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Nashville Elementary 
 

Combined Plan of PL221 Plan/ Title I School-wide Plan 
          

Narrative description of the school and community 
  

Nashville Elementary School is located in the small town (population 873) of Nashville, Indiana.  It is 

one of four elementary schools serving the Brown County Schools.  The school has 273 students, 

grades K-6, and 58 preschoolers receiving special education services. Twenty-seven full and part-time 

certified faculty members and a support staff of twenty-three guide these students.  In 2011, the 

Indiana Department of Education gave each school a grade.  We are proud to report Nashville 

Elementary received an ñAò rating. 

Nashville Elementary is the site for the Early Childhood Special Education Preschool Program, which 

offers developmental, speech-language, occupational, and physical therapy for students ages 3-5.  At 

the elementary level, various special education services are also in place.  For the majority of students 

in special education, services and support are provided within the general education setting through our 

inclusion program.  A lifeskills classroom is available for students who require an alternate, more 

functional curriculum and students are only in this setting when it is indicated on their IEP.  Physical 

therapy, occupational therapy, speech-language therapy, and hearing specialist services are also 

provided.  All students in kindergarten through sixth grade participate in visual arts, music, and 

physical education classes. 

Nashville Elementary is situated in the town of Nashville, Indiana about 45 miles south of 

Indianapolis.   Nashville has become a haven of local artists and shop merchants that cater to a tourist 

crowd coming to view local scenery, shop, and visit artist galleries.   Many people moving to the 

community are retired, looking for a nice place to live, close to the opportunities offered by Indiana 

University, located just 20 miles to our west.   The Brown County area boasts the largest state park in 

Indiana and offers many back-to-nature opportunities for visitors to the area.   Families living here 

benefit from the natural surroundings and the accessibility to artistic opportunities. The community 

supports and expands the curriculum of Brown County Schools and Nashville Elementary in many 

ways.   

Sports fitness programs benefit our children as well.  Brown County Parks and Recreation and the 

YMCA provide a variety of recreational sports programming.  

Our local Lions Club provides glasses to children who need them but are unable to afford them.   Dr. 

Pickle, our local optometrist, and Dr. Junken, our local dentist, have both offered programs and 

screenings for the children of our school. In addition, the SEAL Indiana Dentist Program brings a 

mobile unit to school to conduct dental exams, as well as fluoride and sealant treatments.  Good health 

habits are taught by these dedicated health professionals.    

Social services are provided by many community groups to children in our school.   The school 

partners with Christole Inc. a group that dedicates itself in the education of children with special needs.   
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The Department of Child Services works closely with us helping children who may need assistance or 

services. Each year they provide help for families during the Christmas season through funds raised by 

the community Christmas auction. Local churches donate clothing, including winter coats and gloves, 

for our health room. Backpacks and school supplies are also provided by community organizations and 

members.     

Our curriculum benefits with assistance from our community.  Parents volunteer each year to serve on 

our county-wide corporation textbook adoption committees.   The PTO sponsors the Accelerated 

Reading Program. The Nashville Fire Department visits and presents programs educating the children 

about fire safety during Fire Prevention Week. They also return with the help of the local EMT to talk 

about tornado safety each spring.  The Brown County veterans present programs to help the children 

learn about veterans.  The Nashville Elementary Read Across America celebration brings guest readers 

into the school to share their favorite book.  In addition, the Brown County Rotary Club provides ñI 

Like Meò books for all kindergarten students.  

Nashville Elementary has a very positive parent and teacher organization, the PTO.  They support the 

school in various curricular and fund-raising projects.  The PTO uses its funds to support teachers, 

Accelerated Reader, library book purchases, and playground improvement.  The PTO supports the 

school community by organizing a Walk-a-thon and a Spring Fling Carnival as fund-raisers. They also 

have ñMarket Dayò each month to provide additional resources.   

Nashville Elementary partners in many programs with our local high school.   A special exploratory 

teaching program is run by our high school.  It provides talented high school juniors and seniors who 

may be considering a career in education a chance to come into our classrooms and spend a portion of 

the school day at our school helping younger children.   

The Reading Is Fundamental (R.I.F.) program provides books to students in grades 3 and 6 to support 

young readers.  Book distribution is scheduled three times a year and is supported by the school 

librarian. R.I.F. is supported locally by the Parent Teacher Organization, Tri Kappa, and the Brown 

County Democrat. Every third grade student receives a dictionary from XI Iota Psi. 

Local musicians support the school by presenting programs on local musical traditions.  Local 

businesses and the YMCA support the arts by displaying student created art.  The Brown County 

Public Library supports our reading program by offering a summer reading program.  Their librarian 

visits our school each spring to encourage our students to participate.  Students attend the Columbus 

Symphony in the spring of each year. 

Finally, a number of parent volunteers assist teachers with many non-critical daily clerical needs, 

which include preparing class materials and serving as room parents. 
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Vision Statement 
Brown County Schools will prepare students to achieve success through quality instruction. 

 

Mission Statement and Beliefs 
Brown County Schools provides a safe and supportive learning environment with high expectations 

effectively meeting the needs of our students and helping them reach their individual academic goals. 

 

Nashville Elementary Statement of Beliefs 

¶ LEARNING  

o Every child can learn, and we must teach in the way the child learns.   

o Every child must be given the tools to pursue lifelong learning.   

o Every child must be given an opportunity to reach his/her potential in the academic, 

physical, social, and emotional domains.   

o We believe we can learn from our children and they learn from us. 

¶ COMMUNITY  

o Learning is the shared responsibility of the child, parents, school, and community.   

o A safe, nurturing school environment is essential to learning.   

o Everyone is encouraged to respect each otherôs rights and ideas.  

o The school is an integral part of a larger community. 

 

 

Statutes and rules the school wishes to have suspended from operation  
At this time, Nashville Elementary is not applying for any waivers. 

