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Helmsburg Elementary 
 

Combined Plan of PL221 Plan/ Title I School Wide Plan 

          

Narrative description of the school and community 

 
Helmsburg Elementary serves 263 students grades Pre K – 6 and is located in the northwest 
corner of Brown County, Indiana. Helmsburg Elementary is one of four elementary schools 
(PreK-6) in Brown County Schools.  The school day begins at 7:50 a.m. and ends at 3:30 p.m. 
 
Enrollment at Helmsburg is racially homogeneous with 94% of its students Caucasian, <1% 
Asian/Pacific, and 5% multiracial.  Approximately 60% of the student population participates in 
the free and reduced lunch program.   
 
Pre-K operates four days a week with a morning and afternoon session.  It is staffed by one 
Preschool teacher and one para.  Each class averages 15 per session.  Grades K, 1, and 2 are 
staffed by two teachers per grade level with an average ratio of 19 students per class.  All but 
two Kindergarten students at Helmsburg Elementary School attend our full day program.  
Grades 3-4 and 5-6 are multi-grade.  Students are seen in differentiated groupings for Language 
Arts instruction and in grade level groupings for math instruction.  Classes range in size from 22-
26 students. 
 
We have one full-time certified Title I teacher.  The Title I program has always been Targeted 
Assisted and served students in grades K-2 in reading.  In 2010, we applied and were awarded 
schoolwide status and began serving K-6 in math and reading. There are two Special Education 
Resource teachers and six instructional assistants who provide programming and services for 
our students with special needs.  Title I also serves special education students based on their 
selection ranking. There are four building based instructional coaches in the area of math, 
literacy, high ability, and technology.  Helmsburg also has a full-time library assistant, health 
assistant, secretary, after school care provider, and a building principal.  Support staff also 
includes two full time custodians, two kitchen assistants, and one kitchen manager.  A certified 
Speech-Language Pathologist, School Counselor, Occupational Therapist, and two Registered 
Nurses are shared across the district.  Music, Art, and Physical Education teachers are shared 
with another elementary and are at Helmsburg half of the time.   
 
Helmsburg Elementary school facility has one classroom dedicated for preschool and two 
classrooms per grade level (K-6).  Rooms are also available for special education, counseling, 
speech-language therapy, and reading resource instruction.  In addition, the school facilities 
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include a technology lab, music classroom, art room, outdoor lab, playground, shelter house, 
library, cafeteria/gymnasium, office, and teacher workroom.   
The school benefits from being located close to Indiana University.  We are host to many 
university students each year. This enables us to gain insight into current research and teaching 
strategies. 
 
The school is the focal point for many community activities.  Facilities are used throughout the 
year for family reunions, basketball, softball, baseball, volleyball, soccer, 4-H, Boy Scouts, Girl 
Scouts, and adult recreation.  In addition, the school is used as a polling station on Election Day 
and as a site for the Brown County Schools After-School Care Program.   

Statement of mission, vision, or beliefs 

 
District Vision 
Brown County Schools will prepare students to achieve success through quality instruction.  

 
Mission statement 
Brown County Schools provides a safe and supportive learning environment with high 
expectations effectively meeting the needs of our students and helping them reach their 
individual academic goals. 

 
The HES Belief Statements were created and developed by teachers, parents, Parent-Teacher 
Organization (PTO) members, community members, students, and staff members. Our slogan 
was also created in a collaborative effort and has been put up in every classroom as well as on 
T-shirts that all students were able to purchase. 
 

We BELIEVE and ACHIEVE 
BELIEF STATEMENTS 

¶ We believe that students learn in a variety of ways. 

¶ We believe that teachers strive to meet the needs of all learners. 

¶ We believe that community members share the goal of quality education. 

¶ We believe in providing a safe and secure school environment. 

¶ We believe in setting the standard high – no excuses. 

Statutes and rules the school wishes to have suspended from operation  

(At this time Helmsburg Elementary is not applying for any waivers.) 
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Description and location of the schoolôs curriculum 

 
The academic curriculum at Helmsburg Elementary is aligned with the Indiana Academic 
Standards.  The state standards for Language Arts, Math, Science, and Social Studies are the 
foundation of all core curriculum including assessments.  Information regarding research-based 
practices informs ongoing revisions to core curriculum and the selection of standard protocols 
for intervention.   Assessment practices are aligned with curriculum.  They provide data to 
support differentiation and assure that ALL students engage in learning, grow intellectually, and 
achieve at high levels. 
 
The Helmsburg Elementary School faculty and staff believe that it is imperative to support 
adopted texts with classroom libraries and supplemental materials so that the Indiana 
Academic Standards may be fully addressed.  Teachers at Helmsburg Elementary monitor their 
progress toward teaching the standards by consulting local curriculum guides aligned with 
standards by grade level.  Local curriculum guides are working documents with curricular 
calendars developed collaboratively by grade level across the district.  They are updated 
annually and kept in a variety of forms including electronic folders on the school’s server and in 
three-ring binders in classrooms.  Over the past few years, curriculum documents have become 
primary resources for designing and implementing weekly lesson plans.  We are currently in the 
process of housing all curriculums electronically in Curriculum Loft. 

Titles and descriptions of assessment instruments  

 
DIBELS (Dynamic Indicators of Basic Early Literacy Skills) 
The Dynamic Indicators of Basic Early Literacy Skills (DIBELS) are a set of standardized, 
individually administered measures of early literacy development. They are designed to be 
short (one minute) fluency measures used to regularly monitor the development of pre-reading 
and early reading skills. The measures assess student development of phonological awareness, 
alphabetic understanding, and automaticity and fluency with the code. Each measure is widely 
respected as a reliable and valid indicator of early literacy development and predictive of later 
reading proficiency.  In conjunction with classroom formative assessments, DIBELS aids in the 
early identification of students who are not progressing as expected.  
 
STEEP (System to Enhance Educational Performance) 
STEEP is a comprehensive system to assist teachers, administrators and other professionals to 
provide the right type of assistance to the right students at the right time. It provides evidenced 
based tools that help schools to implement the ambitious goals set forth in NCLB and IDEA. The 
first phase of the STEEP RTI process focuses on prevention and early detection of academic 
issues through universal screening using curriculum-based measures in reading, math, and 
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writing.  STEEP assessments are a foundation for implementing a school wide model of 
determining each student’s unique needs and if academic intervention is needed to enhance 
classroom instruction. 
 
Fountas and Pinnell Benchmark Assessment System 
The Fountas & Pinnell Benchmark Assessment System is a formative reading assessment 
comprised of 58 high-quality, original titles, or “little books” divided evenly between fiction and 
nonfiction. The assessment measures decoding, fluency, vocabulary, and comprehension skills 
for students in kindergarten through 8th grade. The set of books, recording forms, and other 
materials serve as an assessment tool for teachers, literacy specialists, and clinicians to use in 
determining students’ developmental reading levels for the purpose of informing instruction 
and documenting reading progress. 
 
Spelling Inventories 
Spelling assessments are drawn from Donald Bear's Words Their Way. Three levels of spelling 
inventory are used with students K-6 to determine a level of spelling development. The Primary 
Spelling Inventory is used with students in Kindergarten -1, the Elementary Spelling Inventory is 
administered to students Grade 2, Grade 3, and Grade 4 and the Upper Level Spelling Inventory 
is given to Grade 5 and Grade 6.   Following administration of the grade level inventory, 
teachers maintain the flexibility to use any inventory that corresponds to a level above or below 
a student’s grade level grouping to further determine instructional needs.  
 
Common Formative Assessments  
 
The Narrative Writing Continuum:  Reading and Writing Project at Teacher’s College, Columbia 
University   
In 2006, the TCRWP drafted and piloted an assessment tool to better track student growth in 
narrative writing. A continuum was developed for assessing K-8 writing, which began to 
describe the developmental pathways along which young writers tend to travel. It offers not 
only benchmarks for student work, but a vision and a vocabulary for what the very next steps 
from those benchmarks might be, making differentiation of instruction much more realizable. 
 
Spelling High Frequency Words Grades 3-8:  Reading and Writing Project at Teacher’s College, 
Columbia University   
This assessment is used to determine the number of high-frequency words that students 
control in spelling. Control means they recognize them immediately when reading a text, and 
write them automatically when writing. If a student is able to spell a word automatically, 
attention is freed to focus on the message they are attempting to write. Therefore, this 
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assessment can be used throughout the year to record students' growth in control of high 
frequency words. 
 
