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Nashville Elementary

Combined Plamf PL221 PlanhTitle | Schootwide Plan
Narrative description of the school and community

Nashville Elementary School is located in the small town (population 873) of Nashville, Indiana. It is
one of four elementary schools serving the Brown County Schools. The scho@Blsaisd2s,

grades K6, and58 preschoolers receiving special education services. Twsavignfull and paritime
certified faculty members and a support staff of twehtgeguide these studentén 2011, the

Indiana Department of Education gave each schomdeg We are proud to report Nashville

El ementary received an AAO0O rating.

Nashville Elementary is the site for the Early Childhood Special Education Preschool Program, which
offers developmental, speetdnguage, occupational, and physical therapy falesits ages-3. At

the elementary level, various special education services are also in place. For the majority of students
in special education, services and support are provided within the general education setting through our
inclusion program. Aifeskills classroom is available for students who require an alternate, more
functional curriculum and students are only in this setting when it is indicated on their IEP. Physical
therapy, occupational therapy, spedaanguage therapy, and hearing spesiaervices are also

provided. All students in kindergarten through sixth grade participate in visual arts, music, and

physical education classes.

Nashville Elementary is situated in the town of Nashville, Indiana about 45 miles south of
Indianapolis. Mshville has become a haven of local artists and shop merchants that cater to a tourist
crowd coming to view local scenery, shop, and visit artist galleries. Many people moving to the
community are retired, looking for a nice place to live, close toppertunities offered by Indiana
University, located just 20 miles to our west. The Brown County area boasts the largest state park in
Indiana and offers many bat&-nature opportunities for visitors to the area. Families living here
benefit from thenatural surroundings and the accessibility to artistic opportunities. The community
supports and expands the curriculum of Brown County Schools and Nashville Elementary in many
ways.

Sports fitness programs benefit our children as well. Brown Counksg 8ad Recreation and the
YMCA provide a variety of recreational sports programming.

Our local Lions Club provides glasses to children who need them but are unable to afford them. Dr.
Pickle, our local optometrist, and Dr. Junken, our local dentisg bath offered programs and

screenings for the children of our school. In addition, the SEAL Indiana Dentist Program brings a
mobile unit to school to conduct dental exams, as well as fluoride and sealant treatments. Good health
habits are taught by thededicated health professionals.

Social services are provided by many community groups to children in our school. The school
partners with Christole Inc. a group that dedicates itself in the education of children with special needs.
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The DepartmentfaChild Services works closely with us helping children who may need assistance or
services. Each year they provide help for families during the Christmas season through funds raised by
the community Christmas auction. Local churches donate clothingdinglwinter coats and gloves,

for our health room. Backpacks and school supplies are also provided by community organizations and
members.

Our curriculum benefits with assistance from our community. Parents volunteer each year to serve on
our countywide corporation textbook adoption committeeBhe PTO spons@the Accelerated
ReadingProgram.The Nashville Fire Department visits and presents programs educating the children
about fire safety during Fire Prevention Week. They also return with the help of the local EMT to talk
about tornado safety each spring. The Brown County veterans presgmanps to help the children

learn about veterans. The Nashville Elementary Read Across America celebration brings guest readers
into the schooto share their favorite book In addition, the Brown Cour
Li ke Meo b odelgatenfstadentsa | | K i

Nashville Elementary has a very positive parent and teacher organization, the PTO. They support the
school in various curricular and fumdising projects. The PTO uses its funds to support teachers,
Accelerated Reader, library boplrchases, and playground improvement. The PTO supports the

school community by organizing a Wadkthon and a Spring Fling Carnival as furadsers. They also

have fiMar ket Dayo each month to provide additi

Nashville Elementary partners in many programs with our local high school. A special exploratory
teaching program is run by our high school. It provides talented high school juniors and seniors who
may be considering a career in education a chancenrte tdo our classrooms and spend a portion of
the school day at our school helping younger children.

The Reading Is Fundamental (R.I.F.) program provides books to students in grades 3 and 6 to support
young readers. Book distribution is scheduled thirees a year and is supported by the school

librarian. R.I.F. is supported locally by the Parent Teacher Organization, Tri Kappa, &rdvime

County DemocratEvery third grade student receives a dictionary from Xl lota Psi.

Local musicians support thel®ol by presenting programs on local musical traditions. Local
businesses and the YMCA support the arts by displaying student created art. The Brown County
Public Library supports our reading program by offering a summer reading program. Theimlibraria
visits our school each spring to encourage our students to particgiatientsattendthe Columbus
Symphony in the spring of each year.

Finally, a number of parent volunteers assist teachers with mangritical daily clerical needs,
which include peparing class materials and serving as room parents.



Vision Statement
Brown County Schools will prepare students to achieve success through quality instruction.

Mission Statement and Beliefs
Brown County Schools provides a safe and supportivaifggaenvironment with high expectations
effectively meeting the needs of our students and helping them reach their individual academic goals.

Nashville Elementary Statement of Beliefs

1 LEARNING
o Every child can learn, and we must teach in the waygltiid learns.
o Every child must be given the tools to pursue lifelong learning.
o Every child must be given an opportunity to reach his/her potential in the academic,
physical, social, and emotional domains.
o We believe we can learn from our children &mely learn from us.
1T COMMUNITY
o0 Learning is the shared responsibility of the child, parents, school, and community.
o A safe, nurturing school environment is essential to learning.
o Everyone is encouraged to respect each o
o The sclool is an integral part of a larger community.

Statutes and rules the school wishes to have suspended from operation
At this time, Nashville Elementary is not applying for any waivers.