 

 

Description and location of the schoolôs curriculum  
 

Instructional strategies are modeled after research-based practices, current research, and reflection on 

our personal practices.  Teachers work collaboratively by grade level and across grade levels to learn 

from each other.  District collaboration is scheduled as the need arises. Three to four days are provided 

for building collaboration days each year.  Knowledge gained through outside workshops is extended 

by training the rest of the faculty.  Collaboration time is set aside for each grade level each week.   

 

The educational program is guided by the curriculum developed by the district.  This curriculum is 

framed by the Indiana State Academic Standards and the Common Core Standards.  Technology-based 

Waterford Early Reading Program supports the first and second grade literacy programs.  All 

kindergarten students are offered the opportunity to attend all day. For students with special needs, the 

following are offered:  Title 1, High Ability Enrichment Clusters, and a continuum of services 

addressing the learning needs of students with cognitive disabilities, emotional disabilities, speech 

/language impairments, specific learning disabilities, autism spectrum disorders, or other disabilities.  

Accelerated Reader is another program offered to our students.  We also are one of  the two sites of the 

districtôs preschool program for preschool children with special needs.  The Nashville Elementary staff 

has been trained in all the components of balanced literacy. 
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The Brown County School Corporation curriculum consists of a collaborative structure of learning 

objectives recommended by the professional staff and approved by the Board of School Trustees.  

These learning objectives are based upon the Indiana State Academic Standards and the Common Core 

Standards for each grade and subject offered.  Copies of the district curriculum are available in the 

offices of the superintendent and each building principal. 

  

Titles and Descriptions of Assessment Instruments  
 

District Local Assessments 
 

DIBELS (Dynamic Indicators of Basic Early Literacy Skills) 

The Dynamic Indicators of Basic Early Literacy Skills (DIBELS) are a set of standardized, 

individually administered measures of early literacy development. They are designed to be short (one 

minute) fluency measures used to regularly monitor the development of pre-reading and early reading 

skills. The measures assess student development of phonological awareness, alphabetic understanding, 

and automaticity and fluency with the code. Each measure is widely respected as a reliable and valid 

indicator of early literacy development and predictive of later reading proficiency.  In conjunction with 

classroom formative assessments, DIBELS aids in the early identification of students who are not 

progressing as expected.  

 

STEEP (System to Enhance Educational Performance) 

STEEP is a comprehensive system to assist teachers, administrators and other professionals to provide 

the right type of assistance to the right students at the right time. It provides evidenced based tools that 

help schools to implement the ambitious goals set forth in NCLB and IDEA. The first phase of the 

STEEP RTI process focuses on prevention and early detection of academic issues through universal 

screening using curriculum-based measures in reading, math, and writing.  STEEP assessments are a 

foundation for implementing a school-wide model of determining each studentôs unique needs and if 

academic intervention is needed to enhance classroom instruction. 

 

CogAT and IOWA  

The Cognitive Abilities Test (CogAT) is designed to measure studentsô learned reasoning abilities in 

the three areas most linked to academic success in school: Verbal, Quantitative and Nonverbal. 

Although its primary goal is to assess studentsô reasoning abilities, CogAT can also provide predicted 

achievement scores when administered with the Iowa Tests of Basic Skills. CogAT is often used to 

help educators make student placement decisions, especially when selecting students for High Ability 

programs. 

 

Fountas and Pinnell Benchmark Assessment System 

The Fountas & Pinnell Benchmark Assessment System is a formative reading assessment comprised of 

58 high-quality, original titles, or ñlittle booksò divided evenly between fiction and nonfiction. The 

assessment measures decoding, fluency, vocabulary, and comprehension skills for students in 

kindergarten through 8
th
 grade. The set of books, recording forms, and other materials serve as an 

assessment tool for teachers, literacy specialists, and clinicians to use in determining studentsô 

developmental reading levels for the purpose of informing instruction and documenting reading 

progress. 

 

 

 

http://en.wikipedia.org/wiki/Reasoning
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Spelling Inventories 

Spelling assessments are drawn from Donald Bear's Words Their Way. Three levels of spelling 

inventory are used with students K-6 to determine a level of spelling development. The Primary 

Spelling Inventory is used with students in Kindergarten -1, the Elementary Spelling Inventory is 

administered to students Grade 2, Grade 3, and Grade 4 and the Upper Level Spelling Inventory is 

given to Grade 5 and Grade 6.   Following administration of the grade level inventory, teachers 

maintain the flexibility to use any inventory that corresponds to a level above or below a studentôs 

grade level grouping to further determine instructional needs.  

 

Common Formative Assessments  

 

The Narrative Writing Continuum: The Reading and Writing Project at Teacherôs College, Columbia 

University 

In 2006, the TCRWP drafted and piloted an assessment tool to better track student growth in narrative 

writing. A continuum was developed for assessing K-8 writing, which began to describe the 

developmental pathways along which young writers tend to travel. It offers not only benchmarks for 

student work, but a vision and a vocabulary for what the very next steps from those benchmarks might 

be, making differentiation of instruction much more realizable. 

 

Spelling High Frequency Words Grades 3-8: The Reading and Writing Project at Teacherôs College, 

Columbia University 

The assessment is used to determine the number of high-frequency words that students control in 

spelling. Control means they recognize them immediately when reading a text, and write them 

automatically when writing. If a student is able to spell a word automatically, attention is freed to focus 

on the message they are attempting to write. Therefore, this assessment can be used throughout the 

year to record students' growth in control of high frequency words. 

 

Narrative Story Retelling 

Children who are able to use narrative frameworks to guide their comprehension of narratives they 

read or hear have better recall for information and are able to focus on what is important, (Hudson & 

Nelson, 1983; Lahey & Bloom, 1994; Nelson & Gruendel, 1986). This suggests that a childôs ability to 

use a narrative framework will impact classroom performance, whether the task involves reading 

comprehension or composing a story.  Kindergarten teachers in collaboration with Speech Language 

Pathologists assess familiarity with narrative structure using an episodic story retelling task.  This 

allows staff to find children who need to develop narrative frameworks as a foundation for story 

writing, listening comprehension, and reading comprehension for stories and intervention. 