Narrative Story Retelling 
Children who are able to use narrative frameworks to guide their comprehension of narratives 
they read or hear have better recall for information and are able to focus on what is important, 
(Hudson & Nelson, 1983; Lahey & Bloom, 1994; Nelson & Gruendel, 1986). This suggests that a 
child’s ability to use a narrative framework will impact classroom performance, whether the 
task involves reading comprehension or composing a story.  Kindergarten teachers in 
collaboration with Speech Language Pathologists assess familiarity with narrative structure 
using an episodic story retelling task.  This allows staff to find children who need to develop 
narrative frameworks as a foundation for story writing, listening comprehension, and reading 
comprehension for stories and intervene. 
 
Kindergarten Writing Development Scale 
Kindergarten teachers document stages of writing development each grading period using a 
teacher developed tool.  Writing stages are pictured using standard kindergarten work samples 
to which each student’s work is compared.  The sample representing each new stage of writing 
development has descriptors.  Teachers use the tool to help parents see the indicators teachers 
watch that signal the development of print awareness, the alphabetic principle, and early 
writing conventions.  
 
 
Rubrics and Reading Logs 
Brown County teachers K-6 have started working to develop a continuum of rubrics and reading 
logs that can be used as resources for assessing student work with increased reliability and 
validity within reading and writing across grade levels.  Drafts will be linked by a common 
purpose for each tool and a set of expectations of expectations driven by the Indiana Academic 
Standards.    
 
The following chart serves as an assessment map for the district K-12 and shows all K-6 
assessments administered at Helmsburg Elementary across three assessment periods. 
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2011-12 Assessment Calendar 

 

Months Dates PreSchool Kindergarten Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8 Grade 9 Grade 10 Grade 11 Grade 12
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Benchmark 

Assessment System
Grammar
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1/18     NES 

1/19     VBS 

1/20     SES    

Writing
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3/1 - 4/30

3/5 - 3/14

TBD I-READ
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Words Their Way 
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Developmental 

Writing Level
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(USA/TP)

4/23     SES 

4/24     HES 

4/25     NES 

4/26     VBS    

4/30 - 5/9

J
u

n
/J

u
l/

A
u
g

6/21 - 8/2

Words Their Way Upper 

Elementary Spelling 

Inventory

ECA                      
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0
 -
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e
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t 
3

0

Fountas And Pinnell Benchmark Assessment System

ISTEP+ and IMAST Multiple Choice

ISTAR in lieu of ISTEP+

12/1 - 12/28

Benchmark 1 STEEP/DIBELS
USA TestPrep 

Benchmark 1

Benchmark 3 STEEP/DIBELS 

USA Test Prep

4/1 - 5/31
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e
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a
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A
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ECA (Spring)             

4/23 - 6/6

PSAT

Words Their Way Elementary Spelling 
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Fountas and Pinnell Benchmark Assessment System

Words Their Way Elementary Spelling 

Inventory

Words Their Way Upper 

Elementary Spelling 

Inventory

Benchmark 2 STEEP/DIBELS
USA TestPrep 

Benchmark 2

ISTEP+ Applied Skills 

LAS Links
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Plan for submission of the plan to the governing body  

 
The objective of the School Improvement Team is to lead the development of a school 
improvement plan that addresses student achievement needs, to monitor the 
implementation of the plan, and to revise it when appropriate. The following members 
will collaborate throughout the school year to evaluate and amend the school 
improvement plan as needed.  At Helmsburg Elementary, the School Improvement Plan 
Team includes the following staff members: 
 

Name Position 

Kelli Bruner Principal 

Brenda Ely Teacher 

Michelle Joy Teacher 

Staci Harden Teacher 

Steffanie Davis Teacher 

Jill Miller Teacher 

Trisha Ulrich Teacher 

Dede Parry Parent 

Sandra Pool Parent 

Hillery Kemp Community Member 

School Data/Attendance Rate 

 

 

2006-2007 2007-2008 2008-2009 2009-2010 2010-2011

HES 95.90% 95.60% 95.80% 95.40% 95.50%

0.00%

20.00%

40.00%

60.00%

80.00%

100.00%

Attendance Rates - Helmsburg Elementary School  

HES
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Helmsburg Elementary School attendance rate has been below the state average for the past four 

school years.  Our new initiative called, ñMake our day ï come to school EVERY day!ò was 

implemented which provided rewards to classrooms with attendance rates that meet or go over our 

school goal of 96%.   

 

The percent of students who receive free or reduced lunches at Helmsburg Elementary School shows 

that our free and reduced numbers are beginning to decline. 

 

The majority of the Helmsburg Elementary School population is represented within the White category 
for ethnicity.  We appreciate the diversity that is a part of our population and work extremely hard to 
bring a variety of cultural opportunities to the school so that multicultural experiences and knowledge 
may be better understood and valued. 

 
ATTENDANCE PROCEDURES 

Brown County Schools believes in the necessity of good attendance and promptness to 
insure the success of our students while in school and beyond graduation.  It is 
imperative that all students attend school regularly to maximize their educational 

2006-
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2010

2010-
2011

Free and Reduced
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experience.  The following describes the Corporation Attendance procedures for 
administering the district’s attendance policy. 
 
Regular school attendance is mandated by state statute.  Twelve (12) days of absence 
during the school year is considered excessive. These procedures will be followed:   
 

¶ A doctor’s statement will be required after twelve (12) absences.    

¶ A student absent from school is also unable to participate in athletics or 
participate in social/extracurricular events the same day.  

¶ A student who leaves early due to illness will not be able to participate in any 
after school activities. Parents should call to inform the school office of a student 
absence on the day of the absence by 9:00a.m.  In addition, a note written and 
signed by the parent/guardian stating the reason for the absence should be 
brought to school when the student returns.   

¶ In the event of excessive absences, parents will be contacted by mail or phone.   

¶ During inclement weather, if the school bus runs but does not make its regular 
stop to pick up a student, the student will be counted present at school.  Parents 
are to contact the school as with other absences to verify that the bus did not 
make its regular stop.   Students are responsible for making up work missed.   

¶ During inclement weather, if the school bus runs and makes its regular stop but 
the parent deems it necessary to keep the student home, the absence will be 
counted “unexcused”.  The student will receive credit for make-up work missed 
during the weather - related absence.  

 
The following action will be initiated concerning absences: 

¶ At 8 absences the school will send a letter notifying the parents of student 
absences.  

¶ At 12 absences the school will send a letter notifying the parents that a 
physician’s statement will be needed. Students may make up missed days by 
performing school related material during field trip activities unless all twelve 
days missed have been verified by a physician.  

¶  At 15 absences the school will send a letter to the parents informing them of a 
conference to be held with the parent and building administrator.  At this time, 
the Department of Family and Children’s Services may be notified.   Expulsion may 
also be considered. Excessive tardies and absences may result in student 
retention or additional time in school.   
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Safe and Disciplined Learning Environment 
  

 BEFORE SCHOOL SAFETY PROCEDURE 
Students are not to arrive at school before the time designated by the school. 
 
AFTER SCHOOL SAFETY PROCEDURE 
Written parental/guardian permission must be given if, for any reason, the student is to 
go home a different way or stay after school. 
 
STUDENT BEHAVIOR   
Students will conduct themselves in a manner which is not disruptive, destructive nor 
threatening to themselves or others.   Failure to comply with the regulations listed 
below will result in appropriate disciplinary action: 
1.  Students will follow reasonable directions from any faculty or staff members. 
2.  Food and drinks are restricted to the cafeteria except during class parties.  All food 
and drink that comes to school, to be shared among classmates, groups, or clubs, must 
be prepackaged and purchased from a food distributor.  Students may bring food that 
has been prepared at home for their own personal consumption at lunchtime.    
3.  Students should properly dispose of all waste materials. 
4.  All school equipment and materials shall be treated properly.  
5.  Students are expected to keep their hands to themselves and their own property. 
6.  Student to student sales must be limited to school sanctioned fundraisers only. 
 