Description and | ocation of the school 6s

Instructional strategies are modeled after resebasied practices, current research, and reflection on
our personal practices. Teachers work collaboratively by grade level and across grade levels to learn
from each otherDistrict collaboration is sclikiled as the need aris@$reeto four days are provided

for building collaboration days each yednowledge gained through outside workshops is extended

by training the rest of the faculty. Collaboration time is set aside for each grade level dach wee

The educational program is guided by the curriculum developed by the district. This curriculum is
framed by the Indiana State Acader8iandardsand the Common Core Standardsechnologybased
Waterford Early Reading Program supports the éirstsecondyrade literacy programs. All

kindergarten students are offered the opportunity to attend all day. For students with special needs, the
following are offered: Title 1High Ability Enrichment Clustergnd a continuum of services

addressing the leaing needs of students with cognitive disabilities, emotional disabilities, speech
/language impairments, specific learning disabilities, autism spectrum disorders, or other disabilities.
Accelerated Reader is another program offered to our studentalséVareone of thetwo sites of the

di strictbs preschool program for preschool chil
has been trained &l the components of balanckeracy.



The Brown County School Corporation curriculum consists of a collaborative structure of learning
objectives recommended by the professional staff and approved by the Board of School Trustees.
These learning objectives are based upon the In@tata Acadmic Standardeind the Common Core
Standardg$or each grade and subject offered. Copies of the district curriculum are available in the
offices of the superintendent and each building principal.

Titles and Descriptionsof Assessment Instruments

District Local Assessments

DIBELS (Dynamic Indicators of Basic Early Literacy Skills)

The Dynamic Indicators of Basic Early Literacy Skills (DIBELS) are a set of standardized,

individually administered measures of early literacy development. They agmel@so be short (one

minute) fluency measures used to regularly monitor the developmentidguieg and early reading

skills. The measures assess student development of phonological awareness, alphabetic understanding,
and automaticity and fluency withe code. Each measure is widely respected as a reliable and valid
indicator of early literacy development and predictive of later reading proficiency. In cohojuwith
classroom formative assessments, DIBELS aids in the early identification oftstudenare not

progressing as expected.

STEEP (System to Enhance Educational Performance)

STEEP is a comprehensive system to assist teachers, administrators and other professionals to provide
the right type of assistance to the right students at thetigé. It provides evidenced based tools that

help schools to implement the ambitious goals set forth in NCLB and IDEA. The first phase of the
STEEP RTI process focuses on prevention and early detection of academic issues thveuggl un
screening usingurriculumbased measures in reading, math, and writing. STEEP assessments are a
foundation for implementinga scheali de model of determining each
academic intervention is needed to enhance classroom instruction.

CogAT ard IOWA

The Cognitive Abilities Test (CogAT) s desi gned t o meaeasoningilitesinudent s
the three areas most linked to academic success in school: Verbal, Quantitative and Nonverbal.

Al t hough its primary goal i s to assess student :
achievement scores when administered wighitlwa Tests of Basic Skill€ogAT is often used to

help educators make student placement decisions, especially when selecting students for High Ability
programs.

Fountas and Pinnell Benchmark Assessment System

TheFountas & Pinnell Benchmark Assessnm@ystens a formative reading assessment comprised of
58highqual i ty, original titles, or #Alittle booksbo
assessment measures decoding, fluency, vocabulary, and comprehension skills for students in
kindercarten through 8grade. The set of books, recording forms, and other materials serve as an
assessment tool for teachers, |literacy speciald.
developmental reading levels for the purpose of informing insdruend documenting reading

progress.



http://en.wikipedia.org/wiki/Reasoning

Spelling Inventories

Spelling assessments are drawn from Donald B@&stsls Their WayThree levels of spelling

inventory are used with students@to determine a level of spelling development. The Primary

Spelling Inventory is used with students in Kindergargnhe Elementary Spelling Inventory is
administered to students Grade 2, Grade 3, and Grade 4 and the Upper Level Spelling Inventory is

given to Grade 5 and Grade 6. Following administration of thdedevel inventory, teachers
maintain the flexibility to use any inventory t
grade level grouping to further determine instructional needs.

Common Formative Assessments

The Narrative Writing Comtuum The Reading and Writing Project
University

In 2006, the TCRWP drafted and piloted an assessment tool to better track student growth in narrative
writing. A continuum was developed for assessing Writing, which begamo describe the

developmental pathways along which young writers tend to travel. It offers not only benchmarks for
student work, but a vision and a vocabulary for what the very next steps from those benchmarks might
be, making differentiation of instructianuch more realizable.

Spelling High Frequency Words Grade83The Readi ng and Writing Proj
Columbia University

The assessment is used to determine the number efrbmgiency words that students control in

spelling. Control reans they recognize them immediately when reading a text, and write them
automatically when writing. If a student is able to spell a word automatically, attention is freed to focus
on the message they are attempting to write. Therefore, this assessnientisad throughout the

year to record students' growth in control of high frequency words.

Narrative Story Retelling

Children who are able to use narrative frameworks to guide their comprehension of narratives they

read or hear have better recall foramhation and are able to focus on what is important, (Hudson &

Nel son, 1983; Lahey & Bloom, 1994; Nelson & Gr
use a narrative framework will impact classroom performance, whether the task involveg readi
comprehension or composing a story. Kindergarten teachers in collaboration with Speech Language
Pathologists assess familiarity with narrative structure using an episodic story retelling task. This

allows staff to find children who need to developraawve frameworks as a foundation for story

writing, listening comprehension, and reading comgnsion for stories and intervention

Kindergarten Writing Development Scale

Kindergarten teachers document stages of writing development each grading piegoal teacher

developed tool. Writing stages are pictured using standard kindergarten work samples to which each
studentdos work is compared. The sample repres:¢
descriptors. Teachers use the tool to hetpma see the indicators teachers watch that signal the
development of print awareness, the alphabetic principle, and early writing conventions.

