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Helmsburg Elementary

Combined Plan of PL221 Plan/ Title | School Wide Plan

Narrative description of the school and community

Helmsburg Elementary serv263studentsgrades Pre k6 and is located in the northwest
corner of Brown County, IndianBlelmsburg Elementarg ane of four elementary schools
(Prek6) in Brown County Schools. The school day begins at 7:5@radrends at 3:30 p.m.

Enroliment at Helmsburg is racially homogeneous @#% of its students Caucasiati%
Asian/Pacificand 5% multiracial. Approximate§0% of the student population participates in
the free and reduced lunch program.

PreK opeates four days a week with a morning and afternoon session. It is staffed by one
Preschool teacher and one para. Each class averages 15 per s€asides K1, and Zare
staffedby two teachersper grade levelith an average ratio of 19 students paass Allbut

two Kindergarten students at Helmsburg Elementary School attend our full day program.
Grades 3 and 56 are multigrade. Students are seen in differentiated groupings for Language
Arts instruction and in grade level groupings for maistiuction. Classes range in size fr@g

26 students.

We have one fultime certified Title teacher. The Title | program has always been Targeted
Assisted anderveal students in gradek:-2 in reading In 2010, we applied and were awarded
schoolwidestatus and began serving&in math and readinglhere aregwo Special Education
Resource teachsrand sixnstructional assistants who provide programming and sesiize

our students with special needdiitle | also serves special education studerasda on their
selection rankingThere ardour building based instructional coachestie area of math,
literacy, highability, and technology Helmsburg also has a ftilhe library assistant, health
assistant, secretary, after school care provider, and a building principal. Support staff also
includes two full time custodians, two kitchen assistants, and one kitchen managertified
SpeechLanguage Pathologist, School Counselor, Occupational Therapist, and two Registerec
Nurses are shareacrosshe district. Music, Art, and Physical Education teachers are shared
with another elementary and are at Helmsburg half of the time.

Helmsbug Elementargchool facility hasne classroom dedicated for preschool amgbt
classrooms per grade level@X Rooms are also available for special education, counseling,
speechlanguage therapy, and reading resource instruction. In addition, the $¢abties



include a technology labmusic classroonart room,outdoor lab, playground, shelter house,
library, cafeteria/gymnasium, office, and teacher workroom.

The school benefits from being located close to Indiana University. We are host to many
university students each year. This enables us to gain insight into current research and teach
strategies.

The school is the focal point for many community activities. Facilities are used throughout the
year for family reunions, basketball, softbdigseball, volleyball, soccerH, Boy Scouts, Girl
Scouts, and adult recreation. In addition, the school is used as a polling station on Election D
and as a site for the Brown County Schools ARtelnool Care Program.

Statement of mission, vision, or beliefs

District Vision
Brown County Schools will prepare students to achieve success through quality instruction.

Mission statement

Brown County Schools provides a safe and supportive learning environment with high
expectations effectively meeting the needs of our students and helping them reach their
individual academic goals.

The HES Belief Statements were created and developed by teachers, parents; TFeacdr
Organization (PTO) members, community members, students, and staff merGherslgan

was also created in a collaborative effort and has been put up in every classroom as well as ¢
T-shirts that all students were able to purchase.

WeBELIEVENdACHIEVE
BELIEF STATEMENTS
1 We believe that students learn in a variety of ways.
1 We believethat teachers strive to meet the needs of all learners.
1 We believe that community members share the goal of quality education.
1 We believe in providing a safe and secure school environment.
1 We believe in setting the standard higimo excuses.

Statutes and rules the school wishes to have suspended from operation
(At this time Helmsburg Elementary is not applying for any waivers.)




Description and | ocation of the school 6s currtr

The academic curriculum at Helmsburg Elementary is aligned with the Indiana Academic
Standards.The s$ate standarddor Language Arts, Math, Science, and Social Studies are the
foundation of allcore curriculumincludingassessmentsinformation regardig researchbased
practicesnformsongoing revisiono core curriculumand the selectiorof standard protocols
for intervention Assssment practiceare aligned with curriculum. Th@yovide datato
supportdifferentiation and assurehat ALL studentengage in learning, grow intellectually, and
achieve at high levels.

The Helmsburg Elementary School faculty and staff believe that it is imperative to support
adopted textswith classroom libraries and supplemental matersdsthat the Indiana

Academic Standards may be fully addressédachers at Helmsburg Elementary monitor their
progressoward teaching the standardsy consulting local curriculum guidabgnedwith
standards by grade level. Local curriculum guidesvar&ing documents with curricular
calendars developedollaborativelyby grade level across the district heyare updated

annually and kepin a variety of forms including electrorfico | der s on t laeins c
three-ring binderdan classroomsOver the past few yearsuiculum documentfhiave become
primary resources fodesigning and implementingeeklylesson plansWe are currently in the
process of housing aturriculumselectronically in Curriculum Loft.

Titles and descriptions of assessment instruments

DIBELS (Dynamic Indicators of Basic Early Literacy Skills)

The Dynamic Indicators of Basic Early Literacy Skills (DIBELS) are a set of standardized,
individually administered measures of early literacy development. They are designed to be
short (one minute) fluency measures used to regularly monitor the developofgire-reading

and early reading skills. The measures assess student development of phonological awarene
alphabetic understanding, and automaticity and fluency with the code. Each measure is widel
respected as a reliable and valid indicator of elrtyacy development and predictive of later
reading proficiency. loonjunctionwith classroom formative assessments, DIBELS aids in the
early identification of students who are not progressing as expected.

STEEP (System to Enhance Educatierdbrmance)
STEEP is a comprehensive system to assist teachers, administrators and other professionals
provide the right type of assistance to the right students at the right time. It provides evidence
based tools that help schools to implement thelaitrous goals set forth in NCLB and IDEA. The
first phase of the STEEP RTI process focuses on prevention and early detection of academic
issues through umersal screening using curriculdmased measures in reading, math, and

6




writing. STEEP assessmentsafoundation for implementing school widemodel of
determining each student’s unigue needs a
classroom instruction.

Fountas and Pinnell Benchmark Assessment System

TheFountas & Pinnell Benchmark Assessn&ystens a formative reading assessment
comprisedof 58 higjual i ty, original titles, or “1i
nonfiction. The assessment measures decoding, fluency, vocabulary, and comprehension ski
for students in kidergarten through 8 grade. The set of books, recording forms, and other
materials serve as an assessment tool for teachers, literacy specialists, and clinicians to use |
determining students’ devel opment altructioaadi
and documenting reading progress.

Spelling Inventories

Spelling assessments are drawn from Donald B¥#0sls Their WayThree levels of spelling
inventory are used with students&to determine a level of spelling development. The Primary
Speling Inventory is used with students in Kindergarténthe Elementary Spelling Inventory is
administered to students Grade 2, Grade 3, and Grade 4 and the Upper Level Spelling Invent
is given to Grade 5 and Grade 6. Following administration ofreeedevel inventory,

teachers maintain the flexibility to use any inventory that corresponds to a level above or belo
a student’'s grade | evel grouping to furth

Common Formative Assessments

The Narrative WritingContinuum Readi ng and Wr i ting Project
University

In 2006, the TCRWP drafted and piloted an assessment tool to better track student growth in
narrative writing. A continuum was developed for assess#gnKiting, which bgan to

describe the developmental pathways along which young writers tend to travel. It offers not
only benchmarks for student work, but a vision and a vocabulary for what the very next steps
from those benchmarks might be, making differentiation of insiman much more realizable.

Spelling High Frequency Words Grad8 BRe adi ng and Writing Pr oj
Columbia University

Thisassessment is used to determine the number of Higluency words that students

control in spelling. Contt means they recognize them immediately when reading a text, and
write them automatically when writing. If a student is able to spell a word automatically,
attention is freed to focus on the message they are attempting to write. Therefore, this




assessmentan be used throughout the year to record students' growth in control of high
frequency words.