STUDENT DISCIPLINE POLICY 
Recognizing that the behavior of some students may be so disruptive that it interferes 
with school purposes or educational functions of the school, school officials may find it 
necessary to remove a student from the school.  In this event and in accordance with 
the provision of I.C. 20-33-8-0.2 through 8-34, the Board of School Trustees authorizes 
administrators and staff members to take the following actions: 
REMOVAL FROM CLASS OR ACTIVITY – TEACHER/PRINCIPAL: An elementary teacher will 
have the right to remove a student from his/her classroom or activity for a period of up 
to (1) school day if the student is assigned regular or additional work to be completed in 
another school setting.     
 
SUSPENSION FROM SCHOOL -PRINCIPAL:  A school principal (or designee) may deny a 
student the right to attend school or take part in any school function for a period of up 
to 10 school days.  At the discretion of the principal, some work while on suspension 
may be made up by the student.  
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EXPULSION:  In accordance with the due process procedures defined in this policy, a 
student may be expelled from school for a period no longer than the remainder of the 
current semester and the following semester, with the exception of a violation of rule 
13(possession of a firearm) listed under the grounds for Suspension and Expulsion in this 
policy. 
 
POLICY ON HARASSMENT AND BULLYING 
It is the policy of Brown County Schools to maintain learning and working environments 
that is free from harassment.  It shall be a violation of this policy for any student of 
Brown County Schools to harass another student through conduct or communications of 
a harassing nature. It shall also be a violation of this policy for students to harass other 
students through conduct or communications of a sexual nature.  
 

Increasing the Amount of Learning Time  

Core Classroom Instruction (Tier I) 

One hour is the daily minimum for core reading instruction, core writing instruction, and 
core math instruction.  Students that receive supplementary academic support for the 
purpose of curriculum review, practice, or extension participate in increased amounts of 
learning time in multiple ways. 
 
Á Multi -grade classrooms provide students working at, above grade level, and 

below grade level with additional language learning opportunities.  Students in 
multi-grade classroom designs are shown to have higher rates of language 
development due to higher rates of language exchange (Logue, 2006).   

Á Preschool is available to 3 to 5 year olds in the county four days a week. 
Á All Day Kindergarten is available to ALL students.  Students participating in ADK 

have an increased instructional day of over 3 hours per day. 
Á Inclusion opportunities are provided to students of all abilities.  Students’ 

academic and social needs are met within the core curriculum and then 
supplemented by adding opportunities for special education intervention, high 
ability instruction, and Title I intervention within the general education classroom 
to the greatest extent possible.   

Á The core curriculum lends itself to building extra learning time within familiar 
classroom instructional routines and learning contexts.  Specific examples of 
opportunities within Balanced Literacy which extended learning time is available 
to students are listed below: 
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o Independent Reading  
o 1/1 Conferences during Reading and Writing Workshop 
o 1/1 or Small Group Strategy Lessons during Reading and Writing Workshop 
o Guided Reading Lessons  
o Book Clubs  

 
Other opportunities for increased learning time include: 
 

o Reinforcement with Instructional Assistants 
o Flexible Small Groups 
o Participation in Accelerated Reader Program  
o Participation in Waterford Early Reading Program 

 

Supplemental Instruction (Tier II) 

 
Á The Title I Program at Helmsburg Elementary is a schoolwide program that serves 

grades K-6 in the areas of Reading, Writing, and Math.  Currently, a licensed 
teacher provides supplemental instruction using the Fountas and Pinnell Leveled 
Literacy Intervention System with most students.   

Á Title I hired licensed teachers from within the district to provide After School 
Tutoring during the 2010-2011 school year.  Students will be provided tutoring 
based on non-proficient ISTEP+ scores, classroom performance, local assessment 
data, and parent interest.  Tutoring focuses on increasing essential skills in both 
reading and math. Strategies for helping students and parents select “just right 
books” as well as high interest books will be modeled and discussed. 

Á Remediation time with a highly qualified teacher in a core content area is 
arranged in exchange for special area classes a strategy for giving some students 
additional learning time.  This option may be selected when After School Tutoring 
or Title I Services are not available or enough to provide the intensity of 
remediation work needed.  Parents and students are involved in the decision to 
participate in this method of providing increased instructional time which may be 
implemented for a few weeks or an entire grading period depending on the needs 
of the student and his/her response to the additional learning time instruction. 
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Intensive Intervention (Tier III)   
 
A continuum of special education services currently defines opportunities for the most 
intensive intervention at the elementary level.  One of the reasons for applying for 
School Wide Title I status is to develop other opportunities for short term intensive 
supplemental instruction prior to referral to special education.  Currently, students with 
IEPs are included in general education instruction and receive additional academic 
support and specific interventions through special education as outlined in their 
Individual Education Plans (IEPS).  Students with needs ranging from mild speech 
impairment to severe cognitive disabilities are served at their home school to the 
greatest extent possible.  The primary exception is when students qualify for the special 
education preschool classroom and must attend Helmsburg Elementary.  Children with 
“speech impairment only” may be served at their home school.  Students at risk for 
significant regression over the summer months may participate in Extended School Year 
Services (ESY) at the recommendation of the Annual Case Review team. 
 
 
Highly qualified teachers in all core content area classes  
 

All Helmsburg Elementary teachers and paraprofessionals are highly qualified.  Brown 
County Schools ensures that the highly qualified teachers and paraprofessionals are 
hired.  
 
 
¢ŜŀŎƘŜǊΩǎ bŀƳŜ  Teaching Assignment Indicator of Being Highly 

Qualified 

Patrick Ault Physical Education Teacher of non-core subject 

Amy Thames Special Education Resource Praxis II 

Steffanie Davis Grade 5/6 Teacher HOUSSE requirements met 

Donna Duff Grade 1 Teacher HOUSSE requirements met 

Brenda Ely Grade 1 Teacher HOUSSE requirements met 

Staci Harden Special Education Resource Teacher of non-core subject 

Alyssa Hayes Grade 4 Praxis II 

Karen Hedrick Grade 2 HOUSSE requirements met 

Trisha Ulrich Grade 3 HOUSSE requirements met 

Michelle Joy Grade 3/4 Praxis II  

Marsha Lettelleir Grades 5/6 HOUSSE requirements met 

Lorene Link Music HOUSSE requirements met 

Theresa Love Kindergarten HOUSSE requirements met 

Pamela Lucas Grade 5/6 HOUSSE requirements met 

Jill Miller Title I HOUSSE requirements met 
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¢ŜŀŎƘŜǊΩǎ bŀƳŜ  Teaching Assignment Indicator of Being Highly 
Qualified 

Lauretta Krause Art Praxis II 

Angela Santarossa Preschool Praxis II 

Natalie Robison Kindergarten Praxis II 

   

Shelley Williams Speech and Language Teacher of non-core subject 

 tŀǊŀǇǊƻŦŜǎǎƛƻƴŀƭΩǎ 
Name 

Teaching Assignment Indicator of Being Highly 
Qualified 

Julie Adams Special Education ParaPro Exam 

Tammie Johann Special Education ParaPro Exam 

Karen Melahn Special Education 2 years of college 

Sandra Pool Special Education ParaPro Exam 

Kelly Rodgers Special Education ParaPro Exam 

Georgeanna Slaybaugh Special Education ParaPro Exam 

Shauna Brown Special Education/Preschool 2 years of college 

 
 
Strategies to attract high-quality, highly qualified teachers  
 
At this time, Helmsburg Elementary does not have difficulty attracting high-quality 
teachers.  District administration and the principal attend university job-fairs and hire 
new staff after reviewing the applications of many outstanding candidates.  The 
district’s proximity to Indiana University, Bloomington gives students the opportunity to 
experience Helmsburg Elementary when completing onsite work for course 
requirements.  A draw for many new teachers is the professional development 
opportunities, competitive salary, and benefit package offered by the district.  In 
addition stipends for attending off-site professional development are frequently 
available to both new and veteran teachers as well as time spent after contract hours 
participating in Study Groups.  
 

Parental Involvement 

Helmsburg Elementary School provides academic results to parents through the 
following means: 

 

¶ Midterm progress reports are sent home four times a year. 

¶ Report cards distributed each nine-week grading period. 

¶ Parent conferences are scheduled with all parents in October. 

¶ Individual conferences are scheduled as needed. 

¶ Parents are contacted through phone calls and email messages. 

¶ ISTEP+ results are mailed directly to parents. 
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¶ Parents have access to ISTEP+ results on the Indiana State Department of Education 
website. 