 

Kindergarten Writing Development Scale 

Kindergarten teachers document stages of writing development each grading period using a teacher 

developed tool.  Writing stages are pictured using standard kindergarten work samples to which each 

studentôs work is compared.  The sample representing each new stage of writing development has 

descriptors.  Teachers use the tool to help parents see the indicators teachers watch that signal the 

development of print awareness, the alphabetic principle, and early writing conventions.  

 

Rubrics and Reading Logs 

Brown County teachers K-6 have started working to develop a continuum of rubrics and reading logs 

that can be used as resources for assessing student work with increased reliability and validity within 

reading and writing across grade levels.  Drafts will be linked by a common purpose for each tool and 

a set of expectations driven by the Indiana Academic Standards and Common Core Standards.    
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Plan for Submission and Updating School-wide Plan 
The objective of the School Improvement Team is to lead the development of a school improvement plan 

that addresses student achievement needs, to monitor the implementation of the plan, and to revise it when 

appropriate. The following members will collaborate throughout the school year to evaluate and amend the 

school improvement plan as needed.  At Nashville Elementary, the School Improvement Plan Team 

includes the following members: 

 

 

Name Position 

Shane Killinger Principal 

Karen Temple Teacher 

Sarah Hayes Teacher 

Debbie Hibner Teacher 

Beth Drew Parent 

Kevin Roush Parent 

Matt Gray Community Member 

 

Attendance Procedures 
Nashville Elementary School believes in the necessity of good attendance and promptness to 

insure the success of our students while in school and beyond graduation.  It is imperative that all 

students attend school regularly to maximize their educational experience.  The following 

describes the Corporation Attendance procedures for administering the districtôs attendance 

policy. 

 

Regular school attendance is mandated by state statute.  Twelve (12) days of absence during the 

school year is considered excessive. These procedures will be followed:   

¶ A doctorôs statement will be required after twelve (12) absences.    

¶ A student absent from school is also unable to participate in athletics or participate in 

social/extracurricular events the same day.  

¶ A student who leaves early due to illness will not be able to participate in any after school 

activities. Parents should call to inform the school office of a student absence on the day of 

the absence by 9:00a.m.  In addition, a note written and signed by the parent/guardian 

stating the reason for the absence should be brought to school when the student returns.   

¶ In the event of excessive absences, parents will be contacted by mail or phone.   

¶ During inclement weather, if the school bus runs but does not make its regular stop to pick 

up a student, the student will be counted present at school.  Parents are to contact the 

school as with other absences to verify that the bus did not make its regular stop.   Students 

are responsible for making up work missed.   

¶ During inclement weather, if the school bus runs and makes its regular stop but the parent 

deems it necessary to keep the student home, the absence will be counted ñunexcusedò.  

The student will receive credit for make-up work missed during the weather - related 

absence.  
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The following action will be initiated concerning absences: 

¶ At 8 absences the school will send a letter notifying the parents of student absences.  

¶ At 12 absences the school will send a letter notifying the parents that a physicianôs 

statement will be needed. Students may make up missed days by performing school related 

material during field trip activities unless all twelve days missed have been verified by a 

physician.  

¶  At 15 absences the school will send a letter to the parents informing them of a conference 

to be held with the parent and building administrator.  At this time, the Department of 

Family and Childrenôs Services may be notified.   Expulsion may also be considered. 

Excessive tardies and absences may result in student retention or additional time in school.   

 

 

 

 

Student Profile 
 

 
 

Our schoolôs enrollment has shown a decrease in enrollment over the past three years.  We believe 

this decline is partially due to no longer having school choice in the district. Enrollment is also 

impacted because we are not accepting transfer requests for students who are not in the Nashville 

Elementary district unless they have an IEP and need to be at Nashville.  
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Attendance increased by 0.5% in 2010-2011.  
 

 

Safe and Disciplined Learning Environment  
 

BEFORE SCHOOL SAFETY PROCEDURE 

Students are not to arrive at school before the time designated by the school. 
 

AFTER SCHOOL SAFETY PROCEDURE  

Written parental/guardian permission must be given if, for any reason, the student is to go home a 

different way or stay after school. 

Nashville Elementary offers a supervised after school program. Many parents use this program to 

provide a safe environment for their children after school.  
 

STUDENT BEHAVIOR   

Students will conduct themselves in a manner which is not disruptive, destructive nor threatening 

to themselves or others.   Failure to comply with the regulations listed below will result in 

appropriate disciplinary action: 

1.  Students will follow reasonable directions from any faculty or staff members. 

2.  Food and drinks are restricted to the cafeteria except during class parties.  All food and drink 

     that comes to school, to be shared among classmates, groups, or clubs, must be prepackaged 

     and purchased from a food distributor.  Students may bring food that has been prepared at 

     home for their own personal consumption at lunchtime.     

3.  Students should properly dispose of all waste materials. 

4.  All school equipment and materials shall be treated properly.  

5.  Students are expected to keep their hands to themselves and their own property. 

6.  Student to student sales must be limited to school sanctioned fundraisers only. 
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STUDENT DISCIPLINE POLICY  

Recognizing that the behavior of some students may be so disruptive that it interferes with school 

purposes or educational functions of the school, school officials may find it necessary to remove a 

student from the school.  In this event and in accordance with the provision of I.C. 20-33-8-0.2 

through 8-34, the Board of School Trustees authorizes administrators and staff members to take 

the following actions: 

 

REMOVAL FROM CLASS OR ACTIVITY ï TEACHER/PRINCIPAL: An elementary 

teacher will have the right to remove a student from his/her classroom or activity for a 

period of up to (1) school day if the student is assigned regular or additional work to be 

completed in another school setting.     