Rubrics and Reading Logs

Brown County teachers-K have started working to develop a continuum of rubricseading logs

that can be used as resources for assessing student work with increased reliability and validity within
reading and writing across grade levels. Drafts will be linked by a common purpose for each tool and
a set of expectations driven by tineliana Academic Standardad Common Core Standards
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Brown County Schools Assement Calendar

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5

Grade 6

Grade 7

Grade 8

Grade 9

Grade 10 | Grade 11 | Grade 12

=

11/1-11/18

ECA
(Early Winter)
12/8-12/21

Grammar

(usA/TP)

[

ECA (Spring)
4/23-6/6

ECA (Summer)

Reading
Writing
Math

Reading

Spelling
Reading
Writing

Algebra |
English 10
Biology |

Grammar

Writing
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Plan for Submissionand Updating Schoolwide Plan
The objective of the School Improvement Team is to lead the development of a school improvement plan

that addresses student achievement needs, to moniforglenentation of the plan, and to revise it when

appropriate. The following memrswill collaborate throughout the school year to evaluate and amend the
schoolimprovement plan as neededt NashvilleElementary, the School Improvement Plan Team

includes the following members:

Name Position

Shane Killinger Principal
KarenTemple Teacher

Sarah Hayes Teacher

Debbie Hibner Teacher

Beth Drew Parent

Kevin Roush Parent

Matt Gray Community Member

Attendance Procedures

Nashville Elementary Schobklieves in the necessity of good attendance and promptness to
insure the success of our students while in school and beyond graduation. It is imperative that all
students attend school regularly to maximize their educational experience. The following

describes the Corporation Attendance procedures for administeiting

policy.

di strictos

att

Regular school attendance is mandated by state statute. Twelve (12) days of absence during the

school year is considered excessive. These procedureevalllwed:

M A doctor 6s

statement

wi ||

be required

1 A student absent from school is also unable to participate in athletics or participate in
social/extracurricular events the same day.

1 A student who leaves early due to dbs will not be able to participate in any after school

afte

activities. Parents should call to inform the school office of a student absence on the day of
the absence by 9:00a.m. In addition, a note written and signed by the parent/guardian
stating the reasdior the absence should be brought to school when the student returns.

= =

In the event of excessive absences, parents will be contacted by mail or phone.
During inclement weather, if the school bus runs but does not make its regular stop to pick

up a studnt, the student will be counted present at school. Parents are to contact the
school as with other absences to verify that the bus did not make its regular stop. Students
are responsible for making up work missed.
1 During inclement weather, if the smbl bus runs and makes its regular stop but the parent

deems it

necessary

t o

keep

the student

The student will receive credit for maki@ work missed during the weathaelated

absence.
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Thefollowing action will be initiated concerning absences:

1 At 8 absenceghe school will send a letter notifying the parents of student absences.

1 Atl12 absenceshe school will send a | etter notifyli
statement will beeeded Students may make up missed days by performing school related
material during field trip activities unless all twelve days missed have been verified by a
physician.

1 At 15 absenceshe school will send a letter to the parents informing themcoh&erence
to be held with the parent and building administrator. At this time, the Department of
Family and Childrends Services may be not.i
Excessive tardies and absences may result in student retention omatititie in school.

Student Profile

Enrollment
350
319
264
250 +—
200 +—
150 +—
100 +——
50 +—
0
2006- 2007- 2008- 2009- 2010- 2011-
2007 2008 2009 2010 2011 2012

Our school 6s e nardeciedseneanrolimbnacver thenpasivthree yddesbelieve

this decline is partially due to no longer having school choice in the district. Enroliment is also
impacted beause we are not accepting transfer requests for students who are not in the Nashville
Elementary district unless they have an IEP and need to be at Nashville.
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Attendance Rate

96.8
96.6
96.4
96.2

96
95.8
95.6
95.4
95.2

95 T T 1 1
2006-2007  2007-2008  2008-2009  2009-2010 2010-2011

96.6

96.2 96.2

95.7

95.6

Attendance increased iy5% in 20162011.

Safe andDisciplined L earning Environment

BEFORE SCHOOL SAFETY PROCEDURE
Students are not to arrive at school before the time designated by the school.

AFTER SCHOOL SAFETY PROCEDURE

Written parental/guardian permission must be given if, for any reason, the student is to go home a
different way orstay after school.

Nashville Elementary offers a supervised after school program. Many parents use this program to
provide a safe environment for their children after school.

STUDENT BEHAVIOR

Students will conduct themselves in a manner which isisaiptive, destructive nor threatening
to themselves or others. Failure to comply with the regulations listed below will result in
appropriate disciplinary action:

1. Students will follow reasonable directions from any faculty or staff members.

2. Foodand drinks are restricted to the cafeteria except during classspadll food and drink
thatcomes to school, to be shared among classmates, groups, onulstize prepaciged
and purchaseftom a food distributor. Students may bringdabat has been preparat
home for their own personabnsumption at lunchtime.

Students should properly dispose of all waste materials.

All school equipment and materials shall be treated properly.

Students are expected to keeprthands to themselves and their own property.

Student to student sales must be limited to school sanctioned fundraisers only.

o gk W
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STUDENT DISCIPLINE POLICY

Recognizing that the behavior of some students may be so disruptive that it interfesehaath
purposes or educational functions of the school, school officials may find it necessary to remove a
student from the school. In this event and in accordance with the provision of-BG-820.2

through 834, the Board of School Trustees authaiadministrators and staff members to take

the following actions:

REMOVAL FROM CLASS OR ACTIVITYi TEACHER/PRINCIPAL An elementary
teacher will have the right to remove a student from his/her classroom or activity for a
period of up to (1) school day if the student is assigned regular or additionationmek
completed in another school setting.

SUSPENSION FROM SKHOOL -PRINCIPAL: A school principal (or designee) may

deny a student the right to attend school or take part in any school function for a period of
up to 10school days. At the discretion of the principal, some work while on suspension
may be made up kthe student.