¶ Parent Portal- INOW online access for parents to access grades and attendance. 
 

Strategies to involve parents in planning, review, and improvement of the 
schoolwide plan  

 
Parents serve as partners in the planning, review, and revision of the school plan 
through the school planning process.  They review the annual plan through scheduled 
meetings at various times of the day.   The principal discusses planning issues with 
parents by phone as well and teachers remind parents during PTO meetings that their 
input is critical to the success of all school level planning efforts.  Many parents have 
ideas for connecting with typically hard to reach parents in effective ways.  Title I Parent 
Involvement meetings, PTO meetings, school board meetings, are at times less effective 
than 1/1 conferences with parents as a means of collecting input.   
The following Parent Involvement Log documents a range of parent involvement 
opportunities at Helmsburg Elementary. 
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Parental Involvement Log 
 

Activity & 
Grade Level 

Date(s) Focus Description 

Building Readers 
Newsletter 
(K-2) 

Monthly Language 
Arts  

Parents receive these newsletters each month.  The 
newsletters are full of practical ideas for parents to help 
their children with learning and development. 
 

Take-Home 
Reading of Class 
Books 
(K) 

All Year Literacy Children take home books they have written as a class to 
read to their parents.  Parents give a written response and 
send the book back to school. 

Take-Home 
Reading Program 
(Grades  K-2) 

All Year Reading All students take home leveled-books for reading at home.  
Students return the books, along with signatures of people 
who listened to them read.  Parents were given information 
about how to help their child. 
 

Thanksgiving 
Dinner/ Literacy 
Celebration 
(K-6) 

November Literacy Parents were invited to the school to eat a Thanksgiving 
lunch with their children.  Parents viewed literacy exhibits 
while waiting in line for lunch.  Information on Helping Your 
Child Become a Good Reader, Making Reading a Family 
Routine, and Giving Your Child the Gift of Language were 
displayed.  Handouts were given away that listed activities 
for reading and writing fun at home. A 4-H booth was 
present.  Title I teacher have handouts to interested parents 
for ways to help children in reading. 
 

Santa Breakfast/ 
Reading Event 
(K-6) 

December Literacy Parents brought their children to school for breakfast with 
Santa.  Teachers modeled reading aloud with fluency using 
quality childrenôs literature. 
 

Annual Title I 
Parent Meeting 
(K-6) 

Fall Literacy Discussed Title I program, Parent Compact, NCLB 
regulations, and school parent involvement activity 
suggestions 
 

Fall & Spring 
Conferences 
(All grades) 

Fall and 
Spring 

Language 
Arts and 
Math 

All parents were invited to attend a parent-teacher 
conference to discuss the studentsô progress.  Teachers 
shared information about student progress, academic 
standards, and assessments.  Parents were given 
suggestions for how to help at home.   
 

Weekly Newsletters 
K-6 

Weekly All Subjects Teachers send home newsletters each week highlighting 
upcoming activities and class work. 
 

HES Monthly 
Newsletter 

Monthly All Subjects Principal sends a newsletter to all families each month 
highlighting school-wide events.  Individual student and 
team achievements are celebrated. 
 
 

GEI Team 
Meetings 
(All grades) 

Monthly Language 
Arts and 
Math 

Classroom teachers, administrator, school counselor, 
speech and language pathologist, learning resource 
teachers, reading teacher, and parents meet to discuss 
individual student progress.  The group discusses learning 
needs and suggests ways of helping the student to meet 
state academic standards. 
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Activity & 
Grade Level 

Date(s) Focus Description 

ISTEP conferences 
(Grades 3-6) 

January Language 
Arts and 
Math 

All parents of 3
rd

 - 6
th
 graders received a phone call by the 

classroom teachers notifying them of their childrenôs 
performance on the ISTEP.  Those who did not pass were 
invited to a parent-teacher conference to discuss student-
learning needs and receive suggestions for helping at 
home.  Teachers explained the rubrics used for scoring 
writing prompts. 
 

Dr. Seussôs 
Birthday Screening 
Event 
(PK-grade 1) 

March Early 
Childhood 
(0-6) 

Community and School Agencies put on a fair in which they 
offered free developmental screenings and gave away 
literature about early childhood development.   Parents 
were linked to community resources and programs. 
 

Open House 
(All grades) 

August Language 
Arts & Math 

Begin to build trusting, collaborative relationships among 
teachers and families.  Parents were given information 
relating to school goals, state academic standards, 

textbooks, and the Title I program for the 2008-2009 school 

year. 
 

History Day Parent 
Meeting 
(Grades 4-6) 

February Language 
Arts 

Teachers shared exemplars of History Day Projects and 
discussed guidelines used in assessment.  Parents were 
informed of the research procedures to be used for 
gathering information, as well as the writing process 
necessary for the written report.    
 

Kindergarten 
Enrollment 
(Incoming K) 

April Early Literacy Begin to build trusting, collaborative relationships among 
teachers and families.  Parents were given information 
about community resources, such as the public library, and 
the importance of reading to their children.  They were also 
given childrenôs books. 
 

PL221 Committee 
Meetings 
(All grades) 

 Quarterly School 
Planning 

Review school goals, test scores, professional 
development, school resources and programming (such as 
Full Day Kindergarten and Title I).   
 

Spelling Bee 3-6 February Language 
Arts 

Parents are invited to attend.   

Geography Bee 3-6 January Geography Parents are invited to attend. 
 

Awards Assembly Quarterly All Subjects Parents are invited to attend. 
 

Field Trips Yearly All Subjects Parents are invited to attend. 
 

Art, Music, & P.E. 
Quarterly 
Curriculum Updates 

Quarterly Special 
Areas 

Special area teachers give parents a summary of skills and 
standards covered in class each quarter. 

100, 500, 1000 
minute Reading 
Clubs 

On-going 
all year 

Language 
Arts 

Incentive Program for students to read at home.  Parents 
sign to verify reading is completed. 
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Plans for assisting children to transition into, through, and out of school  

 
Pre-Kindergarten to Kindergarten 
 
Special Education Case Conferences 
Kindergarten classroom visit 
Kindergarten Enrollment Day 

¶ Health Screenings 

¶ Academic Screenings 

¶ Meet the Teacher, Principal and other staff 

¶ School tour 
 
Kindergarten Conferences (Kindergarten teachers spend 2 days conferencing the week 
before school begins with all incoming parents of kindergarten students) 
 
6th Grade to 7th Grade (Junior High School) 
 
For many young adolescents the transition from 6th grade in elementary to Junior High 
can be a time period of mixed emotions. New friends, new teachers, and new a school 
environment can bring out excitement and, at times, a little nervous energy for these 
students. Towards the end of second semester 6th graders take an informational 
visit/tour of the Junior High School. Also, students in 6th grade take part in placement 
tests for Pre-Algebra and Music Aptitude Tests. Student information including 
Benchmark and other District Assessment data from the elementary level is passed on 
to the Junior High at the conclusion of the school year.  
 

Opportunities for teachers to be included in decision-making related to the use of 
academic assessment results 

 

¶ Participate in the analysis of student achievement data during individual student 
conferences 

¶ K-6 grade level and school data is shared at 5 building-based collaboration days  

¶ Cross grade level data is reviewed at the during 1 district level collaboration day 

¶ Teachers evaluate the effectiveness of assessment tools through use over time 
and make recommendations  

¶ Staff meetings are used to review and discuss appropriate responses to school 
and cross grade level data 
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¶ Building-Based Leadership Team 

¶ Building Based Benchmark Assessment Team 

¶ Building-based Instructional Coaches (Literacy, Math, High Ability) 

¶ Curriculum Committees 

¶ Textbook Adoption Committees 

¶ District Level Discussion Team Representatives 
 
Activities to ensure that students having difficulty mastering proficient and 
advanced academic achievement are provided with effective, timely additional 
assistance  

 

¶ Additional Reading and Writing Conferences during Reading and Writing 
Workshop 

¶ Additional Strategy Lessons within Reading and Writing Workshop 

¶ Additional Guided Reading opportunities 

¶ Reinforcement with Instructional Assistants 

¶ Flexible Small Groups 

¶ All Day Kindergarten 

¶ Title I Program  

¶ After School Tutoring (Title I, BC Literacy Coalition, State required tutoring) 

¶ Remediation time with Highly Qualified teacher in core content areas in exchange 
for special area classes 

¶ Social Skills Groups 

¶ 1/1 Teacher Tutoring (during the school day) 

¶ Special Education Program 

¶ Preschool Program 

¶ Extended School Year Services (Special Education) 
 

Coordination and integration of federal, state, and local funds 

Brown County Schools has chosen not to combine federal, state, and local funds. 
 