 

SUSPENSION FROM SCHOOL -PRINCIPAL:  A school principal (or designee) may 

deny a student the right to attend school or take part in any school function for a period of 

up to 10 school days.  At the discretion of the principal, some work while on suspension 

may be made up by the student.  

 

EXPULSION:  In accordance with the due process procedures defined in this policy, a 

student may be expelled from school for a period no longer than the remainder of the 

current semester and the following semester, with the exception of a violation of rule 

13(possession of a firearm) listed under the grounds for Suspension and Expulsion in this 

policy. 
 

 

POLICY ON HARASSMENT AND BULLYING  

It is the policy of Brown County Schools to maintain a learning and working environment that is 

free from harassment.  It shall be a violation of this policy for any student of Brown County 

Schools to harass another student through conduct or communications of a harassing nature. It 

shall also be a violation of this policy for students to harass other students through conduct or 

communications of a sexual nature.  
 

 

 

Increasing the Amount of Learning Time  
 

Core Classroom Instruction (Tier I ) 
 

Ninety minutes is the daily minimum for core reading instruction and seventy-five minutes is the 

daily minimum for core math instruction.  Students that receive supplementary academic support 

for the purpose of curriculum review, practice, or extension participate in increased amounts of 

learning time in multiple ways. 
 

Á All Day Kindergarten  is available to ALL students.  Students participating in ADK have 

an increased instructional day of over 3 hours per day. 
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Á Inclusion opportunities are provided to students of all abilities.  Studentsô academic and 

social needs are met within the core curriculum and then supplemented by adding 

opportunities for special education intervention, high ability instruction, and Title I 

intervention within the general education classroom to the greatest extent possible.   

 

Á The core curriculum  lends itself to building extra learning time within familiar classroom 

instructional routines and learning contexts.  Specific examples of opportunities within 

Balanced Literacy which extended learning time is available to students are listed below: 

 

o Independent Reading  

o 1/1 Conferences during Reading and Writing Workshop 

o 1/1 or Small Group Strategy Lessons during Reading and Writing Workshop 

o Guided Reading Lessons  

o Book Clubs  

 

Other opportunities for increased learning time include: 

 

o Reinforcement with Instructional Assistants 

o Flexible Small Groups 

o Participation in Accelerated Reader Program  

o Participation in Waterford Early Reading Program 
 

Supplemental Instruction (Tier II ) 
 

Á The Title I Program at Nashville Elementary has targeted and selected students in grades 

K-6.  Currently, a licensed teacher provides supplemental instruction using the Fountas 

and Pinnell Leveled Literacy Intervention System with most students.   

 

 

Á Title I hired licensed teachers from within the district to provide after school tutoring 

during the past two school years.  Students were provided tutoring based on non-proficient 

ISTEP+ scores, classroom performance, local assessment data, and parent interest.  

Tutoring focused on increasing essential skills in both reading and math. 

 

Á Remediation personnel were hired to provide additional support for every student who did 

not pass the spring 2010 ISTEP+ . 

 

 

Á The 100, 500, 1000 Minute Reading Club is a reading incentive program that is offered to 

all students each year.  Students will read a specific number of minutes at home each day 

to join.  Parents are encouraged to read with their child daily.  As an incentive all students 

completing the 500 Minute Reading Club participate in a special activity.  Those who 

complete the 1000 Minute Reading Club receive special recognition at the awards 

program. 
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Á Remediation time with a highly qualified teacher in a core content area is arranged in 

exchange for special area classes a strategy for giving some students additional learning 

time.  This option may be selected when after school tutoring or Title I services are not 

available or enough to provide the intensity of remediation work needed.  Parents and 

students are involved in the decision to participate in this method of providing increased 

instructional time which may be implemented for a few weeks or an entire grading period 

depending on the needs of the student and his/her response to the additional learning time 

instruction. 

 

Á Nashville Elementary offers a social skills group that is coordinated and conducted by the 

school social worker. This group is open to all grade levels and offered to any child in the 

school who is identified as being in need of this extra support. This group addresses 

different ways to build and maintain friendships. It also touches on basic manners such as 

how to properly introduce oneself. The group also provides a forum for students to discuss 

different social situations where they may experience discomfort. 
 

 

 

Intensive Intervention (Tier III )   

 
A continuum of special education services currently defines opportunities for the most intensive 

intervention at the elementary level.  One of the reasons for applying for School Wide Title I 

status is to develop other opportunities for short term intensive supplemental instruction prior to 

referral to special education.  Currently, students with IEPs are included in general education 

instruction and receive additional academic support and specific interventions through special 

education as outlined in their Individual Education Plans (IEPS).  Students with needs ranging 

from mild speech impairment to severe cognitive disabilities are served at their home school to the 

greatest extent possible.  The primary exception is when students qualify for the special education 

preschool classroom and must attend Nashville Elementary.  Children with ñspeech impairment 

onlyò may be served at their home school.  Students at risk for significant regression over the 

summer months may participate in Extended School Year Services (ESY) at the recommendation 

of the Annual Case Review team. 
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Highly Qualified Teachers in all Core Content Area Classes  
 

All Nashville Elementary teachers and paraprofessionals are highly qualified.  Brown County 

Schools ensures that the highly qualified teachers and paraprofessionals are hired.  
 