Narrative Story Retelling

Children who are able to use narrative frameworks to guide their comprehension of narratives
they read or hear have better recall fmformation and are able to focus on what is important,
(Hudson & Nelson, 1983; Lahey & Bloom, 1994; Nelson & Gruendel, 1986). This suggests th:
child" s ability to use a narrative framew
task involvese@ading comprehension or composing a story. Kindergarten teachers in
collaboration with Speech Language Pathologists assess familiarity with narrative structure
using an episodic story retelling task. This allows staff to find children who need to develop
narrative frameworks as a foundation for story writing, listening comprehension, and reading
comprehension for stories and intervene.

Kindergarten Writing Development Scale

Kindergarten teachers document stages of writing development each grading pesirogla
teacher developed tool. Writing stages are pictured using standard kindergarten work sample
to which each student’'s work is compared.
development has descriptors. Teachers use the tool to hatpris see the indicators teachers
watch that signal the development of print awareness, the alphabetic principle, and early
writing conventions.

Rubrics and Reading Logs

Brown Countyteachers Kb have started working to develop a continuum of rubrics and reading
logs that can be used as resources for assessing student work with increased reliability and
validity within reading and writing across grade levels. Drafts wlihked bya common

purpose for each tool and a set of expectations of expectations driven by the Indiana Acaden
Standards.

The following chart serves as an assessment miapthe district K12 andshows alK-6
assessments administered at Helmsburg Elemerataryss three assessment periods.



2011-12 Assessment Calendar

Months|  Dates PreSchool |  Kindergarten Grade 1 Grade2 | Grade3 | Grade4 | Grade5 | Grade 6| Grade 7 | Grade 8 | Grade 9| Grade 10[Grade 11 Grade 12
9/19 SES
o |920 HES USA TestPrep
Benchmark 1 STEEP/DIBELS
2 |or NEs Benchmark 1
S |o2  vBS
U,) Words Their Way\Words Their Way Elementary SpellifWords Their Way Uppe
e Primary Spelling [Inventory Elementary Spelling
=) Inventory Inventory
h Story Retelling and| Reading
y Reteling Fountas And Pinnell Benchmark Assessment System Writing
Rhyming Task Math
8 PSAT Reading
>
§ 11/1 - 11/18] CoGAT/ITB Spelling
Words Their Way )
Primary Spelling Reggmg
Inventory Witing
Developmental Algebra |
12/1 - 12/28 Writing Level English 1(
Biology |
Fountas and Pinnell ECA
Benchmark (Early Winter) Grammar
Assessment Systenl 12/8- 12121
117 HES
118 NES USA TestPrep
Benchmark 2 STEEP/DIBELS Wiitin
V19 vBsS Benchmark 2 ’
1/20  SES
> |1/18-2/24 LAS Links
S ISTAR in lieu of ISTEP+
NN ISTEP+ Applied Skills
2
3 TBD [-READ
3]
'-\é Words Their Way  [Words Their Way|Words Their Way Elementary SpellinfWords Their Way Uppe
S Primary Spelling  |Primary Spelling |Inventory Elementary Spelling
g Inventory Inventory Inventory
8] Developmental
4/1- 531 Writing Level
Fountas and Pinnell Benchmark Assessment System USA Test Prep
Grammar
4/16 - 427 CogAT/ITSB CogAT/ITSB (USATTP)
4/23 SES
424 HES
s s Benchmark 3 STEEP/DIBELS
4/26  VBS
. . ECA (Spring)
4/30 -5/9 ISTEP+ and IMAST Multiple Choice
P 4123 66
3o
g 3 | 6/21-82 ECA (Summer)
s




Plan for submission of the plan to the governing body

The objectiveof the School Improvement Team is to lead the development of a school
improvement plan that addresses student achievement needs, to monitor the
implementation of the plan, and to revise it when appropriate. The following members
will collaborate throughouthe school year to evaluate and amend the school
improvement plan as needed. Melmsburgelementary, the School Improvement Plan
Team includes the following staff members:

Name Position
Kelli Bruner Principal
Brenda Ely Teacher
Michelle Joy Teacher
Staci Harden Teacher
Steffanie Davis Teacher
Jill Miller Teacher
Trisha Ulrich Teacher
Dede Parry Parent
Sandra Pool Parent
Hillery Kemp Community Member

School Data/Attendance Rate

Attendance Rates - Helmsburg Elementary School
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Helmsburg Elementary School attendance rate has been below the state average for the past four

schoolyears. Ournew i nitiative ciaddmd,t di Makleo owasE WEBRY day! o
implemented which provided rewards to classrooms with attendance rates that meet or go over our

school goal of 96%.

Helmsburg Elementary School Lunch Rates: Free/Reduced

100%

80%

60%

OFree and Reduced Lunch

40% —

20% -

0%

2006- 2007- 2008- 2009- 2010-

2007 2008 2009 2010 2011

OFree and Reduced 56% 55% 57% 70% 60%
Lunch

The percent of students who receive free or reduced lunches at Helmsburg Elementary School shows
that our free and reduced numbers are beginning to decline.

Helmsburg Elementary School Enrollment by Ethnicity
350
300 —_—
250 - * ¢ —e— White
200 —#— Asian
Multi-Racial

150 Black
100 —¥— Hispanic

50 P—

0 % = 3¢ ‘ X
2006-2007 2007-2008 2008-2009 2009-2010

The majority of the Helmsburg Elementary School population is represented within the White category
for ethnicity. We appreciate the diversity that is a part of our population and work extremely hard to
bring a variety of cultural opportunities to the school so that multicultural experiences and knowledge
may be better understood and valued.

ATTENDANCE PROCEDURES

Brown County Schools believes in the necessity of good attendance and promptness to
insure the success of our students while in school and beywadugtion. Itis

imperative that all students attend school regularly to maximize their educational
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experience. The following describes the Corporation Attendance procedures for
administering the district’s attendance

Regular school attendance mmandated by state statute. Twelve (12) days of absence
during the school year is considered excessive. These procedures will be followed:

T A doctor’s statement wi |l be required

1 A student absent from school is also unatadearticipate in athletics or
participate in social/extracurricular events the same day.

1 A student who leaves early due to illness will not be able to participate in any

after school activities. Parents should call to inform the school office of astude

absence on the day of the absence by 9:00a.m. In addition, a note written and

signed by the parent/guardian stating the reason for the absence should be
brought to school when the student returns.

In the event of excessive absences, parents willdrgacted by mail or phone.

During inclement weather, if the school bus runs but does not make its regular

stop to pick up a student, the student will be counted present at school. Parents

are to contact the school as with other absences to verify thatlius did not

make its regular stop. Students are responsible for making up work missed.

9 During inclement weather, if the school bus runs and makes its regular stop but
the parent deems it necessary to keep the student home, the absence will be
counted “unexcused?”. The st u-dpawork miseedl | r €
during the weather related absence.

= =

The following action will be initiated concerning absences:
1 At 8 absenceshe school will send a letter notifying the parents of student

absencs.
1 At 12 absencethe school will send a letter notifying the parents that a
physician’s statement will be needed.

performing school related material during field trip activities unless all twelve
days missed have beewrified by a physician.

1 At 15 absencethe school will send a letter to the parents informing them of a
conference to be held with the parent and building administrator. At this time,
t he Department of Family andExglionimdyr e n’
also be considered. Excessive tardies and absences may result in student
retention or additional time in school.

12



Safe and Disciplined Learning Environment

BEFORE SCHOOL SAFETY PROCEDURE
Students are not to arrive at school before tiv@e designated by the school.

AFTER SCHOOL SAFETY PROCEDURE
Written parental/guardian permission must be given if, for any reason, the student is to
go home a different way or stay after school.

STUDENT BEHAVIOR

Students will conduct themselves in anmer which is not disruptive, destructive nor
threatening to themselves or others. Failure to comply with the regulations listed
below will result in appropriate disciplinary action:

1. Students will follow reasonable directions from any faculty df stembers.

2. Food and drinks are restricted to the cafeteria except during class parties. All food
and drink that comes to school, to be shared among classmates, groups, or clubs, must
be prepackaged and purchastdm a food distributor. Students mdyying food that

has been prepared at home for their own persooahsumption at lunchtime.