Helmsburg Elementary made AYP for the 2010-2011 school year.  We are now out of 

school improvement status. 
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PRESENTATION OF DATA:  INSTRUCTIONAL DATA 

 
 

ISTEP+ Grade Three, Four, Five, and Six 
E/LA and Math 

 

 
 

This graph shows a steady trend in the number of students passing both E/LA and Math.  There is an 

upward trend from the 2008-2009 school year to the present.  

 

 

      This graph reveals that the Third graders are consistently improving in the area of language arts.   
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This graph reveals a significant increase in performance in terms of the number of fourth grade 

students passing the Language Arts portion of the ISTEP+. 

 

 

There is no trend with the 5th grade students from 2005 to the present. 
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There is no data trend for the 6th grade in E/LA.  

 

 

This data shows an upward trend in the percent of 3rd graders passing math from the 2007-2008 school 

year to the present. 
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This graph reveals a slight increase in the number of fourth graders passing the math portion of the 

exam from the 2008-2009 school year to the present. 

 

 

This data reveals that the 2008-2009 group of 5th graders where significantly lower in math than all 

other years represented but show an increase in performance. 
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This set of data reveals a steady rate throughout the years with a slight increase in percent passing in 

2010-2011. 
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This data shows that fourth grade performance in the area of language arts varies between females 

and males outscoring each other.  In the area of math, females are outperforming males beginning in 

the year 2008-2009.   
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This data shows that fifth grade performance is variable when comparing male and female performance 

in both E/LA and Math. 
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This data shows that sixth grade females consistently outscore males in the area of E/LA.  Although the 

graph shows that the gap is beginning to close in E/LA. Sixth grade males exhibit a trend for outscoring 

females in the area of Math.   
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The data displays a variable rate of performance for third grade students who qualify for free and 

reduced lunches versus those who pay full fees.  The current trend is that students who pay full fees 

are outperforming students who qualify for free and reduced lunches in math.  
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 This data exhibits variable performance when comparing fourth grade students who receive 

free/reduced lunch services and those who pay full fees in the areas of language arts and math.  

currently the students who are on free/reduced lunch underscore their paid lunch counterparts in E/LA.   

The opposite is true for math. However, in the 2009-2010 school year the sample was not large enough 

in the sub-group of paid lunches to score. 
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Performance is variable as students who qualified for free and reduced lunches change from year to 

year. Free/Reduced outperformed the paid in E/LA but not in math.  There does not seem to be a trend. 

 

 

2006-
2007

2007-
2008

2008-
2009

2009-
2010

2010-
2011

Free & Reduced 76% 58% 86% 61% 71%

Paid 81% 65% 63% 56%

0%

20%

40%

60%

80%

100%

Grade 5 Free & Reduced/Paid Lunch Comparison 
ISTEP+ E/LA 

Free & Reduced

Paid

2006-
2007

2007-
2008

2008-
2009

2009-
2010

2010-
2011

Free & Reduced 56% 75% 57% 57% 100%

Paid 88% 73% 63% 80%

0%

20%

40%

60%

80%

100%

Grade 5 Free & Reduced/Paid Lunch Comparison 
ISTEP+ Math 

Free & Reduced

Paid



35 

 

 

                        

 

 

The data shows that in almost all testing situations, students who qualify for Free & Reduced Lunch 

scored below their Paid lunch counterparts.   
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GRADE THREE ï A sample was not large enough to score for students with special needs in 

school years 2002-2003, 2003-2004, and 2008-2009. 

 

 

 

 

  The data shows that general education students consistently outperform students with special needs.   
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GRADE FOUR - A sample was not large enough to score for students with special needs in 

school years 2004-2005 and 2007-2008. 

 

 

 

 

 

The data reflects that general education students outperformed their special education counterparts in 

the area of E/LA and Math over the past four years. 
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GRADE FIVE ï A sample was not large enough to score for students with special needs in 

school years 2007-2008. 

 

 

 

 

The data reflects that general education students outperformed their special education counterparts in 

the area of E/LA and Math for the past four years. 
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GRADE SIX ï A sample was not large enough to score for students with special needs in school 

years 2005-2006, 2006-2007, 2007-2008, 2008-2009 and 2009-2010. 
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The data shows that student performance in the area of ñWriting Processò on the ISTEP+ assessment 

shows an increase in percent passing in all grade levels.  It should be noted that this particular standard 

was not assessed for the sixth grade in 2005-2006.    
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ISTEP+ STANDARDS DRILLDOWN 

WRITING APPLICATIONS 
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ISTEP+ STANDARDS DRILLDOWN 

LANGUAGE CONVENTIONS 
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 Performance in the area of Language Conventions on the ISTEP+ shows an upward trend for all 

grades over the past three years of testing. 
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ISTEP+ Reading and Math Growth Quadrants 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Helmsburg Elementary School 

231 Students Enrolled 

109 Students Tested 

90.8 Pass Percent 

73.0 Median Growth Percent 

Grades 3-6  

Subject Area:  Math 
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Helmsburg Elementary School 

231 Students Enrolled 

105 Students Tested 

90.5 Pass Percent 

59.5 Median Growth Percentage Elementary School 

Subject Area:  English Language Arts 

Grades 3-6 
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         HES Reading and Math Data: DIBELS/STEEP 2010-11 
 

 

Winter Mean Score = Instructional Range, (Instructional Level, B)    
Spring Mean Score = Mastery Range, (Instructional Level, E)   
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HES Kindergarten Reading and Math Data: DIBELS/STEEP 2010-11 
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HES Grade 1 Reading and Math Data: DIBELS/STEEP 2010-11 
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HES Grade 1 Reading and Math Data: DIBELS/STEEP 2010-11 
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HES Grade 2 Reading and Math Data: DIBELS/STEEP 2010-11 
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HES Grade 2 Reading and Math Data: DIBELS/STEEP 2010-11 
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Helmsburg Elementary Schoolwide Action Plan August 2011-2012 
Providing All Children Opportunities to Meet High Levels of Academic Achievement  

 
GOAL #1:  All students demonstrate “typical” to “high” growth in performance on local and state reading assessments. 
Rationale:  Data indicates some students demonstrate levels of “low” or “no” growth on local and state reading assessments. 

Strategies to Strengthen Core 
Academic Program 

Increases 
Learning 

Time  

Level of 
Implementation 

for 2010-11 

Assessment of Impact 
on Reading 

Achievement 

Assessment of 
Impact on Math 

Achievement 

Professional Development to 
Support Strategies 

Strategy #1:  Screen all students K-6 
using Curriculum-Based Measures 
(CBMs) in reading to predict 
academic proficiency in reading 
three times (Fall, Winter, Spring) 
per school year. 

For All 
students 
including 
underserved 
populations 

Full 
Implementation 

Increase total students 
Mastery Range on STEEP 
assessments, Reading 
Level, and rated in 
ISTEP+ “typical” to 
“high” growth ranges.  

 New Benchmark Team members 
will  be trained to give 
assessments. 
New teachers will recieive an 
overview of our assessment 
system and the tools involved. 
 

Strategy #2:  Use individual student 
assessment data to drive decisions 
regarding differentiated instruction 
in reading. (ie. mini-lessons with 
tiered teaching points) 

For All 

students 

including 

underserved 

populations 

Full 
Implementation 

Increase total students 
Mastery Range on STEEP 
assessments, Reading 
Level, and rated in 
ISTEP+ “typical” to 
“high” growth ranges.  

 All teachers will be trained to 
move from data collection to 
using data to meet academic 
achievement and growth goals. 

Strategy #3:  Provide intensive 
systematic small group instruction 
20-40 minutes multiple times per 
week through Guided Reading and 
Strategy Lessons within Balanced 
Literacy instruction.   

For All 

students 

including 

underserved 

populations 

Full 
Implementation 

Increase total students 
Mastery Range on STEEP 
assessments, Reading 
Level, and rated in 
ISTEP+ “typical” to 
“high” growth ranges.  