EXPULSION: In accordance with the due process procedures defined in this policy, a
student may be expelled from school for a period no longer than the remainder of the
current semester and the following semester, with the exception datonmf rule
13(possession of a firearm) listed under the grounds for Suspension and Expulsion in this

policy.

POLICY ON HARASSMENT AND BULLYING

It is the policy of Brevn County Schools to maintainearning and working environment that

free from larassment. It shall be a violation of this policy for any student of Brown County
Schools to harass another student through conduct or communications of a harassing nature. It
shall also be a violation of this policy for students to harass other stalalentgh conduct or
communications of a sexual nature.

Increasing the Amount of Learning Time

Core Classroom Instruction (Tier |)

Ninety minuteds thedaily minimum forcorereadinginstructionandseventyfive minutes is the
daily minimum forcoremathinstruction Students that receive supplementary academic support
for thepurpose of curriculum reviewractice, or extension participate in increased amounts of
learning timen multiple ways.

A All Day Kindergarten is available to ALL students. Students papiating in ADK have
an increased instrtional day of over 3 hours per day.
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A Inclusion opportunities are provided to students of all abilities. Studéatmdemic and
social needs are met within the core curriculum and then supplemeraddiby
opportunities for special education intervention, high ability instruction, and Title |
interventionwithin the general education classrotmthe greatest extepbssible

A The oore curriculum lends itself to building extra learning time within familiar classroom
instructional routines and learning contextpedfic example®f opportunitieswithin
Balanced Literacyhich extended learning timg available tostudents are listed below:

Independent Reading

1/1 Conferenesduring ReadingandWriting Workshop

1/1 or Small Groustrategy Lessonduring ReadingandWriting Workshop
Guided Reading essons

Book Clubs

O 0O O0OO0Oo

Other opporturties for increased learningne include:

0 Reinforcement with Instructional Assistants

o Flexible Small Groups

o Participation inAccelerated Reader Program

o Participation inWaterford Early Reading Program

Supplemental Instruction (Tier Il)

A TheTitle | Programat Nashville Elementary has targeted and selected students in grades
K-6. Currently, a licensed teacher provides supplemental instruction usikguh&as
and Pinnell Leveled Literacy Intervention Systeitth most students.

A Title | hired licensed teachers from within the district to prowitier schooltutoring
during thepast twaoschool yeas. Students wergrovided tutoringoased on noproficient
ISTEP+ scores, classroom performance, local assessment data, and paesit int
Tutoring focused on increasing essential skills in both reading and math.

A Remediation personnel were hired to provide additional support for every student who did
not pass the spring 2010 ISTEP+ .

A The100, 500, 1000 Minute Reading Clisbareading incentive program that is offered to
all students each year. Students will read a specific number of minutes at home each day
to join. Parents are encouraged to read with their child daily. As an incentive all students
completing the 500 MinutBeading Club participate in a special activity. Those who
complete the 1000 Minute Reading Club receive special recognition at the awards
program.

15



A Remediation time witka Hghly qualified teacher im core content areia arrangedn
exchange fospecial area classasstrategyor giving some students additional learning
time. This option may be selectadhenafter schooltutoringor Title | services are not
available or enough to providee intensity of remediation work needd@arents and
students are involved in the decision to papate in this method of providing increased
instructional time which may be implemented for a few weeks or an entire grading period
depending on the needs of the student and his/her response to the additioing teae
instruction.

A Nashville Elementary offers a social skills group that is coordinated@mtlictecby the
school social worker. This group is open to all grade levelo#ared to any child in the
school who is identifieds being in need of ihextra support. This group addresses
different ways to build and maintain friendships. It also touches on basic manners such as
how to properly introduce oneself. The group also provides a forum for students to discuss
different social situations wherlegy may experience discomfort.

Intensive Intervention (Tier Il )

A continuum of pecialeducationservices currently defines opportunities for the most intensive
intervention athe elementary levelOne of the reasons for applying for School Wiitée |

status is talevelopother opportunities for short term intensive supplemensatuction prior to
referral to special education. Currently, students with IEPs are included in general education
instruction and receive additioretademic suppog&ndspecificinterventiors through special
education as outlined in their Individual Education Plans (IEB8)dents with needs ranging
from mild speech impairment to severe cognitive disabilities are satteeir home school to the
greatest extent possible. The primary exception is when students qualify for the special education
preschool classroom and must attend Nashville Elemen@injdren withiispeech impairment
onlydo may beserved at their home sablo Students at risk for significant regression over the
summer months may paripate in Extended School Yearr8iees (ESY) at the sommendation

of the Annual Case Review team.

16



Highly Qualified Teachers in allCore Content Area Classes

All Nashville Elementary teachers and paraprofessionals are highly qualified. Brown County

Schools ensures that the highly qualified teachers and paraprofesarenailed.

Teacher 6s Na

Teaching Assignment

Indicator of Being Highly Qualified

Tony Bell

Physical Education

Teacher of noitore subject

David Chastain

Special Education Resource

Teacher of noftore subject

Adeana Colvin

Media Specialist

HOUSSE requirements met

Annette Fields Grade 6 NTE (National Teacher Exam)
Teresa Fultz Gradel HOUSSE requirements met
Mitzi Garman Grade 4/9Multi-grade HOUSSE requirements met
Debbie Hibner Grade 3 Praxis Il

Julie Harris Grade 6 Praxis I

SarahRoberts Kindergarten Praxis I

Sue Panozzo Special Education Ne@ore | Teacher of noitoresubject
Angela Evans Grade 3 Praxis Il

Sarah Hayes Kindergarten Praxis Il

David Shank Music HOUSSE requirements met
Gavin Steele Grade 5 Praxis Il

Karen Temple Grade 1 HOUSSE requirements met
Billie Thomas Grade 2 Praxis Il

Peggy Thompson Title | HOUSSE requirements met
Alyson Kiser Special Education Resource| Teacher of nostore subject