Teacherôs Name  Teaching Assignment Indicator of Being Highly Qualified 

Tony Bell Physical Education Teacher of non-core subject 

David Chastain Special Education Resource  Teacher of non-core subject 

Adeana Colvin Media Specialist HOUSSE requirements met 

Annette Fields Grade 6 NTE (National Teacher Exam) 

Teresa Fultz Grade 1 HOUSSE requirements met 

Mitzi Garman Grade 4/5 Multi -grade HOUSSE requirements met 

Debbie Hibner Grade 3 Praxis II 

Julie Harris Grade 6 Praxis II 

Sarah Roberts Kindergarten Praxis II 

Sue Panozzo Special Education Non-Core  Teacher of non-core subject 

Angela Evans Grade 3 Praxis II 

Sarah Hayes Kindergarten  Praxis II 

David Shank Music HOUSSE requirements met 

Gavin Steele Grade 5 Praxis II 

Karen Temple Grade 1 HOUSSE requirements met 

Billie Thomas Grade 2 Praxis II 

Peggy Thompson Title I HOUSSE requirements met 

Alyson Kiser Special Education Resource  Teacher of non-core subject 

Linda Wendling Grade 4 HOUSSE requirements met 

Shelley Williams Speech Language Pathologist Teacher of non-core subject 

Amber Smoot Speech Language Pathologist Teacher of non-core subject 

Leesa Olds Speech Language Pathologist Teacher of non-core subject 

Ann Woods Art HOUSSE requirements met 

Jayne Jones Preschool HOUSSE requirements met 

Holly Smith Preschool Praxis II 

Erica Garman Second Grade Praxis II 

Charlynn Williamson Fourth Grade HOUSSE requirements met 

Paraprofessionalôs Name  Assignment Indicator of Being Highly Qualified 

Vickie Beach Special Education ParaPro Exam 

Anna Cassiday Special Education ParaPro Exam 

Kimmy Clayton Special Education 2 years college 

David Edens Special Education ParaPro Exam 

Jeremiah Harris Special Education Praxis II 

Teri Jacobs Special Education ParaPro Exam 

Lucinda Keller Special Education 2 years college 

Stephanie Kritzer Special Education ParaPro Exam 

Felicia Branson Special Education ParaPro Exam 

Debra Pinney Special Education ParaPro Exam 

Holly Morse Special Education ParaPro Exam 

Katie Sichting Special Education Praxis II 

Rachel Wilkerson Special Education ParaPro Exam 
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Strategies to Attract and Retain High-quality, Highly Qualified Teachers  
 

At this time, Nashville Elementary does not have difficulty attracting high-quality teachers. 

Nashville Elementary seeks highly qualified staff through the following methods:  

¶ District administration and the principal attend university job-fairs and hire new staff after 

reviewing the applications of many outstanding candidates.  

¶ The corporation website posts all job openings. 

¶ Job openings are posted within each building to provide the opportunity for qualified 

individuals to apply. 

¶ The local newspaper runs ads to advertise the job opening. 

¶ The corporation posts job openings with the education department of the local university. 

 

Our corporation provides a benefits package for all employees including non-certified staff.  All 

staff members have a retirement plan.  Certified staff has TRF and non-certified has PERF.  

New teachers are mentored by an experienced teacher, usually the grade level partner.  The 

literacy, math, and enrichment coaches also provide additional help for new staff members. 

 

 

Parental involvement 
 

Nashville Elementary School provides academic results to parents through the following: 

¶ Midterm progress reports are sent home four times a year. 

¶ Report cards distributed each nine-week grading period. 

¶ Parent conferences are scheduled with all parents in October.  

¶ Individual conferences are scheduled as needed. 

¶ Through monthly GEI intervention meetings, parents are made aware of learning 

difficulties and are given the opportunity to help make decisions for their child. 

¶ Parents are contacted through phone calls and email messages. 

¶ ISTEP+ results are mailed directly to parents. 

¶ Parents have access to ISTEP+ results on the Indiana State Department of Education 

website. 

 

Most of our parents are very family-oriented and supportive of the school.  Nashville Elementary 

had 100% attendance at the parent-teacher conferences last October and typically has strong 

participation at annual events, such as our Community Thanksgiving Dinner, Scholastic Book 

Fairs, and Spring Fling Carnival. Parent support of extra-curricular activities is strong.   

 

Home-school communication is fostered through student agendas, telephone and e-mail, weekly 

classroom newsletters, and a monthly school newsletter, The Nashville News. New parent-student 

handbooks are sent home at the beginning of each school year. Kindergarten holds a round-up and 

screening in the spring prior to the fall enrollment of the students.   
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Strategies to increase parental involvement  
 

Parent Teacher Conferences 

Individual parent phone calls 

Mid-Term Reports and Letters sent home  

ISTEP+ results sent home 

Monthly Intervention Team meetings 

Individual meetings with Principal and Title I Coordinator 

Case Conferences 

Kindergarten Enrollment  

School Office has a ñSuggestion Boxò 

Summer Library Days in 2010 

Literacy Coalition Tutoring (free) 

Classroom Celebrations  

Veteranôs Day Program 

Music Programs 

Service Learning Projects (food drive, ñBuild the Playground Projectò) 

Weekly newsletter from teacher to parent is required 

Monthly letter from principal to parents 

Letter sent to parents regarding AYP status as required 

Phone calls are made to parents of all non-proficient students 

Intervention Team meetings with parents to share assessment data 

Community Thanksgiving Dinner held at the school 

PTO Activities and Fundraisers  

Classroom volunteers 

Scholastic Book Fair  

Open House  

Parent Home/School Compact 

Grant funded opera in conjunction the Indianapolis Opera and Dance Kaleidoscope 

Weekly Reading Logs 

Parents on Textbook Adoption Committees 

Walk-a-thon Fundraiser 

Market Day (monthly) 

Annual Talent Show Grades 3-6 

Annual Awards Program to celebrate student achievement  

Choral Fest Chaperones 

Extracurricular sporting events 

Math Bowl 

Spell Bowl 

History Day 

Geography Bee 

Annual Kindergarten Parent Event (Graduation and carnival) 
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Strategies to involve parents and community members in planning, review, and 

improvement of the school-wide plan  
 

Parents serve on PL221 Team 

Parents review School Improvement /School-wide Plan (PL221) 

School-wide Parent Review meetings (one day, one evening) 

School Surveys contain questions about parent involvement 

Participate in school focus groups 
 

 

Plans for assisting children to transition into, through, and out of school  
 

Pre-Kindergarten to Kindergarten  
 

Special Education Case Conferences 

Kindergarten classroom visit 

Kindergarten Enrollment Day 

¶ Health Screenings 

¶ Academic Screenings 

¶ Meet the Teacher, Principal and other staff 

¶ School tour 

Kindergarten Conferences  

¶ Kindergarten teachers spend one day conferencing the week before school begins with all 

incoming parents of kindergarten students. 