 All teachers will participate in 
classroom visits where Guided 
Reading is working well for 
students and teachers. 

Strategy #4:  Monitor the progress 
of students participating in small 
group instruction at least 1x per 
month to predict instructional 
outcomes in reading. 
 

For All 

students 

including 

underserved 

populations 

Full 
Implementation 

Increase total students 
Mastery Range on STEEP 
assessments, Reading 
Level, and rated in 
ISTEP+ “typical” to 
“high” growth ranges.  

 Train all staff about the process 
for progress monitoring with 
CBMs.  
Benchmark team members will 
have additional training 
regarding documentation of 
progress monitoring in STEEP. 
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GOAL #2:  All students demonstrate “typical” to “high” growth in performance on local and state math assessments. 
Rationale:  Data indicates some students demonstrate levels of “low” or “no” growth on local and state math assessments. 

Strategies to Strengthen Core 
Academic Program 

Increases 
Learning 

Time  

Level of 
Implementation 

for 2010-11 

Assessment of Impact 
on Reading 

Achievement 

Assessment of 
Impact on Math 

Achievement 

Professional Development to 
Support Strategies 

Strategy #1:  Provide intensive 
systematic small group instruction 
15-20 minutes 2-3 times per week in 
math computation and problem 
solving. 

For All 

students 

including 

underserved 

populations 

Full 
Implementation 

 Increase total students 
Mastery Range on 
STEEP assessments,   
and rated in ISTEP+ 
“typical” to “high” 
growth ranges. 

 
Develop and implement a 
systematic professional 
development plan for 
math instruction that: 
¶ Informs teachers of 

Scientifically Based Research 
(SBRR) and translates it to 
practice 

¶ Prepares teachers to 
administer assessments and 
use data to differentiate 
instruction 

¶ Enables teachers to 
implement all parts of the 
curriculum in each core area  
effectively 

¶ Provides coaching and grade 
level collaboration that 
strengthens instruction in the 
areas of math computation 
and problem solving 

¶ Includes all staff (certified 
and paraprofessional) 
providing core math 
instruction as well as 
supplemental math 
instruction. 

Strategy #2:  Screen all students 
using Curriculum-Based Measures 
(CBMs) in reading to predict 
academic proficiency in math. 

For All 

students 

including 

underserved 

populations 

Full 
Implementation 

 Increase total students 
Mastery Range on 
STEEP assessments,   
and rated in ISTEP+ 
“typical” to “high” 
growth ranges. 

Strategy #3:  Use individual student 
assessment data to drive decisions 
regarding differentiated instruction 
in math.  

For All 

students 

including 

underserved 

populations 

Full 
Implementation 

 Increase total students 
Mastery Range on 
STEEP assessments,   
and rated in ISTEP+ 
“typical” to “high” 
growth ranges. 

Strategy #4:  Monitor the progress 
of students participating in small 
group instruction at least 1x per 
month to predict instructional 
outcomes in math. 
 

For All 

students 

including 

underserved 

populations 

Full 
Implementation 

 Increase total students 
Mastery Range on 
STEEP assessments,   
and rated in ISTEP+ 
“typical” to “high” 
growth ranges. 
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Technology as a Learning Tool 

 
Description of how HES will integrate technology and Internet into the Curriculum. 

¶ Interactive Brightlink 450 projectors and Epson document cameras connected to 
the internet used in all classrooms. 

¶ Interactive software used in all classrooms. 

¶ Software programs utilized in technology lab to build basic skills. 

¶ Teachers will use machines in the computer lab and their own classrooms to 
access internet sites that will enrich and/or support the Indiana Academic 
Standards and the Brown County Schools local curriculum.   

¶ Destiny will be used as a media center resource. Various links to sites for research 
are readily available through this system.   

¶ Students will use the computers to develop their skills in computer applications – 
word processing, keyboarding, and multi-media presentations (Power Point, 
Publisher, etc.) 

    
Professional Development strategies to be used in providing in-service to staff and 
teachers 

¶ Building instructional technology coach will provide training for staff on all new 
pieces of software and/or hardware.   

¶ The technology team will assess needs from staff and base training upon the 
results of that assessment.   

¶ Teachers will attend in-service training offered by the building instructional 
technology coach, corporation technology team and/or media assistant. 

¶ Professional development opportunities may take place during outlying 
building release times, after-school sessions, and faculty meetings.   

 
The process for assessing Internet, telecommunication and other technology needs at  
HES will include:  

¶ An informal needs analysis will be given each year to determine goals for the 
upcoming year of technology instruction.  This assessment includes input from 
students, staff, and parents.  

¶  The information collected from the needs analysis will be combined with data 
collected for the yearly PL221 review.  This comprehensive information will be 
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used to make a final determination of technology goals and allocation of 
resources for staff development.   

¶ The evaluation process will be implemented and completed by May of each 
school year.   

¶ The technology team will meet frequently to discuss design, implementation, 
and review of the survey and to plan appropriately for professional 
development topics and opportunities. 

 
How the program will be continuously assessed and evaluated. 

¶ There will be a yearly needs analysis conducted of the technology and Internet 
curriculum. 

¶ PL221 goals, data analysis, Indiana Academic Standards, Brown County Schools 
Curriculum, and North Central Association standards will help evaluate and 
determine the direction of the programs.   

 

Cultural Competency  

 
Cultural competence is defined as a set of congruent behaviors, attitude, and policies 
that come together in a system, agency, or among professionals and enables that 
system, agency, or those professionals to work effectively in cross-cultural situations 
(Cross et al., 1989, Isaacs and Benjamin, 1991).  Operationally defined, cultural 
competence is the integration and transformation of knowledge about individuals and 
groups of people into specific standards, policies, practices, and attitudes used in 
appropriate cultural settings to increase the quality of services; thereby producing 
better outcomes (Davis, 1997 referring to health outcomes).   
 
There are five essential elements that contribute to a system’s ability to become more 
culturally competent.  The system should 

1. Value diversity 
2. Have the capacity for cultural self-assessment 
3. Be conscious of the “dynamics” inherent when cultures interact 
4. Institutionalize cultural knowledge 
5. Develop adaptations to service delivery reflecting an understanding of the 

diversity between and within cultures 
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Cross T., Bazron, B., Dennis, K., & Isaacs, M. (1989).  Towards a culturally competent system of care, 
volume I.  Washington, D.C.:  Georgetown University Child Development Center, CASSP Technical 
Assistance Center.     

 
Isaacs, M. and Benjamin, M.  (1991).  Towards a culturally competent system of care, volume II, 
programs which utilize culturally competent principles.  Washington D.C.:  Georgetown University Child 
Development Center, CASSP Technical Assistance Center.   

 
 

CUTURAL COMPETENCY PLAN 
(As recommended by the National Center for Cultural Competence) 

 
1. Convene a cultural competence committee or task force within your program or 

organization.   

¶ The Leadership Team for Helmsburg Elementary School (Bruner, Ely, Joy, 
Lettelleir, Robison, Harden, Ulrich, Davis, Miller) will serve as the task force that 
addresses cultural competence issues.   

 
2. Ensure that the organization has a mission statement that commits to cultural 

competence as an integral component of all its activities.   

¶ The belief statements for Helmsburg Elementary School commits to cultural 
competence as it encompasses all students:  “We Believe and Achieve.”   

ü The belief statements continue to support cultural competence: 
ü We believe that students learn in a variety of ways. 
ü We believe that teachers strive to meet the needs of all learners. 
ü We believe that community members share the goal of quality 

education. 
ü We believe in providing a safe and secure school environment. 
ü We believe in settings the standard high- no excuses. 

 
3. Network and dialogue with similar organizations and programs that have begun the 

journey toward developing and implementing culturally competence service delivery 
systems.   

¶ School-wide book study of A Framework for Poverty by Ruby Payne.   

¶ Collaborative bi-monthly leadership team meetings discussing issues of cultural 
diversity and awareness. 
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4. Conduct a comprehensive cultural competence self-assessment.  Use self-assessment 
results to develop a long-term plan, with measurable goals and objectives, to 
incorporate culturally competent principles, policies, structures, and practices into all 
aspects of the organization.   

¶ A cultural competence self-assessment will be administered in August, 2009 and 
will be analyzed by the HES PL221 Leadership Team.  Results will be used to 
develop a long-term cultural competency plan.  

