Landscapes and Habitats - all grades (urban, suburban, and rural) 

¶ Portraits & self-portraits-All grades 

¶  Elements and Principles of art & design 

¶ Color- mood and meaning in all cultures 

¶  Art Critique-including student & professional artwork 
 
Music: 

¶ Winter/Spring Programs reflect cultural diversity 

¶ Outside performers are brought in to introduce children to the culture of music 

¶ Field trips that introduce children to cultures through music 

¶ Cultural music and dance 

¶ Gifted & Talented Program 

¶ Choral Music Program 

¶ 4th, 5th, and 6th Grade Choir 

¶ Continent Music studies 
 

Physical Education/Health: 

¶ 5th/6th grade county-wide Track & Field 

¶ Non-discriminatory activities involving males-females 

¶ Social Issues (sportsmanship) 

¶ ñAdapting PEò- Developmental skills, diverse sports units 

¶ Modification based on individual studentsô needs and restrictions 

¶ Class discussions ñhealthy livingò 
 

 



  

 

Resources: 

Indiana Academic Standards  
District Curriculum 

Teachers College Reading and Writing Project 
Department of Indiana - www.doe.in.gov 

Grade Level Professional Collection 

School Professional Collection 

Textbooks and Classroom Libraries 

Internet Professional Resources  

 

 

The chart on the following pages serves as an assessment map for the district K-12 
and shows all K-6 assessments administered at Sprunica Elementary across three 
assessment periods.  



 

 

 

  

Brown County Schools K-8 Assessment Map 2010-2011 

 Measures 
Administration 

Schedule 
Purpose 

 

Assess/Score/Data 

Entry  

 

Testing Time 

 

Test 

Setting 

 

 

Kindergarten 

 

 
 

 

DIBELS Letter Naming Fluency  
Fall, Winter, Spring 

 

Universal 

Screening 

Building-Based  

Benchmark Team  

1 minute  

individual 

DIBELS Initial Sound Fluency  
Fall 3 minutes  

DIBELS Phoneme Segmentation Fluency 
Winter, Spring 1 minute 

STEEP Number Naming Fluency (0-9) 

 
Fall, Winter, Spring 1 minute 

Rhyming Task   
Fall  

Interim 

Assessment 

Kindergarten Teachers  

Title I Teacher 

Special Education Teachers 

15 minutes 

individual Fountas and Pinnell Benchmark Assessment System 

¶ Highest Independent Level 

¶ Lowest Instructional Level 

Winter, Spring 

15 minutes 

Narrative Writing Assessment  

¶ Report Developmental Writing Stage (1-6) 30 minutes  

whole class 
Words Their Way Primary Spelling Inventory 

15 minutes  

 

 

 

 

 

 

Grade 1 

 

 

 

 

 

 

 

 

DIBELS Letter Naming Fluency  
Fall 

 

Universal 

Screening 

Building-Based  

Benchmark Team  

1 minute 

individual 
DIBELS Nonsense Word Fluency  

 
Fall, Winter 1 minute 

STEEP Oral Reading Fluency  
 

Winter, Spring 1 minute 

STEEP Math Fluency  

¶ Two 1-digit numbers: sums to 10 

Fall, Winter, Spring 

2 minute 
whole class 

STEEP Writing Assessment 
3 minutes 

Fountas and Pinnell Benchmark Assessment System 

¶ Highest Independent Level 

¶ Lowest Instructional Level 

 

Interim 

Assessment 

 

 

 

 

 

Grade 1 Teachers  

Title I Teacher 

Special Education Teachers 

 

 

 

30 minutes individual 

Words Their Way Primary Spelling Inventory  
15 minutes 

whole class 
STEEP Math Focal Point Assessment 

 15 minutes 

 

Grade 2 

STEEP Oral Reading Fluency 
 

Fall, Winter, Spring 

 

Universal 

Screening 

Building-Based 

K-2 Benchmark Team 

1 minute individual 

STEEP Reading: Sentence Maze 
3 minutes whole class 



  

 

Brown County Schools K-8 Assessment Map 2010-2011 

 Measures 
Administration 

Schedule 
Purpose 

 

Assess/Score/Data 

Entry  

 

Testing Time 

 

Test 

Setting 

STEEP Math Fluency 

¶ 1 to 2-digit number plus 1 to 2-digit : no 

regrouping 
2 minutes 

STEEP  Writing Assessment  
3 minutes 

Fountas and Pinnell Benchmark Assessment System 

¶ Highest Independent Level 

¶ Lowest Instructional Level 
Interim 

Assessment 

Grade 2 Teachers  

Title I Teachers 

Special Education Teachers 

30 minutes  individual 

Words Their Way Elementary Spelling Inventory 
15 minutes 

whole class STEEP Math Focal Point Assessment 

 15 minutes 

Grade 3-6 

STEEP Reading:  Sentence Maze 

Fall, Winter, Spring 

Universal 

Screening 

Building-Based 

Benchmark Team  

Classroom Teacher 

3 minutes 

whole class 

STEEP Math Fluency:  Multiple Skills 

¶ 3rd:  Addition and Subtraction  

¶ 4th,  5th, 6th, :  Multiplication and Division  
2 minutes 

STEEP Writing Assessment 
3 minutes 

Math Focal Point Assessment 

Interim 

Assessment 

Grades 3-6 Teachers 

Title I Teachers 

Special Education Teachers 

15-22 minutes 

Fountas and Pinnell Benchmark Assessment System 

¶ Highest Independent Level 

¶ Lowest Instructional Level 

30 minutes individual 

Words Their Way  

¶ Elementary Spelling Inventory 3rd, 4th  

¶ Upper Spelling Inventory 5th -6th  

15 minutes 

whole class ISTEP +  

 3rd :   Reading LA/Math 

 4th::   Reading LA/Math/Science 

 5th:    Reading LA/Math/Social Studies 

 6th:    Reading LA/Math/Science 

Spring            (March, 

April)  

Summative 

Assessment 
(See IDOE Chart) 

 

Grade 7,8  

STEEP Reading:  Sentence Maze 

Fall, Winter, Spring 

Universal 

Screening 

All Certified Staff 

3 minutes 

whole class 

STEEP Math Concepts and Applications 
22 minutes 

STEEP Math Focal Point Assessment 

Interim 

Assessment 

22 minutes 

Writing Assessment (Teacher made) 
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 Measures 
Administration 

Schedule 
Purpose 

 

Assess/Score/Data 

Entry  

 

Testing Time 

 

Test 

Setting 

ISTEP +  

7th : Reading LA/Math/ Social Studies 

8th:  Reading LA/Math/Science Spring 
Summative 

Assessment 
(See IDOE Chart) 

Algebra I End Course Assessment 

 

Grade 9-12 

 

STEEP Reading:  Sentence Maze 

Fall, Winter, Spring 

Optional 

Universal 

Screening 

 

3 minutes 

whole class 

STEEP Math Concepts and Applications 
22 minutes 

STEEP Math Focal Point Assessment 
22 minutes 

ISTEP+ GQE Retesters Fall, Early Winter, 

Late Winter, Spring, 

Summer 

Summative 

Assessment 

Guidance Counselors 

Special Education Teachers 

(See IDOE Chart) 

English 10 End Course Assessment 
Early Winter, Spring English Teachers 

Algebra I End Course Assessment 

(Algebra II End Course Assessment) 

Fall, Early Winter, 

Late Winter, Spring, 

Summer 

Algebra Teachers 

Biology End Course Assessment Fall, Early Winter, 

Late Winter, Spring, 

Summer 

Biology Teachers 

 

 