 

6
th

 Grade to 7
th

 Grade (Junior High School) 

 
For many young adolescents the transition from 6

th
 grade in elementary to Junior High can be a 

time period of mixed emotions. New friends, new teachers, and new a school environment can 

bring out excitement and, at times, a little nervous energy for these students. Throughout their 

year, the sixth grade students attend sessions at the junior high and they meet with counselors and 

staff.  Junior high teachers visit the sixth grade classroom and talk to the students about programs 

at the junior high and the requirements and expectations for their next school year.  Towards the 

end of second semester 6th graders take an informational visit/tour of the Junior High School.  At 

this time, the sixth grade students get their schedules for the next year and are given the 

opportunity to go through the junior high building and find all the classrooms for their schedule.  

Also, students in 6
th
 grade take part in placement tests for Pre-Algebra and Music Aptitude Tests. 

Student information including Benchmark and other District Assessment data from the elementary 

level is passed on to the Junior High at the conclusion of the school year.  A number of fifth and 

sixth grade students also participate on the Junior High sports teams which makes the transition 

easier for them.  Our sixth grade staff and principal hold an informational meeting for the parents 

of sixth grade students regarding the transition to the Junior High. 
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Opportunities for teachers to be included in decision-making related to the use of 

academic assessment results 
 

*Participate in the analysis of student achievement data during individual student conferences 

*K-6 grade level and school data is shared at building-based collaboration days  

*Cross grade level data is reviewed during district level collaboration days 

*Teachers evaluate the effectiveness of assessment tools through use over time and make   

  recommendations 

¶ The opportunity is provided at building and district collaboration meetings to discuss 

assessment tools and make recommendations. 

¶ Kindergarten teachers met at the district level to develop a kindergarten report card. 

*Staff meetings are used to review and discuss appropriate responses to school and cross grade  

  level data 

*Building-Based Leadership Team 

¶ The principal, three teachers, and two parents, and one community member serves on the 

school team. The team reviews and analyzes data, constructs a plan to address the needs of 

students and staff in our school, and performs ongoing evaluations of our progress with 

our plan. 

*Building Based Benchmark Assessment Team 

¶ The benchmark assessment team consists of five teachers from our school.  The team has 

been trained to administer, score, and report the assessment results. 

*Building-based Instructional Coaches (Literacy, Math, High Ability, and Technology) 

¶ Four teachers in our school serve as coaches.  Their responsibilities are to provide 

resources, ideas, and to model lessons for other teachers as needed. 

*Curriculum Committees 

¶ Through grade level and cross grade level collaboration meetings at the district level, 

teachers decide on a curriculum calendar for each subject area. 

*Textbook Adoption Committees 

¶ Two teachers from our school serve on each textbook committee.  They attend 

presentations, examine and review adoption materials, inform other teachers, survey the 

staff to get their input, and then help make the decision at the district level. 

*District Level Discussion Team Representatives 

¶ Two teachers from our school serve on a district discussion team.  They represent our staff 

and their ideas, concerns, or recommendations.  

 

 

Reviewing and Analyzing Student Assessment Data 
¶ Teachers have cross grade level consultations to review the ISTEP+ results as well as the 

district assessment for students.  This data is then used to plan the instruction for the class 

and individual students.  

¶ The student assessment data is used in parent conferences to better illustrate the studentôs 

performance and achievement. 

¶ The data is used at GEI intervention meetings to show student progress and to make 

decisions regarding an educational plan for the student. 
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¶ Teachers use the assessment for the childôs reading level to see the types of mistakes that 

are made.  This gives the teacher insight as to what the child needs to be able to improve in 

reading. 

¶ The STEEP assessments called ñMath Focal Pointsò and ñMath Computationò provides 

much insight to the needs of individual students in the area of math.  This information 

guides the teachers in providing instruction targeting specific needs. 

 
 

 Activities to ensure that students having difficulty mastering proficient and 

advanced academic achievement are provided with effective, timely additional 

assistance  
 

Additional Reading and Writing Conferences during Reading and Writing Workshop 

¶ In each conference, the teacher gives the student a compliment and some positive feedback 

and then instruction on a targeted skill.   These are individual conferences and are specific 

to each childôs needs. 

Additional Strategy Lessons within Reading and Writing Workshop 

¶ The teacher provides another opportunity for the student to see him/her model the targeted 

skill and then the student is given time to use that skill while the teacher observes. 

Additional Guided Reading opportunities 

¶ The teacher meets with the struggling students more frequently in small groups so that 

he/she can monitor the studentsô progress more closely. 

Reinforcement with Instructional Assistants 

¶ Paraprofessionals can take a small group of students and provide modified strategy lessons. 

Flexible Small Groups 

¶ We have a variety of small groups such as reading and writing partners, books clubs, 

guided reading groups based on their reading level, interest groups, and genre groups. 

Accelerated Reader Program 

¶ Students are able to read books and then take a test to assess comprehension on the 

computer. 

Waterford Early Reading Program 

¶ In first and second grades, students work on computers in the Waterford Early Reading 

Program for approximately 30 minutes each day.  They work at their own individual level 

on language arts. 