 
5. Determine the culturally, linguistically, racially, and ethnically diverse groups within 

the locale serve by the organization.   
 

¶ Cultural groups within the Helmsburg Elementary School community: 
o Special Education Students 
o Non-Special Education Students 
o Students who receive a Free or Reduced Lunch 
o Students who pay full price for lunch 
o Female Students 
o Male Students 
o Students who reside with one parent 
o Students who reside with two parents 
o Students who reside with a family member other than a parent 
o Students who live in foster care placement 
o Students who are transient 
o Students who remain at HES for their school career 
o Students who are raised by a caregiver(s) with limited education 
o Students who are raised by a caregiver(s) with high school or advanced 

education 

¶ Racial groups within the Helmsburg Elementary School community 
o Caucasian 
o African-American 

 

¶ Ethic groups within the Helmsburg School community 
o A wide variety of religious representations 
o Limited, but evident, variety of international representations 
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6. Conduct an assessment of what the organization’s personnel perceive as their staff 
development needs related to the provision of services to culturally, linguistically, 
racially, and ethnically diverse groups. 

o A cultural competence self-assessment will be administered in August, 2005 
and will be analyzed by the HES PL221 Leadership Team.  Results will be 
used to develop a long-term cultural competency plan and assess needs for 
professional development. 

 
7. Implement long-term plan for cultural competence as determined by the HES 

Leadership Team and the entire staff of Helmsburg Elementary School.  Summary of 
classroom initiatives that are currently being implemented that address issues of 
cultural competence: 

 

¶ Use of 1 Title I funded reading teacher – This teacher provides additional 
instruction for in grades K-6 in small pull-out groups and in the classroom.  
Instruction is carefully planned to meet individual learning needs and accelerate 
academic growth.  These children are offered books on their appropriate reading 
levels to take home for extra practice with parents.   

 

¶ HES reaches out to parents of children with exceptional learning needs.  
Information is shared with parents about how to help their children at home 
during parent/teacher conferences, GEI conferences, case conferences and other 
school events.   

  

High quality and on-going professional development for teachers, principals, and 
paraprofessionals  

 
Helmsburg Elementary maintains a systematic professional development plan that: 

¶ informs teachers of Scientifically Based Research (SBRR) and translates it to practice 

¶ prepares teachers to administer assessments and use data to differentiate 
instruction 

¶ enables teachers to implement all parts of the curriculum in each core area  
effectively 

¶ provides coaching and grade level collaboration among teachers  
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Helmsburg Elementary School is an affiliate of the Columbia University’s Teacher’s 
College Writing and Reading Project.  Staff Developers from Columbia University have 
worked with our teachers through embedded professional development opportunities 
where coaching, implementation of instructional routines/techniques and planning are 
the focus. 
 
Grade level collaboration days are held monthly among teachers at the building level or 
the district level to plan units of study, observe instructional strategies modeled in 
classrooms, and learn new methods of both formative and interim assessment.   
The District’s Director of Assessment/Title I Coordinator works with the literacy staff 
developer to build agendas for these meetings seeking input from the building principal 
and teachers across the year.  The following is a summary of the professional 
development activities in the area of Balanced Literacy which support both school and 
district level reading and writing goals in currently in place. 
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Balanced 
Literacy 

Components 
Description  Professional Development 2009-2011 

 
Plans for 2010-2011            

(Based on Year 3 balanced Literacy 
Implementation Time Line) 

 

Writing 
Workshop 

Includes: 

¶ 45 ï 60 minute time frame 

¶ 5 days per week  

¶ using the BCS Curriculum 
Calendar  

¶ mini-lesson 

¶ independent writing time  

¶ teacher conferring one-to-one  

¶ small groups 

¶ teaching share at the end 

Introduced, discussed, modeled, and practiced 
during: 

¶ Collaboration 

¶ Sessions with TC staff developer 
-Several teachers have been to an institute at TC 
-K-6 curriculum has been written by teachers, for 
teachers 
-K-6 teacher access to professional collection in all 
buildings 
-Study group at HES worked on correlation of 
Language/Grammar Standards to current writing 
units of study 
 

Review structures within workshop 
model as applied to writing 
 
Study strategies for increasing 
direct instruction in  direct grammar 
instruction within Writing Workshop 
 
Study rubric design in the area of 
writing 
 
Examine conferencing strategies 
that are data driven. 

Reading 
Workshop 

 

Includes:  

¶ 45 ï 60 minute time frame 5 
days per week following the BCS 
Curriculum Calendar for reading  

¶ daily assessment-based mini-
lesson (may include all or some of 
students) 

¶ independent reading time  

¶ teacher conferring one-to-one 

¶ small group work 

¶ partner time teaching share at 
the end Individual assessment of 
student reading using running 
record forms or District 
Assessment reading record forms 
at least 3 times 

¶ Conduct more informal 
reading records using teacher 
chosen benchmark texts 

¶ Analyze miscues on 
instructional level reading record 
forms in order to inform 
instruction.  

Introduced, discussed, modeled, and practiced 
during: 

¶ Collaboration 

¶ Sessions with TC staff developer 

¶ Attendance at TC Reading Institutes 
(selected teachers) 

 
Draft reading curriculum is written (includes, 
correlation to standards, overview of units, goals or 
bends for the unit, and sample teaching points) 
Professional Book Collection for each teacher 
Multiple teacher resources available in each building 
(books, videos) 
 
Assessment 

¶ Presented at after school sessions with TC 
staff developer 

¶ Presented at district assessment training (K-2 
and Special Education ) 

¶ 2009-2010 Reading Curriculum from TC 
used as a resource at each building 

Review structures within workshop 
model as applied to reading 
 
Study strategies for increasing 
direct instruction in  direct grammar 
instruction within Reading 
Workshop 
 
Study rubric design in the area of 
reading 
 
Examine conferencing strategies 
that are data driven. 
 
Examine validity and reliability of 
reading records within and across 
grade levels  
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Balanced 
Literacy 

Components 
Description  Professional Development 2009-2011 

 
Plans for 2010-2011            

(Based on Year 3 balanced Literacy 
Implementation Time Line) 

 

Read Aloud 

Includes: 
Read aloud daily from a variety of 
texts. 
 
 

Introduced and modeled during: 

¶ Collaboration 

¶ Sessions with TC staff developer 
 

Conduct classroom observations of 
read aloud as a content literacy 
strategy. 

Interactive 
Read Aloud 

Includes: 
Teach reading skills and strategies 
through an interactive read aloud 1 or 
more times per week. 

Introduced and modeled for some grade levels 
during: 

¶ Collaboration 

¶ Sessions with TC staff developer 

Conduct classroom observations of 
interactive read aloud as a context 
for content literacy instruction. 
 
 

Shared 
Reading 

Includes: 

¶ A lesson in K ï 2, 3 to 5 times 
per week;  

¶ A lesson in 3 ï 6, 1 cycle or 
more per month.  

¶ Possible texts/genres (fiction, 
non-fiction, poetry, test prep, 
passage relating to a content 
area/subject) 

Introduced, discussed, and modeled at ALL grade 
levels during: 

¶ Collaboration 

¶ Sessions with TC staff developer 
 
-Planning strategies, resources and templates 
provided to each teacher 
-Planning time for yearlong mapping during 
collaboration 
-Discussion of length of cycles, purpose, text choice 
and variety of skills and strategies that can be taught 
 

Conduct classroom observations of 
shared reading as a context for 
content literacy instruction. 
 
Study shared reading as a context 
for teaching grammar. 
 
 

Language 
Conventions 

Teach language conventions within  

¶ Writing Workshop during the 
appropriate phase of the 
writing process.  

¶ During other parts of balanced 
literacy (interactive writing, 
shared reading, etc.) 

Use the language conventions 
continuum to support strategic 
language instruction K to 6.   
 

 
Discussion and Study 

¶ during grade level collaboration 

¶ building based collaboration 

¶ sessions with TC staff developer 

¶ HES study group 

Hold Study Groups to investigate K-
6 strategies for teaching language 
conventions systematically within 
Balanced Literacy. 