Linda Wendling

Grade 4

HOUSSE requirements met

Shelley Williams

Speech Language Pathologi

Teacher of noitore subject

Amber Smoot

Speech Language Pathologi

Teacher of noitore subject

Leesa Olds Speech Language Pathologi{ Teacher of noftore subject
Ann Woods Art HOUSSE requirements met
Jayne Jones Preschool HOUSSE requirements met
Holly Smith Preschool Praxis Il

Erica Garman

Second Grade

Praxis Il

Charlynn Williamson

Fourth Grade

HOUSSE requirements met

Paraprofessi

Assignment

Indicator of Being Highly Qualified

Vickie Beach Special Education ParaPro Exam
Anna Cassiday Special Education ParaPro Exam
Kimmy Clayton Special Education 2 years college
David Edens Special Education ParaPro Exam
Jeremiah Harris Special Education Praxis Il

Teri Jacobs Special Education ParaPro Exam

Lucinda Keller

Special Education

2 years college

Stephanie Kritzer

Special Education

ParaPro Exam

FeliciaBranson

Special Education

ParaPro Exam

Debra Pinney

Special Education

ParaPro Exam

Holly Morse

Special Education

ParaPro Exam

Katie Sichting

Special Education

Praxis Il

Rachel Wilkerson

Special Education

ParaPro Exam

17



Strategies toAttract and RetainHigh-quality, Highly Qualified Teachers

At this time, Nashville Elementary does not have difficulty attradtigy-quality teachers.
Nashville Elementary seeks highly qualified staff through the following methods:
1 District administration and the priipal attend university jotfairs and hire new staff after
reviewing the applications of many outstanding candidates.
The corporation website posts all job openings.
Job openings are posted within each building to provide the opportunity for qualified
individuals to apply.
The local newspaper runs ads to advertise the job opening.
The corporation posts job openings with the education department of the local university.

T
T
T
T

Our corporation provides a benefits package for all employees incluoimecenrtified staff. All
staff members have a retirement plan. Certified staff has TRF andanbfied has PERF.
New teachers are mentored by an experienced teacher, usually the grade level agtner.
literacy, math, and enrichment coaches alswide additional help for new staff members.

Parental involvement

Nashville Elementary School provides academic results to parents through the following:
1 Midterm progress reports are sent home four times a year.

Report cards distributed each nwweekgrading period.

Parent conferences are scheduled with all parents in October.

Individual conferences are scheduled as needed.

Through monthly GEI intervention meetings, parents are made aware of learning

difficulties and are given the opportunity to hetlake decisions for their child.

Parents are contacted through phone calls and email messages.

ISTEP+ results are mailed directly to parents.

Parents have access to ISTEP+ results on the Indiana State Department of Education

website.

1
1
1
1

= =4 =

Most of ourparents are very famHgriented and supportive of the school. Nashville Elementary
had 1006 attendance dhe parentteacher conferencésst Octobeandtypically hasstrong
participation at annual events, such as our Community Thanksgiving DinnelaSthBook

Fairs, and Spring Fling Carnival. Parent support of estiraicular activities is strong.

Homeschool communication is fostered through student agendas, telephonenangvesekly
classroom newsletters, and a monthly school newsl&tterNashville NewsNew parenstudent
handbooks are sent home at the beginning of each school year. Kindergarten holdsug enad
screening in the spring prior to the fall enroliment of the students.
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Strategies to increase parental involvement

Parent Teacher Conferences

Individual parent phone calls

Mid-Term Reports and Letters sent home

ISTEP+ results sent home

Monthly Intervention Team meetings

Individual meetings with Principal and Title | Coordinator

Case Conferences

Kindergarten Enrollmen

School Office has a ASuggestion BoxoO
Summer Library Days in 2010

Literacy Coalition Tutoring (free)

ClassroontCelebrations

Vet eranbdés Day Program

Music Programs

Service Learning Projectfopddrive, A Bui |l d t he Pl ayground Projec
Weeklynewdetter fran teacher to parent is required

Monthly letter from principal to parents

Letter sent to parents regarding AYP status as required

Phone calls are made to parents of all-posficient students
Intervention Team meetings with parents to share assessment data
Community Thanksgivin@innerheld at the school

PTO Activities and Fundraisers

Classroom volunteers

Scholastic Book Fair

Open House

Parent Home/School Compact

Grant funded opera in comjction the Indianpolis Opera and Dand¢€aleidoscope
WeeklyReading Logs

Parents on Textbook Adoption Committees

Walk-a-thon Fundraiser

Market Day (monthly)

Annual Talent Show Grades&3

Annual Awards Program to celebrate student achievement
ChoralFest Chaperones

Extracurricular sporting events

Math Bowl

Spell Bawl

History Day

Geography Bee

Annual Kindergarten Parent Event (Graduation and cannival
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Strategies to involve parentsaxd community members planning, review and
improvement of the schoekide plan

Parents serve on PL221 Team

Parents review Schobhprovement /Schoelide Plan (PL221)

Schootwide Parent Review meetings (one day, one evening)
School Surveys contain questions about parent involvement
Participate in school focus groups

Plans for assisting children to transition into, through, andout of school

Pre-Kindergarten to Kindergarten

Special Education Case Conferences
Kindergarten classroom visit
Kindergarten Enrollment Day
1 Health Screenings
1 Academic Screenings
1 Meet the Teacher, Principal and other staff
1 School tour
Kindergarten Conferees
1 Kindergarterteachers spenohe dayconferencing the week before school begins with all
incoming paents of kindergarten students.