3. Students should properly dispose of all waste materials.

4. All school equipment and materials shall be treated properly.

5. Students are expected to ketheir hands to themselves and their own property.

6. Student to student sales must be limited to school sanctioned fundraisers only.

STUDENT DISCIPLINE POLICY

Recognizing that the behavior of some students may be so disruptive that it interferes
with sdool purposes or educational functions of the school, school officials may find it
necessary to remove a student from the school. In this event and in accordance with
the provision of I.C. 283-8-0.2 through 834, the Board of School Trustees authorizes
administrators and staff members to take the following actions:

REMOVAL FROM CLASS OR ACTIMERCHER/PRINCIPAL elementary teacher will
have the right to remove a student from his/her classroom or activity for a period of up
to (1) school day if thetudent is assigned regular or additional work to be completed in
another school setting.

SUSPENSION FROM SCHPRINCIPALA school principal (or designee) may deny a
student the right to attend school or take part in any school function for #odesf up

to 10 school days. At the discretion of the principal, some work while on suspension
may be made up by the student.
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EXPULSIONN accordance with the due process procedures defined in this policy, a
student may be expelled from school for erfwd no longer than the remainder of the

current semester and the following semester, with the exception of a violation of rule
13(possession of a firearm) listed under the grounds for Suspension and Expulsion in this

policy.

POLICY ON HARASSMENT ANDYE\IE

It is the policy of Brown County Schools to maintearning and working environmesit

that is free from harassment. It shall be a violation of this policy for any student of
Brown County Schools to harass another student through conduct or communications of
a harassing nature. It shall also be a violation of this policy for studentsasshather
students through conduct or communications of a sexual nature.

Increasing the Amount of Learning Time

Core Classroom Instruction (Tier I)

One hour is the daily minimum for core reading instruction, core writing instruction, and
core math instruction. Students that receive supplementary academic support for the
purpose of curriculum reviewgractice or extension participate in increased aumis of
learning time in multiple ways.

A Multi-grade classroomprovide students working at, above grade level, and
below grade level with additional language learning opportunities. Students in
multi-grade classroom designs are shown to have higher @tiEsguage
development due to higher rates of language exchange (Logue, 2006).
Preschools available to 3 to 5 year olds in the county four days a week.

All Day Kindergarteris available to ALL students. Students paréiting in ADK

have anincreased instrational day of over 3 hours per day.

Inclusion opportunitesar e provi ded to students of

academic and social needs are met within the core curriculum and then

supplemented by adding opportunities for special edimaintervention, high
ability instruction, and Title | intervention within the general education classroom
to the greatest extent possible.

A The core curriculuntends itself to building extra learning time within familiar
classroom instructional routineand learning contexts. Specific examples of
opportunities within Balanced Literacy which extended learning time is available
to students are listed below:

> >

>\
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Independent Reading

1/1 Conferences during Reading and Writing Workshop

1/1 or Small Group Stratgd-essons during Reading and Writing Workshop
Guided Reading Lessons

Book Clubs

©O OO0 oo

Otheropportunitiesfor increased learning time include:

Reinforcement with Instructional Assistants
Flexible Small Groups

Participation in Accelerated Reader Program
Partcipation in Waterford Early Reading Program

O O OO

Supplemental Instruction (Tier II)

A The Title | Program &telmsburgElementaryis a schoolwide program that serves
grades Kb in the areas of Reading, Writing, and Ma@urrently, a licensed
teacher provides supplemental instruction using tauntas and Pinnell Leveled
Literacy Intervention Systewith most students.

A Title lhired licensed teachers fromithin the district to provide After School
Tutoring during th€2010-2011school year. Studentsill be provided tutoring
based on nofproficient ISTEP+ scores, classroom performance, local assessment
data, and peent interest. Tutoring focuses increasing essential skills in both
reading and math. Strategiesfoel pi ng students and par e
books” as well as high interest books

A Remediation time with a highly qualified teacher in a core content area is
arranged in exchange for special area classes a strategy fog gmne students
additional learning time. This option may be selected when After School Tutoring
or Title | Services are not available or enough to provide the intensity of
remediation work needed. Parents and students are involved in the decision to
participate in this method of providing increased instructional time which may be
implemented for a few weeks or an entire grading period depending on the needs
of the student and his/her response to the additional learning time instruction.

15



Intensive Inervention (Tier 111)

A continuum of special education services currently defines opportunities for the most
intensive intervention at the elementary level. One of the reasons for applying for
School Wide Title | status is to develop other opportunittegsshort term intensive
supplemental instruction prior toeferralto special education. Currently, students with
IEPs are included in general education instruction and receive additional academic
support and specific interventions through special edioraas outlined in their

Individual Education Plans (IEPS). Students with needs ranging from mild speech
impairment to severe cognitive disabilities are served at their home school to the
greatest extent possible. The primary exception is when studgmdsfy for the special
education preschool classroom and must att¢telmsburgelementary. Children with
speech i mpairment only” may be served
significant regression over the summer months may pgdie in Extended School Year
Services (ESY) at trecommendatiorof the Annual Case Review team.

Highly qualified teachers in all core content area classes

AllHelmsburgelementary teachers and paraprofessionals are highly qualified. Brown
County Schools ensures that the highly qualified teachers and paraprofessionals are
hired.

¢ S OKSNI& bl Teaching Assignment

Indicator of Being Highly
Quialified

Patrick Ault Physical Education Teacher of norcore subject
Amy Thames Special Education Resource Praxis Il

Steffanie Davis Grade 5/6 Teacher HOUSSE requirements met
Donna Duff Grade 1 Teacher HOUSSE requirements met
Brenda Ely Grade 1 Teacher HOUSSE requirementget

Staci Harden

Special Education Resource

Teacher of norcore subject

Alyssa Hayes

Grade 4

Praxis I

Karen Hedrick Grade 2 HOUSSE requirements met
Trisha Ulrich Grade 3 HOUSSE requirements met
Michelle Joy Grade 3/4 Praxis Il

Marsha Lettelleir Grades 5/6 HOUSSE requirements met
Lorene Link Music HOUSSE requirements met
Theresa Love Kindergarten HOUSSE requirements met
Pamela Lucas Grade 5/6 HOUSSE requirements met
Jill Miller Title | HOUSSE requirements met

16
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¢ SF OKSNX A b| Teaching Assignment Indicator of Being Highly
Quialified

Lauretta Krause Art Praxis Il

Angela Santarossa Preschool Praxis Il

Natalie Robison Kindergarten Praxis Il

Shelley Williams Speech and Language Teacher of norcore subject

t I NJ LINR ¥ S & & Teaching Assignment Indicator of Being Highly

Name Qualified

Julie Adams SpeciaEducation ParaPro Exam

Tammie Johann Special Education ParaPro Exam

Karen Melahn Special Education 2 years of college

Sandra Pool Special Education ParaPro Exam

Kelly Rodgers Special Education ParaPro Exam

Georgeanna Slaybaugh | Special Education ParaPro Exam

Shauna Brown Special Education/Preschool 2 years of college

Strateqgies to attract higkguality, highly qualified teachers

At this time,Helmsburgelementary does not have difficulty attracting highality
teachers. District administration and the principal attend universityfgois and hire

new staff after reviewing the applications of many outstanding candidaiée

di stri ct’ sdapaUoivxersity,iBlogmingtan gives students the opportunity to
experience Helmsburg Elementary when completing onsite work for course
requirements. A draw for many new teachers is thef@ssional development
opportunities competitive salaryand beneit packageoffered by the district.In

addition stipenddor attendingoff-site professional developmeiaire frequently
availableto both new and veteran teachees well as time spent after contract hours
participating in Study Groups.

Parental Involvenent

Helmsburg Elementary School provides academic results to parents through the
following means:

Midterm progress reports are sent home four times a year.
Report cards distributed each nine-week grading period.

Parent conferences are scheduled with all parents in October.
Individual conferences are scheduled as needed.

Parents are contacted through phone calls and email messages.
ISTEP+ results are mailed directly to parents.

= =4 -8 -89 -9
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1 Parents have access to ISTEP+ results on the Indiana State Department of Education
website.
1 Parent Portal- INOW online access for parents to access grades and attendance.