All Day Kindergarten 

¶ We have two kindergarten classrooms.  All kindergarten students are offered a full day 

program giving them a greater learning opportunity. 

Title I Program  

¶ The Title I program served students in grades K-6 in the area of language arts.  A 

committee of teachers selected students with the greatest needs. 

Remediation time with Highly Qualified teacher in core content areas in exchange for special area 

classes 

¶ Students were pulled from special area classes to have direct instruction on the skills 

needed as indicated by ISTEP+ test results. 

Social Skills Groups 

¶ The school counselor provides support and guidance for individual students who have a 

need.  She works to help meet not only academic but social and emotional needs as well. 
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1/1 Teacher Tutoring (during the school day) 

¶ Teachers provide one-to-one instruction for students daily.   

Special Education Program 

¶ Specific Learning Disabilities 

¶ Cognitive Disabilities Programs (including Life Skills Program) 

¶ Speech and Language Impairment 

¶ Related Services (Occupational Therapy, Physical Therapy) 

Preschool Program 

¶ Our school houses the districtôs preschool program.  This past year we had 58 preschoolers 

enrolled.  This program provides early intervention to help ensure student success in future 

school years. 

Extended School Year Services (Special Education) 

¶ For students with identified needs, direct instruction is provided throughout the summer 

months. 

 

 

Coordination and integration of federal, state, and local funds 
 

Brown County Schools has chosen not to combine federal, state, and local funds. 

Nashville Elementary School aligns the following programs to ensure that the needs of all learners 

are met.  

High Ability Programs: 

¶ Instructional coaches are provided for core curricular areas. 

¶ Selected students participate in the Math Bowl, Geography Bee, and Spell Bowl. 

¶ Enrichment classes covering a variety of topics are offered to students in grades K-6. 

¶ Students in grades K, 2, and 5 are given CogAT and the Iowa Test of Basic Skills to 

determine eligibility into the high ability program. 

Title I Program: 

¶ Title I classroom uses the Fountas & Pinnell LLI Intervention Kits for direct instruction in 

small groups. 

¶ Title I program provides after school tutoring for students at risk of academic failure. 

¶ Title I program provides professional development opportunities for teachers and 

instructional coaches. 

Special Education Program: 

¶ Paraprofessionals provide individual and small group instruction for struggling students. 

¶ Through GEI intervention meetings, special education teachers assist in identifying 

students with learning difficulties. 

¶ Special education staff provides emotional support to students who experience difficulties 

in that area. 

¶ Special education staff administers student assessments to identify educational needs. 

Remediation Program: 

¶ Remediation personnel provide support for every student who did not pass the spring 2010 

ISTEP+. 

¶ After school tutoring was provided for students who were considered at risk for failure on 

the spring 2011 ISTEP+. 
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Intervention Programs: 

¶ Teachers have parent conferences for all students in the fall and as needed throughout the 

year. 

¶ Teachers email and call parents as needed throughout the year. 

¶ GEI teams meet monthly to address the needs of struggling students. 

¶ Case conferences are held annually to assess the studentôs current needs and goals. 

Core Instructional Program: 

¶ Instructional coaches for math, language arts, high ability, and technology are available 

daily for consultation and support. 

¶ Opportunities for collaboration are provided at building level as well as district level. 

¶ We have established a balanced literacy curriculum aligned with Columbia Teachersô 
College in New York. 

¶ We have adopted the new Envision Math Program which is aligned with the 

Common Core Standards. 

¶ Curriculum Loft is an internet based warehouse to store assessment tools, lesson ideas, and 

additional resources for other teachers to access and use as desired.  Teachers can input 

their lesson ideas and materials into the Loft to share with other educators. 

¶ Each classroom has a leveled library of ñjust rightò books for students to use.  These are 

books appropriate for their independent reading levels. 

¶ Each teacher has been given a library of professional books for teaching balanced literacy. 

¶ With the use of the new projection system, teachers can use web based lessons and 

resources to increase the knowledge and skills of students.   

¶ Professional development is provided for curricular materials.  The textbook company will 

be providing professional development to teachers for the adopted materials. 

 
 

Strengths of Our School 

 
¶ We have highly qualified teachers, paraprofessionals, and support staff that work together 

to make student success possible. 

¶ We have a Title I program to address needs of struggling students. 

¶ After studying the data, we saw a need for improved math instruction.  Last year, our staff 

looked at different math programs to see which one best addressed the needs of our 

students and the correlation of the program to the standards.  For the 2011-2012 school 

year, we have begun to use the new Envision math program. 

¶ Our corporation has spent the past six+ years researching, piloting, and implementing a 

balanced literacy program.  The staff has received professional development from 

Columbia University Teachersô College and the literacy coaches. 

¶ Students have had direct instruction in all the components of balanced literacy. 

¶ Beginning 2011-2012, we are using National Geographic Science as our core science 

curriculum.  

¶ New technologies are in every classroom to enhance student learning by reaching all 

learners through the multiple intelligences. 
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Needs of Our School 
¶ The staff reports that parent involvement needs to be improved.  They see a lack of parent 

support at home as evidenced by homework, reading logs, home school journals, 

conferences, intervention meetings, and parent attendance at school activities. 

¶ Assessment data indicates a need to improve math instruction. 

¶ Teachers noticed that studentsô performance on ISTEP+ indicates a need for direct 
instruction in reading. 

¶ The trend over the past four years of our ISTEP+ scores in the area of English/Language 

Arts for all grades three to six show little change. We need to improve instruction in 

English/Language Arts across all grades. 

¶ In all areas of ISTEP+, students on free or reduced performed lower than those who paid.  

This indicates a need to find a way to help students on free or reduced lunch to be more 

successful. 

¶ The average progress of students in grades three through six showed a gain of 1.4 to 2.85 

reading levels. Each grade level has the expectation of three to four reading levels. 