6™ Grade to 7" Grade (Junior High School)

For many young adolescents the transition fréhgde in elementary to Junior High can be a

time period of mixed emotions. New friends, new teachers, and new a school environment can
bring out excitement and, at times, a little nervous energy for these studentsghout their

year, the sixth gradduglents attend sessions at the junior high and they meet with counselors and
staff. Junior high teachers visit the sixth grade classroom and talk to the students about programs
at the junior high and the requirements and expectations for their next gehodlowards the

end of second semester 6th graders take an informational visit/tour of the Junior High $¢hool

this time, the sixth grade students get their schedules for the next year and are given the
opportunity to go through the junior high building and find all the classrooms for their schedule.
Also, students in'Bgrade take part in placement tests PreAlgebra and Music Aptitude Tests.
Student information including Benchmark and other District Assessment data from the elementary
level is passed on to the Junior High at the conclusion of the schoold/@amber of fifth and

sixth grade studentdso participat®n the Junior High sports teams which makes the transition
easier for them. Our sixth grade staff and principal hold an informational meeting for the parents
of sixth grade students regarding the transition to the Junior High.
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Opportunities for teachers to be included in decistorakingrelated to the use of
academic assessmerdsults

*Participatan the analysis of student achievement data during individual student conferences
*K-6 grade level and school data is shared at buldasgd collaboration days
*Cross gradéevel data is reviewed durirdjstrict levelcollaboration days
*Teachers evaluate tleéfectiveness ossessment tools through use over time and make
recommadations
1 The opportunity is provided at building and disticollaboration meetings tastuss
assessment tools and make recommendations.
1 Kindergarten teachers met at the district level to develop a kindergarten report card.
*Staff meetings are used to review and discuss appropriate responses to school and cross grade
level data
*Building-BasedLeadership Team
1 The principal, three teachers, and two parents, and one community member serves on the
school team. The teamviewsand analyes dataconstrucs a plan to address the needs of
students and staff in our school, and per®omgoing ewaluations of our progress with
our plan.
*Building Based Benchmark Assessment Team
1 The benchmark assessment team consists ofefaehers from our school. The team has
been trained to administer, score, and report the assessment results.
*Building-based Instructional Coach@steracy, Math,High Ability, and Technology
1 Four teachers in our school serve as coaches. Their rdsifit@siare to provide
resources, ideas, and to model lessons for other teachers as needed.
*Curriculum Committees
1 Through grade level and cross grade level collaboration meetings at the district level,
teachers decide on a curriculum calendar for sablect area.
*Textbook Adoption Committees
1 Two teachers from our school serve on each textbook committee. They attend
presentations, examine and review adoption materials, irdtrer teachers, survey the
staff to get their input, and then help makedbeision at the district level.
*District Level Discussion Team Representatives
1 Two teachers from our school serve on a district discussion team. They represent our staff
and their ideas, concerns, or recommendations.

Reviewing and Analyzing Studetssessment Data

1 Teachers have cross grade level consultations to review the ISTEP+ results as well as the
district assessment for students. This data is then used to plasttbhetion for the class
and individual students.

1 The student assessment datased in parent conferences to better illustratee st udent ¢
performance and achievement.

1 The data is used at GEI intervention meetings to show student progress and to make
decisions regarding an educational plan for the student.
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1 Teachersusetheassement f or the childdés reading | ev
are made. This gives the teacher insight as to what the child needs to be able to improve in
reading.

T The STEEP assessments call ed i Maprokides oc a l P
much insight to the needs of individual students in the area of maib.infbtrmation
guides the teachers in providing instruction targeting specific needs.

Activities to ensure that students having difficulty masteripgpficient and
advanced academiachievement arg@rovided with effective, timely additional
assistance

Additional Reading and Writing Conferences during Reading and Writing Workshop
1 In each conference, the teacher gives the student a compéingstime positive feedback
and then instruction on a targeted skill. These are individual conferencaeapecific
to each childbés needs.
Additional Strategy Lessons within Reading and Writing Workshop
1 The teacher provides another opportunity forgtuglent to see him/her model the targeted
skill and then the student is given time to use that skill while the teacher observes.
Additional Guided Reading opportunities
1 The teacher meets with the struggling students more frequently in small groups so that
he/ she can monitor the studentsd progress
Reinforcement with Instructional Assistants
1 Paraprofessionals can take a small group of students and provide modified strategy lessons.
Flexible Small Groups
1 We have a variety of small groups suchieeding and writing partners, books clubs,
guided reading groups based on their reading J@veresigroups,and genreroups.
Accelerated Reader Program
1 Students are able to read books and then take a test to assess comprehéhsion
computer.
Watefford Early Reading Program
1 Infirst and second grades, students work on computers in the Waterford Early Reading
Program for approximately 30 minutes each day. They work at their own individual level
on language arts.
All Day Kindergarten
1 We have two kindrgarten classrooms. All kindergarten students are offered a full day
program giving them a greater taang opportunity.
Title | Program
1 The Title | program served students in grade8 ik the area of language arts. A
committee of teachers selecteddstnts with the greatest needs.
Remediation time with Highly Qualified teacher in core content areas in exchange for special area
classes
1 Students were pulled from special area classes to have direct instruction on the skills
needed as indicated by ISTEESt results.
Social Skills Groups
1 The school counselor provides support and guidance for individual students who have a
need. She works to help meet not only academic but social and emotional needs as well.
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1/1 Teacher Tutoring (during the school day)
1 Teachers provide on®-one instruction for students daily.
Special Education Program
1 Specific Learning Digbilities
1 Coaqitive Disabilities Programs (including Life Skills Program)
1 Speech and Language Impairment
1 Related Services (Occupational Theraplyysical Therapy)
Preschool Program
f Our school houses the district 68preghoelessc ho ol
enrolled. This program provides early intervention to help ensure student success in future
school years.
Extended School YeareBrices (Special Education)
1 For students with identified needbrect instructioris providedthroughout the summer
months.