Strategies to involve parents in planning, review, and improvement of the
schoolwide plan

Parents servas partners in the planning, review, and revision of the school plan

through the school planning process. They review the annual plan through scheduled
meetings at various times of the dayl he principal discusses planning issues with
parents by phone @welland teachers remind parents dog PTO meetings that their

input is critical to the success of all school level planning efforts. Many parents have
ideas for connecting wittypicallyhard to reach parents in effective ways. Title | Parent
Involvement meetings, PTO meetings, school board meetings, are at times less effective
than 1/1 conferences with parents as a means of collecting input

The followingParent Involvement Ladpcumentsa range oparent involvement
opportunitiesat Helmsburd=lenentary:.
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Parental Involvement Log

G'Ar\;(tjlt\enlt_)(/e\fcel Date(s) Focus Description

Building Readers Monthly Language Parents receive these newsletters each month. The

Newsletter Arts newsletters are full of practical ideas for parents to help

(K-2) their children with learning and development.

Take-Home All Year Literacy Children take home books they have written as a class to

Reading of Class read to their parents. Parents give a written response and

Books send the book back to school.

(K)

Take-Home All Year Reading All students take home leveled-books for reading at home.

Reading Program Students return the books, along with signatures of people

(Grades K-2) who listened to them read. Parents were given information
about how to help their child.

Thanksgiving November | Literacy Parents were invited to the school to eat a Thanksgiving

Dinner/ Literacy lunch with their children. Parents viewed literacy exhibits

Celebration while waiting in line for lunch. Information on Helping Your

(K-6) Child Become a Good Reader, Making Reading a Family
Routine, and Giving Your Child the Gift of Language were
displayed. Handouts were given away that listed activities
for reading and writing fun at home. A 4-H booth was
present. Title | teacher have handouts to interested parents
for ways to help children in reading.

Santa Breakfast/ December | Literacy Parents brought their children to school for breakfast with

Reading Event Santa. Teachers modeled reading aloud with fluency using

(K-6) guality childrenés | iteraturt

Annual Title | Fall Literacy Discussed Title | program, Parent Compact, NCLB

Parent Meeting regulations, and school parent involvement activity

(K-6) suggestions

Fall & Spring Fall and Language All parents were invited to attend a parent-teacher

Conferences Spring Arts and conference to discuss the st

(All grades) Math shared information about student progress, academic
standards, and assessments. Parents were given
suggestions for how to help at home.

Weekly Newsletters | Weekly All Subjects Teachers send home newsletters each week highlighting

K-6 upcoming activities and class work.

HES Monthly Monthly All Subjects Principal sends a newsletter to all families each month

Newsletter highlighting school-wide events. Individual student and
team achievements are celebrated.

GEIl Team Monthly Language Classroom teachers, administrator, school counselor,

Meetings Arts and speech and language pathologist, learning resource

(All grades) Math teachers, reading teacher, and parents meet to discuss

individual student progress. The group discusses learning
needs and suggests ways of helping the student to meet
state academic standards.
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Activity &

Grade Level Date(s) Focus Description
ISTEP conferences | January Language All parents of 3 - 6" graders received a phone call by the
(Grades 3-6) Arts and classroom teachers notifyi ng
Math performance on the ISTEP. Those who did not pass were

invited to a parent-teacher conference to discuss student-
learning needs and receive suggestions for helping at
home. Teachers explained the rubrics used for scoring
writing prompts.

Dr . Seuss @ March Early Community and School Agencies put on a fair in which they

Birthday Screening Childhood offered free developmental screenings and gave away

Event (0-6) literature about early childhood development. Parents

(PK-grade 1) were linked to community resources and programs.

Open House August Language Begin to build trusting, collaborative relationships among

(All grades) Arts & Math teachers and families. Parents were given information
relating to school goals, state academic standards,
textbooks, and the Title | program for the 2008-2009 school
year.

History Day Parent | February Language Teachers shared exemplars of History Day Projects and

Meeting Arts discussed guidelines used in assessment. Parents were

(Grades 4-6) informed of the research procedures to be used for
gathering information, as well as the writing process
necessary for the written report.

Kindergarten April Early Literacy | Begin to build trusting, collaborative relationships among

Enrollment teachers and families. Parents were given information

(Incoming K) about community resources, such as the public library, and
the importance of reading to their children. They were also
given childrends books.

PL221 Committee Quarterly | School Review school goals, test scores, professional

Meetings Planning development, school resources and programming (such as

(All grades) Full Day Kindergarten and Title I).

Spelling Bee 3-6 February Language Parents are invited to attend.

Arts

Geography Bee 3-6 | January Geography Parents are invited to attend.

Awards Assembly Quarterly All Subjects Parents are invited to attend.

Field Trips Yearly All Subjects Parents are invited to attend.

Art, Music, & P.E. Quarterly Special Special area teachers give parents a summary of skills and

Quarterly Areas standards covered in class each quarter.

Curriculum Updates

100, 500, 1000 On-going Language Incentive Program for students to read at home. Parents

minute Reading all year Arts sign to verify reading is completed.

Clubs
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Plans for assisting children to transition into, through, and out of school

Pre-Kindergarten to Kindergarten

Special Education Case Conferences
Kindergarten classroom visit
Kindergarten Enroliment Day
1 Health Screenings
1 Academic Screenings
1 Meet the Teacher, Principal and other staff
1 School tour

Kindergarten Conferences (Kinderigam teachers spend 2 days conferencing the week
before school begins with all incoming parents of kindergarten students)

6" Grade to ¥' Grade (Junior High School)

For many young adolescents the transition frothgsade in elementary to Junior High
canbe a time period of mixed emotions. New friends, new teachers, and new a school
environment can bring out excitement and, at times, a little nervous energy for these
students. Towards the end of second semester 6th graders take an informational
visit/tour of the Junior High School. Also, students"irgfade take part in placement

tests for PreAlgebra and Music Aptitude Tests. Student information including
Benchmark and other District Assessment data from the elementary level is passed on
to the Junior kgh at the conclusion of the school year.

Opportunities for teachers to be included in decision-making related to the use of
academic assessment results

1 Partidpate in the analysis of student achievement data during individual student

conferences

K-6 grade level and school data is shared at 5 buildiaged collaboration days

Cross grade levelata is reviewed at the duringdistrict level collaboration day

Teachers evaluate the effectiveness of assessment tools through use over time

and make recommendations

1 Staff meetings are used to review and discuss appropriate responses to school
and cross grade level data

= =4 =
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BuildingBased Leadership Team

Building Base@&enchmark Assessment Team

Buildingbased Instructional Coaches (Literacy, Math, High Ability)
Curriculum Committees

Texbook Adoption Committees

District Level Discussion Team Representatives

=4 =2 =4 -4 -4 A

Activities to ensure that students having difficulty mastering proficient and
advanced academic achievement are provided with effective, timely additional
assistance

=

Additional Reading and Writing Conferences during Reading and Writing
Workshop

Additional Strategy Lessons within Reading and Writing Workshop
Additional Guided Reading opportunities

Reinforcement with Instructional Assistants

Flexible Small Groups

All Day Kindergarten

Title | Program

After School Tutoring (Title BC Literacy Coalition, State required tutojing
Remediation time with Highly Qualifieddcher in core content areas in exchange
for special area classes

Social Skills Groups

1/1 Teacher Tutoring (during the school day)

Special Education Program

Preschool Program

Extended School Year Services (Special Education)

=2 =2 =4 -4 -84 -4

= =4 =4 -4 4

Coordination and integration of federal, state, and local funds
Brown County Schools has chosen not to combaaderfal, state, and local funds.

Helmsburg Elementary made AYP for the 20001 school yearWe are now out of
school improvement status.
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PRESENTATION OF DATA: INSTRUCTIONAL DATA

ISTEP+ Grade Three, Four, Five, and Six
E/LA and Math

Helmsburg Elementary School ISTEP+ Average Percent
Passing for All Tested Grades

100%
5% -
50% || OHelmsburg Elementary
School
25% -
0%

2006-20072007-20082008-20092009-20102010-2011

This graph shows a steady trend in the number of students passing both E/LA and Math. There is an
upward trend from the 2008-2009 school year to the present.