¶ STEEP assessment data indicates a need to improve instruction in math concepts and math 

computation. 
 

Rationale for Goals 

 
Goal # 1:  All students demonstrate ñtypicalò to ñhighò growth in performance on local and 

state Reading assessments. 

¶ Spring 2011 ISTEP + indicates 20% of the third graders did not pass and 34% of the 5
th
 

graders did not pass the English/LA portion. 

¶ Over the past five years, the percent passing English/LA for all grades has shown minimal 

improvement. (76% to 79%) 

¶ District instructional reading level assessments indicate a number of students entering first 

grade are at some level of risk for reading failure. (DIBELS) 

¶ District instructional reading level assessments indicate students in grades three through 

six showed a gain of 1.4 to 2.85 reading levels. Each grade level has the expectation of 

three to four reading levels. 

 

Goal #2:  All students demonstrate ñtypicalò to ñhighò growth in performance on local and 

state Math assessments. 

¶ Spring 2011 ISTEP + indicates 34% of fourth graders did not pass and 18% in sixth grade 

did not pass the math portion. 

¶ Over the past three years, the percent of students passing math on ISTEP+ has decreased 

by 17% in the fourth grade and 10% in the sixth grade. 

¶ The average score of kindergarten students on the number naming assessment in May 2011 

was 49 out of a possible score of 77. (STEEP Assessment) 

¶ The average score for students in third grade was 54% on the Math Focal Points 

Assessment (Math Concepts).  The average score for fourth grade students was 57%, and 

for fifth grade it was 70%.  (STEEP Assessment) 

¶ On the STEEP math computation skills assessment, we saw a 9 to 18 point gain in grades 

one through six from the fall 2010 assessment to the spring 2011.  We feel this is not an 

adequate progress.  (STEEP) 
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The percentage of students receiving free or reduced lunch has increased dramatically over the 

past five years.  We had 61% of our students on free or reduced lunch plans in 2010-2011. 

Annual Performance Data on ISTEP+ 

 

 

Average percent passing in all grades decreased by 5% over the past five years.  In 2010-2011, we 

saw an 8% increase from the previous year.  
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Third grade scores in English/LA and Math showed a 19% increase from 2007 to 2011.  In 2010-

2011, there was a 1% decrease in English/LA and a 24% increase in Math from the previous year.  

  

 

Fourth grade English/Language Arts increased by 14% last year.  Math scores had s slight increase 

of 2% in 2010-2011. 
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Over the past five years, we have seen a decrease in English/LA scores for 5
th
 grade.  Math scores 

have shown little change over the past five years. In 2010-2011, we had a 64% pass rate for social 

studies in fifth grade. 

 

 

ISTEP+ scores for the spring of 2011 show a 7% increase in English/LA from the previous year.  

Over the past four years, the sixth grade has had a significant decrease of 14% in Math. In science, 

we had a 73% pass rate. 
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The percent of students passing the English/Language Arts portion of ISTEP+ has had a slight 

increase of 3% over the past five years. 

 

 

 

 

The percentage of students passing the math portion of ISTEP+ has increased by 11.6% over the 

previous year, 2009-2010. 
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Scores for students in grades three and six have a similar pass rate on the spring 2011 ISTEP+.  

Grade four shows the boys have a higher pass rate of 10%, while girls in grade five surpassed the 

boys by 11%. 

 

 

 

The third and fourth grade girls and boys have a nearly identical pass rate in math.  The boys in 

fifth and sixth grade have a higher pass rate than the girls.   
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All male students in the fourth grade passed the science portion of the ISTEP+.  Fourth and sixth 

grade boys have a higher pass rate than the girls. 

 

 

 

The boys in the fifth grade have a higher pass rate than the girls for social studies. 
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In all grades except third, the students with free or reduced lunch performed lower than those who 

paid.  Fourth and sixth grades had significant lower pass rates for students on free or reduced. 

 

 

 

 

For all grades except fifth grade, paid students performed better than students on free or reduced.    

In fifth grade, free or reduced students performed better.   
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The pass rate is higher for paid students in both grades.  There is a significant lower pass rate for 

sixth graders in the free or reduced program.  There is a 45% difference in the pass rate for sixth 

graders in the free or reduced lunch program when compared to the paid students. 

 

 

 

The pass rate for free or reduced shows a 7% difference from those who paid. 
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IMAST Test Results 
 
Eight students were assessed using IMAST and all students except one passed both the 

English/Language Arts and Math sections.  The students are from 3
rd

 and 6
th
 grade. 

 

 

 

 
Reading Data: DIBELS/STEEP 2010-2011 

 

 

 

When screening kindergartenersô phonemic awareness, specifically, their ability to segment 

phonemes, the average score increased by 10.63 points from January to May.  Phonemic 

awareness is an essential building block for reading.  
 

 
 
 

Assessing Instructional Reading Levels in Grade One Through Six  
 

Students are assessed three times each year to determine their instructional reading level.  The 

instructional level is the highest level a student can read with 90% accuracy and satisfactory 

comprehension.  We use the Fountas & Pinnell criteria for determining the childôs level.  It is 

important to note that first grade students should progress through six levels, while in grades two 

through six the average student would progress through three to four levels.   After we assess the 

students, we share the information with colleagues who work with the student, the director of 

student learning, and the parents. 
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Between fall 2010 and spring 2011, first grade students showed an average progress of 6.8 

reading levels. 
 
 

 
 

 

Students in grade two were assessed for progress and showed an average increase of nearly five 

reading levels. 
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Students in grade three showed a slight increase of 2.6 in reading levels in the year 2010-2011. 

 

 

 

 

Students in fourth grade had an average gain of 2.85 reading levels. 
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In fifth grade, students had an average gain of 1.4 reading levels for the school year 2010-2011. 

 

 

 

 

In six grade, students had an average gain of 2.5 reading levels for the school year 2010-2011. 

 

 