Coordination and integration of federal, state, and local funds

Brown County Schools has chosen not to combine federal, statégcal funds.
Nashville Elementy School aligns the followingrograms to ensure that theeds of all learners
are met.
High Ability Programs:
1 Instructional coaches are provided for core curricular areas.
1 Selected students participate in the Math B&eography Bee, and Spell Bowl.
1 Enrichment classes covering a variety of topics are offered to students in grédes K
1 Students in grades K, 2, and 5 are giveg&T and the lowa Test of Basic Skills to
determine eligibility into the high ability program
Title | Program:
1 Title I classroom uses the Fountas & Pinnell LLI Intervention Kits for direct instruction in
small groups.
Title | program provides after school tutoring for studexttssk of academic failure.
Title | program provides professiorddvelopment opportunities for teack@nd
instructional coaches.
Special EducatioProgram
1 Paraprofessionals provide individual and small group instruction for struggling students.
1 Through GEI intervention meetings, special education teachers asdistiifying
students with learning difficulties.
1 Special education stafirovides emotional support to students who experience difficulties
in that area.
1 Special educatiostaff administerstudent assessments to identify educational needs.
Remediation Pragm:
1 Remediation personnel providapport for every student who did not pass the spring 2010
ISTEP+.
1 After school tutoringvasprovided for students wheereconsidered at risk for failure on
the spring 2011 ISTEP+.

il
il
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Intervention Programs:

1 Teachers havparent conferences for all students in the fall and as needed throughout the
year.

1 Teachers email and call parents as needed throughout the year.

1 GEI teams meet monthly to address the needs of struggling students.

9 Case conferences are held annuallytosasse t he st udent 6s current

Core Instructional Program:

1 Instructional codges for math, language arksgh ability, and technologgre available

daily for consultation and support.

Opportunities for collaboration are provided at buildingeleas well as district level.

We have established a balanced |iteracy cu

College in New York.

1 We have adopted the new Envision Math Program which is aligned with the
Common ©@re Standards.

1 Curriculum Loft is arinternet based warehouse to store assessment tools, lesson ideas, and
additional resources for other teachers to access and use as desired. Teachers can input
their lesson ideas and materials into the Loft to share with other educators.

1 Eachclassroomhas | evel ed | i brary of #fAjust righto

books appropriate for their independent reading levels.

Each teacher has been given a library of professional books for teaching balanced literacy.

With the use of the new projectiggstem, teachers can use web based lessons and

resources to increase the knowledge and skills of students.

1 Professional development is provided for curricular materials. The textbook company will
be providing professional development to teachers foadlopted materials.

T
T
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Strengths of Our Shool

1 We have highly qualified teactsiparaprofessionals, and support staff that work together

to make student success possible.

We have a Title | program to address needs of struggling students.

After studying the data, we saw a need for improved math instrudtemstyear, our staff

looked at different math programs to see which one best addressed the needs of our

students and the correlation of the program to the standards. For tR2@@kthool

year, wehave begun to ugbe new Envision math program.

1 Our corporation has spent the past six+ years researching, piloting, and implementing a

balanced literacy program. The staff has received professional development from

Columbia University Tac her s 6 Col |l ege and the | iteracy

Students have had direct instruction in all the components of balanced literacy.

Beginning 20112012, we are using National Geographic Science as our core science

curriculum.

1 New technologies are in every classrow enhance student learning by reaching all
learnerstirough the multiple intelligerss.

= =

= =
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Needs of Our $hool
1 The staff reports that parent involvement needs to be improved. They see a lack of parent

support at home as evidenced by homework, reddggy home school journals,

conferences, intervention meetings, and parent attendance at school activities.

Assessment data indicates a need to improve math instruction.

Teachers noticed that studentsd perfor manc

instruction inreading

1 Thetrend over the past four years of our ISTEP+ scores in the area of English/Language
Arts for all grades three to sshow little changeWe need to improve instruction in
English/Language Arts across all grades.

1 In all areas of ISTE+, students on free or reduced performed lower than those who paid.
This indicates a need to find a way to help students on free or reduced lunch to be more
successful.

1 The average progress of students in grades three through six showed a gain 2185.4 to
reading levels. Each grade level has the expectation of three to four reading levels.

1 STEEP assessment data indicates a need to improve instruction in math concepts and math
computation.

= =4

Rationale for Goals

Goal # 1: All students demonstratéit y pi cal 6 t o fAhigho grandt h i n
state Reading assessments.
1 Spring 2011STEP + indicate®0% of thethird graders did not pass aBd% of the &'
graders did not pass the English/LA portion.
91 Over the pasfive years, the percent passing English/LA for all gradeshas/n minimal
improvement(76% to 79%)
1 Districtinstructional reading level assessmenticatea number oftudentsentering first
gradeare at some level of rigkr reading failure. (DIBEL$
1 District instructional reading level assessments indstaigents in grades three through
six showed a gain of 1.4 to 2.85 reading levels. Each grade level has the expectation of
three to four reading levels.

Goal#2: Al | students demdmsghat g r @ twpante an docafmedr & o r
state Math assessments.

1 Spring 2011STEP + indicates 34 of fourth graders did not paged18% in sixth grade
did not pass theath portion.

1 Over the pasthreeyears, the percenf studentgpassing math on ISTEP+ has decreased
by 17% in the fourth grade and 10% in the sixth grade.