Grade 3 Percent Passing ISTEP+ E/LA
100%
75% = —
] _ O Helmsburg Elementary
— School
50%
25% —
0%
2006- | 2007- | 2008- | 2009- | 2010-
2007 | 2008 | 2009 | 2010 | 2011
‘I:IHeImsburg Elementary School| 69% | 56% | 61% | 72% | 93%

This graph reveals that the Third graders are consistently improving in the area of language arts.
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Grade 4 Percent Passing ISTEP+ E/LA

100%

75%

50%

25%

O Helmsburg Elementary School

0%

2006

2007

2007

2008

2008 | 2009

2009 | 2010

2010

2011

‘I:IHeImsburg Elementary School | 68%

66%

57% | 88%

100%

This graph reveals a significant increase in performance in terms of the number of fourth grade
students passing the Language Arts portion of the ISTEP+.

Grade 5 Percent Passing ISTEP+ E/LA

100%

0%

75% A

50% -

25% A

2006-
2007

2007- | 2008-
2008 2009

2009-
2010

2010-
2011

O Helmsburg
Elementary
School

78%

63% 76%

70%

75%

O Helmsburg Elementary
School

There is no trend with the 5™ grade students from 2005 to the present.
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Grade 6 Percent Passing ISTEP+ E/LA

O Helmsburg Elementary School

125%
100% —
75% —
50% A —
25% - —
0% 2006 | 2007 | 2008 | 2009 | 2010
20-07 20-08 20_09 20-10 20-11
OHelmsburg Elementary School| 72% | 75% | 76% | 96% | 92%

There is no data trend for the 6™ grade in E/LA.

Grade 3 Percent Passing ISTEP+ Math

O Helmsburg Elementary School

100% —
75% B -
50% - —— —
25% - —
0% 2006 | 2007 | 2008 | 2009 | 2010
20-07 20-08 20_09 20-10 20-11
‘I:IHeImsburg Elementary School | 57% | 44% | 47% | 81% | 93%

This data shows an upward trend in the percent of 3" graders passing math from the 2007-2008 school

year to the present.
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Grade 4 Percent Passing ISTEP+ Math
100%
75% —
50% +— — | @BHelmsburg Elementary School
25% +— —
0%
° T 2006- 2007- 2008- 2009- 2010-
2007 2008 2009 2010 2011
O Helmsburg
Elementary| 70% 58% 57% 76% 80%
School

This graph reveals a slight increase in the number of fourth graders passing the math portion of the
exam from the 2008-2009 school year to the present.

Grade 5 Percent Passing ISTEP+ Math

100% —

75% — T
O Helmsburg Elementary School

50% —

25% —

0%
* 12006 | 2007 | 2008 | 2009 [ 2010

2007 | 2008 | 2009 | 2010 | 2011
OHelmsburg Elementary School| 71% | 74% | 59% | 81% | 96%

This data reveals that the 2008-2009 group of 5™ graders where significantly lower in math than all
other years represented but show an increase in performance.



Grade 6 Percent Passing ISTEP+ Math

100% -

5% + ] —

D Helmsburg Elementary School

50% -+ —

25% —

0%
2006 | 2007 | 2008 | 2009 | 2010

2007 | 2008 | 2009 | 2010 | 2011

OHelmsburg Elementary School | 78% | 82% | 79% | 90% | 96%

This set of data reveals a steady rate throughout the years with a slight increase in percent passing in

2010-2011.
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Grade 3 Female/Male Comparison ISTEP+ E/LA

100%
90% +——
80% -+
70%
60% @Female
50% -+
40% 1 mMale
30%
20%
10%
0%
s, | 2007- | 2008 | 2009- | 2010-
200706 | 2008 2009 2010 2011
DFemale| 84% 53% 69% 71% 93%
EMale 59% 60% 55% 70% 93%
Grade 3 Female/Male Comparison ISTEP+ Math
100%
75%
OFemale
50%
mMale
25%
%
0% T 2006- 2007- 2008- 2009- 2010-
2007 2008 2009 2010 2011
OFemale| 63% 47% 56% 79% 86%
EMale 53% 40% 40% 90% 100%
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Grade 4 Female/Male Comparison ISTEP+ E/LA

100%
75%
DO Female
50% -
B Male
25%

0% -
’ 2006- 2007- 2008- 2009- 2010-
2007 2008 2009 2010 2011

OFemale 60% 73% 61% 86% 100%
@EMale 72% 57% 53% 91% 100%

Grade 4 Female/Male Comparison ISTEP+ Math

100%
80% ]
60% OFemale
40% -+ EMale
20%

0%
’ 2006- 2007- 2008- 2009- 2010-
2007 2008 2009 2010 2011

OFemale| 60% 53% 67% 86% 69%
@EMale 76% 62% 47% 64% 88%

This data shows that fourth grade performance in the area of language arts varies between females
and males outscoring each other. In the area of math, females are outperforming males beginning in

the year 2008-2009.
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Grade 5 Female/Male Comparison ISTEP+ E/LA
100%
80% ]
60% -+ D Female
40% -+ mMale
20% +—
0%
2006- 2007- 2008- 2009- 2010-
2007 2008 2009 2010 2011
OFemale,  79% 73% 93% 61% 80%
EMale 78% 57% 65% 56% 55%
Grade 5 Female/Male Comparison ISTEP+ Math
100%
80%
60% - D Female
40% - B Male
20% -
0% -
2006- 2007- 2008- 2009- 2010-
2007 2008 2009 2010 2011
OFemale| 67% 67% 64% 61% 93%
EMale 78% 78% 57% 72% 82%

This data shows that fifth grade performance is variable when comparing male and female performance

in both E/LA and Math.
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Grade 6 Female/Male Comparison ISTEP+ E/LA
100%
80% ]
60% OFemale
40% | @mMale
20% +—
0%
2006- 2007- 2008- 2009- 2010-
2007 2008 2009 2010 2011
OFemale 78% 86% 80% 80% 92%
EMale 67% 64% 74% 68% 74%
Grade 6 Female/Male Comparison ISTEP+ Math
100%
80%
60% + DFemale
40% | @Male
20% +—
0%
2006- 2007- 2008- 2009- 2010-
2007 2008 2009 2010 2011
OFemale  72% 77% 73% 73% 92%
EMale 83% 86% 83% 77% 100%

This data shows that sixth grade females consistently outscore males in the area of E/LA. Although the

graph shows that the gap is beginning to close in E/LA. Sixth grade males exhibit a trend for outscoring

females in the area of Math.
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Grade 3 Free & Reduced/Paid Lunch Comparison

ISTEP+ E/LA
100%
80%
60% | O Free/Reduced
B Paid
40% 1
20% 1

0%
° [ 2006- | 2007- | 2008- | 2009- | 2010-
2007 | 2008 | 2009 | 2010 | 2011

OFree/Reduced| 68% | 44% | 70% | 71% | 87%
m Paid 71% | 67% | 50% | 69% | 100%

Grade 3 Free & Reduced/Paid Lunch Comparison

ISTEP+ Math
100%
80%
60% O Free/Reduced
B Paid
40% -
20% -
0% -
2006- | 2007- | 2008- | 2009- | 2010-
2007 | 2008 | 2009 | 2010 | 2011
OFree/Reduced| 53% | 44% | 45% 81% 87%
| Paid 65% | 43% 50% 92% | 100%

The data displays a variable rate of performance for third grade students who qualify for free and
reduced lunches versus those who pay full fees. The current trend is that students who pay full fees

are outperforming students who qualify for free and reduced lunches in math.