Small Group 
Instruction 

 

At least one time per week with 
students who are reading below grade 
level and others as needed to move 

Guided Reading has been introduced, discussed, 
modeled and practiced at ALL levels during: 
 

Review purpose within 
the structure of guided 
reading 
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Balanced 
Literacy 

Components 
Description  Professional Development 2009-2011 

 
Plans for 2010-2011            

(Based on Year 3 balanced Literacy 
Implementation Time Line) 

 
Guided 
Reading 

 
Strategy 
Lessons 

 

Interventions 

through reading levels  

¶ Guided reading 

¶ Strategy lessons 

¶ Interventions (Embedded in 
General Education) 

¶ collaboration and/or 

¶ sessions with TC staff developer 
 
Strategy lessons have been introduced, 
discussed and modeled at ALL grade levels during  

¶ sessions with TC staff developer 

¶ collaboration 
Study Groups at HES and NES  

¶ book sets for guided reading organized 

¶ book introductions written 

¶ study of features of levels 

¶ study of prompting during guided reading 

¶ resources typed and loaded onto ñOò 
(common drive at HES and NES for all 
teachers to use) 

¶ Check out system in place for teachers to 
use book sets 

 

Learn to use the Fountas and 
Pinnell Observational Checklist to 
document reading behaviors of 
students at a variety of reading 
levels during small group reading 
instructional contexts. 

Interactive 
Writing 

¶ 2 to 5 times per week. (K-2) Introduced and modeled 

¶ Primary sessions with TC staff developer 

¶ Primary session at SES (fall 2009) 

¶ First grade collaboration 

¶ Discussed at ALL primary grade 
collaborations K-2 

 

K-2 will study interactive writing as 
an effective context for developing 
conventional writing skills and 
standards. 

Word Study 

Provide explicit, instructional time 
each day for: 

¶ phonemic awareness (emergent 
readers) 

¶ phonics (emergent readers),  

¶ spelling and word work  

¶ vocabulary 

¶ sight words 

¶ spelling patterns (K- 6) 

¶ bi-Annual Spelling assessment 

Introduced and discussed at some grade levels 

¶ After school session with TC staff developer 

¶ Collaboration 

¶ Sessions with TC staff developer 

¶ Building-based collaboration at NES 
 
Multiple resources available 

Collaboration time devoted to word 
study assessment and a consistent 
approach to analysis of the data 
collected for each student. 
 
Study appropriate grading practices 
within word study. 
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District 
Level Title I 
Coordinator 

 District 
Level High 

Ability 
Coordinator 

Principal 
School Literacy Coach 
School Math Coach 

School High Ability Coach 

Building-Based Activities to 
Support School and District 
Plans to include: 

 
Analysis of School Data 

¶ School Level 

¶ Grade Level 

¶ Student Level 
 

Intervention Planning 

¶ Classroom 

¶ Title I Selection 

¶ Tutoring 

¶ Other 
 

High Ability Planning 

¶ Classroom 

¶ Enrichment Groups 

¶ Other 
 

Professional Development  

¶ Balanced Literacy 

¶ Math 

¶ Assessment 
 

Consultant Services 

hired as needed in 

Mathmatics 
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Plans for continued implementation of the embedded 
professional development for 2010-2011 include a building based 

coaching model.   The diagram below outlines a plan for using instructional 

coaches who, in conjunction with the uilding principal, will organize and 

support professional development activities in the areas of balanced literacy, 

math, and high ability throughout the school year. 

 

Consultant 

Services hired as 

needed in 

Balanced Literacy. 

The model above will be implemented at the Elementary level to further the implementation of Balanced Literacy, continue to develop 
the Math Initiative, and further develop a Response to Instruction and Intervention framework.  Within this model: 

¶ School level “instructional coaches” work closely with the school Principal to further reforms in Language Arts and Math. 

¶ Teachers will work collaboratively with the building based team in the areas outlined above. This will create the opportunity for 
assessment and instruction to be effectively aligned with a differentiated core curriculum based on the Indiana Academic Standards 
and or Core Standards. Periodic opportunites for district level collaboration K-6 will continue to be scheduled strategically across the 
year. 
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Roles and Responsibilities School-Based Instructional Coaches  

 

¶ Assist with building level implementation of the Balanced Literacy Implementation 
Timeline: Year 3 

¶ Plan Building-Based and District level Collaboration Days with the Principal to include 
planning an agenda and organizing materials 

¶ Be available to consult after school with Teachers who request or require support 

¶ Open their classrooms for other Teachers to observe and model effective instructional 
techniques within Balanced Literacy and Mathematics. 

¶ Assist Teachers in their work to assist struggling students in reading or math through 
consultation and observation of individual students as well as struggling mathematicians. 

¶ Collaborate with other Building-Based Instructional Coaches after school hours to share 
effective strategies and content knowledge about Balanced Literacy 

¶ Assist with building level implementation of the math curriculum and adopted materials 

¶ Attend off campus professional development and present new directions in math 
instruction to teachers. 

¶ Collaborate with other Building-Based Instructional Coaches after school hours to share 
effective strategies and content knowledge about Mathematics 

 
 
The Brown County Schools Mathematics Initiative 

 
There has been a great deal of conversation nationally, statewide and locally about the 
performance of high school students on high-stakes state assessments in the area of 
Mathematics.   
 
We acknowledge that Indiana has recently completed the transition from using the ISTEP+ 
Graduation Qualifying Examination which contained a math section, to the Algebra I End-of-
Course Assessment as a requirement for graduation.  A concern of elementary teachers has been 
that students have not traditionally performed very well on the Algebra I Core 40, now ECA 
exam.  This has led us to question if only a small percentage of students our students have been 
meeting Indiana’s Academic Standards for basic Algebra.  To address this problem we decided to 
take a close look at Mathematics instruction in the district and determine how we might improve 
our students’ knowledge, skills, and in turn test scores.  
In spring 2008, Brown County teachers reviewed the Indiana Academic Mathematics Standards.  
We took a look at how math standards were being covered and if they were all being covered in 
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a timely fashion.  We found variations across schools, grade levels, and among teachers and are 
addressing each one as a district.   
 

¶ We found variations in the amount of instructional time spent on Mathematics in 
different classrooms.  It was our strong feeling that time devoted to math instruction 
should be consistent at a minimum.  We also agreed that those students falling behind 
needed additional time with the curriculum to prevent gaps in student learning from 
developing.  Our time spent in Mathematics instruction is vital to student learning.  Now at 
the elementary level, all students participate in a minimum of one hour per day of 
Mathematics instruction with some students receiving an “extra dose” of instruction 
through creative scheduling.  At the junior high level, students are placed in classes 
designed to match their skill levels and move them forward always with the standards for 
Algebra I in mind. 

 

¶ We found some differences in the amount of attention given to teaching specific skills 
and initiated a process of identifying the most important math standards with the intent of 
giving them a greater emphasis.  Indiana’s new “Core Standards” (those deemed to be 
most important) were studied at each grade level and it was determined that these 
become the focus for instruction.  

  

¶ We discovered a pattern of limited self-confidence among many students in their ability 
to reason and problem-solve using mathematics.  Addressing this issue has become a 
critical strategy to our Mathematics Initiative.  Students seem to decide early in their 
education that they are “good” at Math or they “don’t like” Math.  We know that 
confidence and competence in mathematics are related and that an increase in one will 
result bolster the other. 

 
As a result, strategies for correcting gaps in instructional time and prioritization of content across 
all levels are in various stages of development or implementation.  At the high school a plan was 
created to better prepare those students for the Algebra I ECA exam.  We needed pathways for 
providing students every chance of mastering the minimum skills necessary to pass while 
providing equal opportunity for mainstream and high-ability students to excel.  Currently we are 
addressing the needs of students in several ways.   
 

¶ Students who do not pass ISTEP+ Math as 8th graders, do not pass their first attempt at the 
Algebra I ECA, or do not enter high school ready to take Algebra I, are required to take 
either Algebra I or Pre-Algebra as well as a Math Skills Class designed to remediate skills 
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previously not mastered.  In other words, those students get an extra daily class period of 
remedial Mathematics instruction.  After taking Algebra I each student will take the 
Algebra I ECA exam.  Students who do not pass will receive intervention through re-
teaching of the skills in which they fell short on the test to prepare them for another 
testing administration.  By making this commitment to additional instruction and 
intervention we believe more students will pass the Algebra I ECA.  We will receive our first 
set of data on this from the state in August.   

 
Plans for our Mathematics Initiative to continue and its success will be measured by increased 
math achievement K-12 and the growth of confidence in our students as “mathematicians.”  