1 The average score of kindergarten students on the number naming assessment in May 2011
was 49 out of a possible score of 77. (STEEP Assessment)

1 The average scofer students in third grade was 54% on the Math Focal Points
Assessment (Math Concepts). The average score for fourth grade students was 57%, and
for fifth grade it was 70%. (STEEP Assessment)

1 Onthe STEEP math computation skills assessment, we sawwIB9Pbint gain in grades
one through six from the fall 2010 assessment to the spring 2011. We feel this is not an
adequate progress. (STEEP)
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Percent of Students with
Free and Reduced Lunch
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The percentage of students receiving freeeduced lunch has increasd@matically over the
past five yeas. We had 61% of our students on free or reduced lunch plans ¥22010

Annual Performance Dataon ISTEP+
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Averagepercent passing in all gradescdeased b¥% over the past five years. 20102011 we
saw an 8%ncreasdrom the previous year.
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3rd Grade Pass Rate ISTEP+
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m English/LA
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Third grade scores in English/L#nd Mathshoweda 19%increase from 2007 to 2011n 2010
2011, there was a 1% decrease in English/LA a240@aincrease in Matfrom the previous year

4th Grade Pass Rate ISTEP+
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Fourth grade English/Language Aitecreased by 4% last year Math scoredad s slight increase
of 2%in 20102011
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5th Grade Pass Rate ISTEP+
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Over the pasfive years, we have seen a decrease in English/LA score$ ipade. Math scores
have shown little change over the past five ydar@0102011, we had a 64% pass rate for social
studies in fifth grade.

6th Grade Pass Rate ISTEP+
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ISTEP+ scoresdr the spring of 201show a7% increase in English/LArom the previous year.
Over the past four years, the sixth grade has had a significant decrea%einfM4th.In science,
we had a 73% pass rate.
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Percent Passing English/LA All Grades
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Thepercent of students passing the English/Language ArtopatilSTEP+ hakad a slight
increaseof 3% over the past five years.

Percent Passing Math All Grades
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The percentage of students passing the math portion of ISTEP+ has increased by 11.6% over the
previousyear, 20092010
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English/LA Pass Rate- Gender

Spring 2011
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3rd Grade 4th Grade 5th Grade 6th Grade

Scores for students in grades three and six have a similar pass rate on the spring 2011 ISTEP+.
Grade four shows the boys have a higher pass rate of 10%, while girls in grade five surpassed the
boys by 11%.

Math Pass Rate- Gender
Spring 2011
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The third and fourth grade girls and Isodlyave a nearly identical pass rate in mafhe boys in
fifth and sixth grade have a higher pass rate than the girls.
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Science Pass Rate- Gender

Spring 2011
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All male students in the fourth grade passed the science portion of the ISTEP+. Fourth and sixth
grade boys have a higher pase tthtan the girls.

Social Studies Pass Rate- Gender
Spring 2011
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The boys in the fifth grade have a higher pass rate than the girls for social studies.
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Math Pass Rate for Paid and Free or Reduced

Spring 2011
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3rd Grade 4th Grade 5th Grade 6th Grade

In all grades except third, the students with free or reduced lunch performed lower than those who
paid. Fourth and sixth grades regnificant lower pass rates for students on free or reduced.

English/LA Pass Rate for Paid
and Free or Reduced
Spring 2011
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For all grades except fifth gradegid students performed better than students on free or reduced.
In fifth grade, free or reduced students performed better.
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Science Pass Rate for Paid
and Free or Reduced
Spring 2011

100%

ggo/z 86%  80% 95%

80%

70%

0,

0% s0% | | mpai
40% B Free/Reduced
30%

20%

10%

0%
4th Grade 6th Grade

The pass rate is hightor paid students in both grades. There is a significant lower pass rate for
sixth graders in the free or reduced progrdrhere is a 45% difference in the pass rate for sixth
graders in the free or reduced lunch program when compared to the pamdsstude

Social Studies Pass Rate for Paid
and Free or Reduced
Spring 2011
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The pass rate for free or reduced shows a 7% difference from those who paid.
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IMAST Test Results

Eightstudents were assessed using IMAST ahsdtudentsexcept ongpassedoththe
English/Language Arts and Math sections. $helents are from%and &" grade.

Scoare

Reading Data: DIBELS/STEEP20102011

Average Assessment Score
Grade: K, Term: 2010-2011
Assessment: DIBELS K-6, Phoneme Segmentation Fluency, Grade K
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When screening kindergarten@phionemic awareness, specifically, their ability to segment
phonemes, the average score increased by 10.63 points from January @Hdagmic
awareness is an essential building block for reading.

Assessing Instructional Reading Levels in Grade One Through Six

Students are assessed three times each year to determine their instructional reading level. The

instructional level is thaighest level a student can read with 90% accuracy and satisfactory

comprehensionWe

use the Fountas & Pi

nnel | ttis i

teri

important to note that first grade students should progress thsoulgivels, while in gades two
through six the average student would progress thrtugk tofour levels. After we assess the
students, we share the information with colleagues who work with the student, the director of
student learning, and the parents.
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Average Assessment Score
Grade: 1, Term: 2010-2011

Assessment: Reading Record, Instructional Reading Level, Grade 1 —a— Averaﬁe Scare I
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Between fall 201@&ndspring 2011, first grade students showed an averaggesof 6.8
reading levels.

Average Assessment Score
Grade: 2, Term: 2010-2011
Azszeszssment: Reading Record, Instructional Reading Level, Grade 2 —a— .ﬂweraﬁe Score I

16 1469

14 e

12 ———

10 —

Score
o

9132010 11M&852010 172011 3Mae2011 AMTE2011

Students in grade two were assessed for progresshowed an average increase of nearly five
reading levels.
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Average Assessment Soore
Grade: 3, Term: 2010-2011
Assessment: Reading Record, Instructional Reading Level, Grade 3
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Students in grade threhowed a slight increasé 2.6in reading levels in the year 202011.

Score

22
20
18
16
14
12
10

[ T L R A 1 ]

Average Assessment Soore
Grade: 4, Term: 2010-2011
Assessment: Reading Record, Instructional Reading Level, Grade 4
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Students in fourth grade had an average gaih&%reading levels.
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Average Assessment Score
Grade: 5, Term: 2010-2011
Assessment: Reading Record, Instructional Reading Level, Grade 5
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In fifth grade, students had an average gain of 1.4 reading levels for the school ye202D10

In six grade, students had an average gain of 2.5 reading levels for the school ye)12010

37