Grade 4 Free & Reduced/Paid Lunch Comparison

ISTEP+ E/LA
120%
100%
80% DOFree & Reduced
60% - )
40% | @ Paid
20%
0% -
2006- | 2007- | 2008- | 2009- | 2010-
2007 2008 2009 2010 2011
O Free & o o o o o
Reduced 64% 70% 42% 86% 100%
mPaid 72% 56% 72% 100%

Grade 4 Free & Reduced/Paid Lunch Comparison

ISTEP+ Math
100%
80% —
60% - OFree & Reduced
40% B Paid
20% -
0% -
2006- | 2007- | 2008- | 2009- | 2010-
2007 | 2008 | 2009 | 2010 | 2011
B Free& | oroe | 65% | 58% | 7% | 67%
Reduced
B Paid 78% 50% 56% 93%

This data exhibits variable performance when comparing fourth grade students who receive
free/reduced lunch services and those who pay full fees in the areas of language arts and math.
currently the students who are on free/reduced lunch underscore their paid lunch counterparts in E/LA.
The opposite is true for math. However, in the 2009-2010 school year the sample was not large enough
in the sub-group of paid lunches to score.
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OFree & Reduced
B Paid

Grade 5 Free & Reduced/Paid Lunch Comparison
ISTEP+ E/LA
100%
80% [
60% -
40% +
20% |
0%
2006- | 2007- | 2008- | 2009- | 2010-
2007 | 2008 | 2009 | 2010 | 2011
OFree & Reduced| 76% | 58% | 86% | 61% | 71%
m Paid 81% | 65% | 63% | 56%

Grade 5 Free & Reduced/Paid Lunch Comparison

OFree & Reduced

B Paid

OFree & Reduced| 56% | 75% | 57% | 57%

ISTEP+ Math
100%
80%
60% -
40% -
20% -
0% -
® 12006- | 2007- | 2008- | 2009- | 2010-
2007 | 2008 | 2009 | 2010 | 2011
100%

@ Paid 88% | 73% | 63% | 80%

Performance is variable as students who qualified for free and reduced lunches change from year to

year. Free/Reduced outperformed the paid in E/LA but not in math. There does not seem to be a trend.
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Grade 6 Free & Reduced/Paid Lunch Comparison

ISTEP+ E/LA
100%
80%
60% DOFree & Reduced
B Paid
40%
20%

0%
° 2006- | 2007- | 2008- | 2009- | 2010-
2007 | 2008 | 2009 | 2010 | 2011
OFree & Reduced| 63% | 67% | 72% | 74% | 94%

@ Paid 80% | 79% | 80% | 70% | 90%

Grade 6 Free & Reduced/Paid Lunch Comparison

ISTEP+ Math
100%
80%
60% - DOFree & Reduced
40% - @ Paid
20% -

O/ i
0% 2006- | 2007- | 2008- | 2009- | 2010-
2007 | 2008 | 2009 | 2010 | 2011

O Free &
0, 0, 0 0 o
Reduced 5% | 67% | 78% | 73% | 94%

@ Paid 80% 90% 80% 77% | 100%

The data shows that in almost all testing situations, students who qualify for Free & Reduced Lunch
scored below their Paid lunch counterparts.
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GRADE THREE i A sample was not large enough to score for students with special needs in

school years 2002-2003, 2003-2004, and 2008-2009.

Grade 3 Special Education/General Education Comparison
ISTEP+ E/LA
100%
80%
60% @ Special Education
40% B General Education
20%
0% -
2006- 2007- 2008- 2009- 2010-
2007 2008 2009 2010 2011
O Special 0 0
Education 33% 9%
B General | go0 | 7506 | 70% | 85% | 96%
Education 0 0 0 0 0

O Special Education
B General Education

Grade 3 Special Education/General Education Comparison
ISTEP+ Math
100%
80%
60%
40%
20% A
0% -
2006- 2007- 2008- 2009- 2010-
2007 2008 2009 2010 2011
O Special
Edﬁcation 20% 18%
B General | 2000 | 549 | 61% | 85% | 91%
Education

The data shows that general education students consistently outperform students with special needs.
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GRADE FOUR - A sample was not large enough to score for students with special needs in
school years 2004-2005 and 2007-2008.

Grade 4 Special Education/General Education Comparison
ISTEP+ E/LA

125%
100%
75% O Special Education

50% B General Education
25% -
0% -

2006- 2007- 2008- 2009- 2010-
2007 2008 2009 2010 2011

O Special
Education 42% 0% o
@ General 79% 81% 67% 91% 100%
Education ° ° ’ ’ i

Grade 4 Special Education/General Education Comparison
ISTEP+ Math
1
0.8
0.6 O Special Education
0.4 B General Education
0.2
0
2007- 2008- 2009- 2010-
2008 2009 2010 2011
O Special
Education 40
@ General
0, 0, 0, 0,
Education 67% 63% 78% 100%

The data reflects that general education students outperformed their special education counterparts in
the area of E/LA and Math over the past four years.
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GRADE FIVET A sample was not large enough to score for students with special needs in
school years 2007-2008.

Grade 5 Special Education/General Education Comparison
ISTEP+ E/LA
1
0.8
0.6 O Special Education
0.4 B General Education
0.2
0
2007- 2008- 2009- 2010-
2008 2009 2010 2011
O Special
Education 20 36%
B General | o, 96% 68% 91%
Education

Grade 5 Special Education/General Education Comparison
ISTEP+ Math
100%
75%
50% O Special Education
250 B General Education
0% -
2007- 2008- 2009- 2010-
2008 2009 2010 2011
O Special 0 0
Education 10% 45%
@ General
Education, 9% 78% 76% 96%

The data reflects that general education students outperformed their special education counterparts in
the area of E/LA and Math for the past four years.
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GRADE SIX'i A sample was not large enough to score for students with special needs in school
years 2005-2006, 2006-2007, 2007-2008, 2008-2009 and 2009-2010.

ISTEP+ STANDARDS DRILLDOWN

WRITING PROCESS

100%

80%

60% - —

40% A

20% A

0%

2006- 2007- 2008- 2009- 2010-
2007 2008 2009 2010 2011
O Helmsburg
Elementary| 73% 56% 58% 79% 93%
School

3rd Grade Writing Process Percent Passing

B Helmsburg Elementary School

O Helmsburg Elementary
School

4th Grade Writing Process Percent Passing
100% —
80% ] —
60% +1 11 | | -
40% +— |
20% + |
0% T5006- | 2007- | 2008- | 2009- | 2010-
2007 | 2008 | 2009 | 2010 | 2011
OHelmsburg Elementary School| 65% | 64% | 65% | 84% | 93%
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5th Grade Writing Process Percent Passing

100%
80% =
60% +— —
D Helmsburg Elementary School
40% —
20% + —
0%
2006- 2007- | 2008- | 2009- 2010-
2007 2008 2009 2010 2011
0 Helmsburg
Elementary| 80% 71% 76% 72% 79%
School
6th Grade Writing Process Percent Passing
100%
80% —
60% +— —
B Helmsburg Elementary School
40% —
20% +— —
0%
2006- 2007- 2008- 2009- 2010-
2007 2008 2009 2010 2011
O Helmsburg
Elementary| 74% 73% 79% 96% 89%
School
The data shows that student performance in the

shows an increase in percent passing in all grade levels. It should be noted that this particular standard
was not assessed for the sixth grade in 2005-2006.
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ISTEP+ STANDARDS DRILLDOWN

WRITING APPLICATIONS

3rd Grade Writing Applications Percent Passing
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4th Grade Writing Application Percent Passing
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5th Grade Writing Application Percent Passing
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6th Grade Writing Application Percent Passing
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ISTEP+ STANDARDS DRILLDOWN

LANGUAGE CONVENTIONS

3rd Grade Language Conventions Percent Passing
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4th Grade Language Conventions Percent Passing
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5th Grade Language Conventions Percent Passing

DO Helmsburg Elementary School

100%
80% p— —
60% - F -
40% - —
20% - —
0%
2006- | 2007- | 2008- | 2009- | 2010-
2007 | 2008 | 2009 | 2010 | 2011
O Helmsburg Elementary School | 80% 66% 73% 76% 75%

100%
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2011

‘l:l Helmsburg Elementary School

71% | 73%

76% | 93%

89%

6th Grade Language Conventions Percent Passing

OHelmsburg Elementary School

Performance in the area of Language Conventions on the ISTEP+ shows an upward trend for all
grades over the past three years of testing.
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ISTEP+ Reading and Math Growth Quadrants

Lower Growth
Higher Achievement

Spring 2011 Percent At/Above Proficient

Lower Growth

Lower Achievement

Higher Growth
‘igher Achievement

Higher Growth

Lower Achievement

Spring 2011 Median Student Growth Percentile

Helmsburg Elementary School
231 Students Enrolled

109 Students Tested

90.8 Pass Percent
73.0Median Growth Percent
Grades &

Subject Area: Math
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Lower Growth
Higher Achievement

Spring 2011 Percent at'Above Proficient

Lower Growth

Lower Achievement

Higher Growth
Higher Achievement

Higher Growth
Lower Achievement

Spring 2011 Median Student Growth Percentile

Helmsburg Elementary School
231 Students Enrolled
105 Students Tested

90.5 Pass Percent

59.5 Median Growth Percentage Elementary School

Subject Area: English Language Arts

Grades3-6

46



3
45
4
33
o3
&5
2
1.5
1
0.5
1]

121852010

HES Reading and Math Data: DIBELS/STEEP 2010-11
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HEXindergarten Reading and Math DatBIBELS/STEEP12a11

Average Assessment Score
Grade: K, Term: 2010-2011
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HES Grade 1 Reading and Math Data: DIBELS/STEEP 2010-11

Average Assessment Score
Grade: 1, Term: 2010-2011
Assessment: Reading Record, Instructional Reading Level, Grade 1
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HES Grade Reading and Mth Data: DIBELS/STEEP 2010

Average Assessment Score
Grade: 1, Term: 2010-2011
Assessment: Math, Addition, Two 1-digit numbers: sums to 10 —a— .ﬂweraﬁe Score I
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HES Grade 2 Reading and Math Data: DIBELS/STEEP 2010-11

Average Assessment Score
Grade: 2, Term: 2010-2011
Aszeszment: Reading Record, Instructional Reading Level, Grade 2
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Score

Aszzessment: Math, Addition, 1 to 2-digit number plus 1to 2-digit number: no regrouping | 8- Average Score

HES Grade Reading and Mth Data: DIBELS/STEEP 2010

Average Assessment Score
Grade: 2, Term: 2009-2010
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Helmsburg Elementary Schoolwide Action Plan August 2011-2012
Providing All Children Opportunities to Meet High Levels of Academic Achievement

GOAIL#1: All students demonstrate t y pi cal ”

t o

“high?”

gr owt h

i n perfor ma

Rationale:Dat a i ndicates some students demonstrate | evels
Strategies to Strengthen Core Increa_s €S LRV Of. A O.f £ AL O Professional Development to
Learning | Implementation on Reading Impact on Math

Academic Program

Support Strategies

Time for 201011 Achievement Achievement

Strategy #1 Screen all student&6 | For All Full Increase otal students New Benchmark Teamembers
using CurriculunBased Measures | students Implementation Mastery Rangen STEE will be trained to give
(CBMs) in reading tpredict including assessments, Reading assessments.
academic proficiency ireading underserved Level, and rated in New teacherswill recieivean
three times (Fall, Winter, Spring) | populations | STEP+ “typ overview of our assessment
per school year. “ h " grdwth ranges system and the tools involved.
Strategy #2 Use individual student| For All Full Increase total students All teacherswill be trained to
assessment data to drive decisiong students Implementation Mastery Range on STE move from data collection to
regarding differentiatednstruction including assessments, Reading using data to meet academic
in reading.(ie. mintlessons with Level, and rated in achievement and growth goals.
. ) . underserved .
tiered teaching points) lat | STEP+ typ

populations “high” gr oW
Strateqgy #3 Provide intensive For All Full Increase total students All teachers wilparticipate in
systematic small group instruction | students Implementation Mastery Range on STE classroom visits where Guided
20-40 minutesmultiple timesper including assessments, Reading Reading is working well for
week throughGuided Radingand Level, and rated in students and teachers.

L underserved .
Strategy Lessonwithin Balanced lati | STEP+ typ
Literacyinstruction. populations “high” grow
Strategy#4: Monitor the progress | For All Full Increase total students Train all staff abouthe process
of students participating in small | students Implementation Mastery Rangen STEE for progress monitoring with
group instruction at least 1x per including assessments, Reading CBMs.
month to predict instructional Level, and rated in Benchmark team membeisill
) . underserved . . L

outcomes irreading. _ | STEP+ typ have additional training

populations

“high” grow

regarding documentation of
progress maitoring in STEEP.
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GOA#2: Al students demonstrate typi cal ” itmathaSskssngehts. gr o\

Rationale:Dat a I ndicates some students demonst r antatassessments.s

Strategies to Strengthen Core Increag €S L2 Of. Assessment qf ] ISR B Professional Development to
Learning | Implementation on Reading Impact on Math

Academic Program

Support Strategies

Time for 201011 Achievement Achievement
Strategy #. Provide intensive For All Full Increase total students
systematic small group instruction | students Implementation Mastery Rangen : .
15-20 minutes2-3 times per week in including STEEP assessments, Develop _and |mple_ment N
math computation and problem | . and rated in ISTEP+ | Systematic professional
solving. sopulations “typical” | development plan for
growth ranges. math instruction that:
Strateqy #£: Screen all students | For All Full Increase total students| {1 Informs teachers of
using CurriculurBased Measures | students Implementation Mastery Rangen Scientifically Based Researg
(CBMs) in reading tpredict including STEEP assessments, (SBRR) and translates it to
academic proficiency imath. underserved and rated in ISTEP+ practce
. “typical” |1 Preparesteachersto
populations growth ranges. administer assessments ang
— use data to differentiate
Strategy #8: Use individual student| For All Full Increase total students instruction
i 0 e decion) sudonis | Implmentatr e e | 1 Ercbes tachers
in?nath ° including and rated in ISTEP+ | impl_ement fa” parts of the
' underserved “typical " curriculum in each core area
popu|a‘[i0ns effectively
growth ranges. 9 Provides coaching and grad;
level collaboration that
i strengthens instructiorn the
Strategy #. Monitor the progress | For All Full Increase total students areas of math computation
of students participating in small | students Implementation Mastery Rangen and problem solving
group instruction at least 1x per including STEEP assessments, 1 Includes all staff (certified
month to predict instructional underserved and rated in ISTEP+ and paraprofessional)
outcomes imath. populations typical w providing core math

growth ranges.

instruction as well as
supplemental math
instruction.
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Technology as a Learning Tool

Description of how HES will integrate technology and Internet into the Curriculum.

1 InteractiveBrightlink 45Qorojectors andEpsondocument cameras connected to
the internet used in all classrooms.

1 Interactive software used in all classrooms.

1 Software programs utilized in technology lab to build basic skills.

9 Teachers will use machines in the computer lab and tbwin classrooms to
access internet sites that will enrich and/or support the Indiana Academic
Standards and the Brown County Schools local curriculum.

1 Destinywill be used as a media center resource. Various links to sites for research
are readily avaable through this system.

9 Students will use the computers to develop their skills in computer applications
word processing, keyboarding, and muttedia presentations (Power Point,
Publisher, etc.)

Professional Development strategies to be usepgroviding inservice to staff and
teachers
1 Buildinginstructionaltechnologycoachwill provide training for staff on all new
pieces of software and/or hardware.
1 The technology team will assess needs from staff and base training upon the
results of thatassessment.
1 Teachers will attend #service training offered by the buildimgstructional
technologycoach corporation technology team and/or media assistant.
1 Professional development opportunities may take place during outlying
building release timesfter-school sessions, and faculty meetings.

The pocess for assessing Internet/écommunication and other technology needs at
HESwill include:

1 An informal needs analysis will be given each year to determine goals for the
upcoming year of technolyy instruction. This assessment includes input from
students, staff, and parents.

1 The information collected from the needs analysis will be combined with data
collected for the yearly PL221 review. This comprehensive information will be
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used to make &nal determination of technology goals and allocation of
resources for staff development.

1 The evaluation process will be implemented and completed by May of each
school year.

1 The technology team will meet frequently to discuss design, implementation,
and review of the survey and to plan appropriately for professional
development topics and opportunities.

How the program will be continuously assessed and evaluated.
1 There will be a yearly needs analysis conducted of the technology and Internet
curriculum,
1 PL221 goals, data analysis, Indiana Academic Standards, Brown County Schools
Curriculum, and North Central Association standards will help evaluate and
determine the direction of the programs.

Cultural Competency

Cultural competence is defined aset of congruent behaviors, attitude, and policies
that come together in a system, agency, or among professionals and enables that
system, agency, or those professionals to work effectively in aroigsral situations
(Cross et al., 1989, Isaacs and Bemjp, 1991). Operationally defined, cultural
competence is the integration and transformation of knowledge about individuals and
groups of people into specific standards, policies, practices, and attitudes used in
appropriate cultural settings to increasige quality of services; thereby producing

better outcomes (Davis, 1997 referring to health outcomes).

There are five essential el ements that ¢
culturally competent. The system should
1. Value diversity
2. Havethe capacity for cultural sedissessment
3.Be conscious of the “dynamics” inher
4. Institutionalize cultural knowledge
5. Develop adaptations to service delivery reflecting an understanding of the
diversity between and within cultures
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Cross T., Bazron, B., Dennis, K., & Isaacs, M. (IB&®ards a culturally competent system of care,
volume I.Washington, D.C.: Georgetown University Child Development Center, CASSP Technical
Assistance Center.

Isaacs, M. and Benjamin, M. (199Tpwards a culturally competent system of care, volume II,
programs which utilize culturally competent principl®gashington D.C.: Georgetown University Child
Development Center, CASSP Technical Assistance Center.

CUTURAL COMPETENCY PLAN
(As recormended by the National Center for Cultural Competence)

1. Convene a cultural competence committee or task force within your program or
organization.
1 The Leadership Team for Helmsburg Elementary School (BruneiQly,
Lettelleir,Robison, Harden, UlricBavis, Miller) will serve as the task force that
addresses cultural competence issues.

2. Ensure that the organization has a mission statement that commits to cultural
competence as an integral component of all its activities.
1 Thebeliefstatements for Helmsburg Elementary School commits to cultural
competence as it encompasses all stude
U The belief statements continue to support cultural competence:
We believe that students learn in a variety of ways.
We believe that teduers strive to meet the needs of all learners.
We believe that community members share the goal of quality
education.
We believe in providing a safe and secure school environment,
U We believe in settings the standard higio excuses.

[ent el et S e

N

3. Network and dialogue with similar organizations and programs that have begun the
journey toward developing and implementing culturally competence service delivery
systems.

1 Schoolwide book study of A Framework for Poverty by Ruby Payne.
1 Collaborative Bmonthly leadership team meetings discussing issues of cultural
diversity and awareness.
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4. Conduct a comprehensive cultural competence-asfessment. Use sa@fsessment
results to develop a lonrterm plan, with measurable goals and objectives, to
incorporate culturally competent principles, policies, structures, and practices into all
aspecs of the organization.

1 A cultural competence seHfssessment wilbe administered in August, 20@&d
will be analyzed by the HES PL221 Leadership Team. Results will be used to
develop a longerm cultural competency plan.

5. Determine the culturally, figuistically, racially, and ethnically diverse groups within
the locale serve by the organization.

9 Cultural groups within the Helmsburg Elementary School community:
o0 Special Education Students
NonSpecial Education Students
Students who receive a FreelReduced Lunch
Students who pay full price for lunch
Female Students
Male Students
Students who reside with one parent
Students who reside with two parents
Students who reside with a family member other than a parent
Students who live in foster captacement
Students who are transient
Students who remain at HES for their school career
Students who are raised by a caregiver(s) with limited education
Students who are raised by a caregiver(s) with high school or advanced
education
1 Racial groups withime Helmsburg Elementary School community
o Caucasian
o AfricanAmerican

O OO0 0O O0OO0OO0OO0OO0OOoOOoOOoOOo

1 Ethic groups within the Helmsburg School community
o A wide variety of religious representations
o Limited, but evident, variety of international representations
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6. Conduct an assessmentofwha t he organi zation’ s perso
development needs related to the provision of services to culturally, linguistically,
racially, and ethnically diverse groups.

0 A cultural competence sefssessment will be administered in August, 2005
and will be analyzed by the HES PL221 Leadership Team. Results will be
used to develop a lonterm cultural competency plan and assess needs for
professional development.

7. Implement longterm plan for cultural competence as determined by the HES
Leadership Team and the entire staff of Helmsburg Elementary Schowimary of
classroom initiatives that are currently being implemented that address issues of
cultural competence:

1 Use ofl Title | funded reading teacheiThis teacher provides additial
instruction forin grades Ko in small pulout groups and in the classroom.
Instruction is carefully planned to meet individual learning needs and accelerate
academic growth. These children are offered books on their appropriate reading
levels to t&ke home for extra practice with parents.

1 HES reaches out to parents of children with exceptional learning needs.
Information is shared with parents about how to help their children at home
during parent/teacher conferences, GEI conferences, case @ndes and other
school events.

High quality and on-going professional development for teachers, principals, and
paraprofessionals

Helmsburg Elementary maintains a systematic professional development plan that:
9 informs teachers of Scientifically Badedsearch (SBRR) and translates it to practice

1 prepares teachers to administer assessments and use data to differentiate
instruction

1 enables teachers to implement all parts of the curriculum in each core area
effectively

1 provides coaching and grade leeellaborationamong teachers
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HelmsburgEl e ment ary School I's an affiliate of
College Writing and Reading Project. Staff Developers from Columbia University have
worked with our teachers through embedded professionav&opment opportunities

where coaching, implementation of instructional routines/techniques and planning are

the focus.

Grade level collaboration days are held monthly among teachers at the building level or
the district level to plan units of study, observe instructional strategies modeled in
classrooms, and learn new methods of both formative and interim assessment.

TheDi strict’s Director of Assessment/ Titl
developer to build agendas for these meetings seeking input from the building principal
and teachers across the year. The following is a summary of the professional
devebpment activities in the i@a of Balanced Literacyhich support both school and
district level reading and writing goals in currently in place.
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Balanced Plans for 2010-2011
Literacy Description Professional Development 2009-2011 (Based on Year 3 balanced Literacy
Components Implementation Time Line)
Includes: Introduced, discussed, modeled, and practiced Review structures within workshop
1 457 60 minute time frame during: model as applied to writing
1 5 days per week 1 Collaboration
§ using the BCS Curriculum f  Sessions with TC staff developer Study strategies for increasing
Calendar -Several teachers have been to an institute at TC direct instruction in direct grammar
WG 9 mini-lesson -K-6 curriculum has been written by teachers, for instruction within Writing Workshop
Workshop q independent writing time teachers . o _ o
1 teacher conferring one-to-one | -K-6 teacher access to professional collection in all Study rubric design in the area of
T small groups buildings . writing
f teaching share at the end -Study group at HES worked on correlation of _ _ _
Language/Grammar Standards to current writing Examine conferencing strategies
units of study that are data driven.
Includes: Introduced, discussed, modeled, and practiced Review structures within workshop
1 4571 60 minute time frame 5 during: model as applied to reading
days per week following the BCS 1 Collaboration
Curriculum Calendar for reading 1 Sessions with TC staff developer Study strategies for increasing
1 daily assessment-based mini- f Attendance at TC Reading Institutes direct instruction in direct grammar
lesson (may include all or some of (selected teachers) instruction within Reading
students) Workshop
I independent reading time Draft reading curriculum is written (includes, ) o
1 teacher conferring one-to-one | correlation to standards, overview of units, goals or | Study rubric design in the area of
1 small group work bends for the unit, and sample teaching points) reading
Reading 1 partner time teaching share at | Professional Book Collection for each teacher . . _
Workshop the end Individual assessment of Multiple teacher resources available in each building Examine conferencing strategies

student reading using running
record forms or District
Assessment reading record forms
at least 3 times

1 Conduct more informal
reading records using teacher
chosen benchmark texts

1 Analyze miscues on
instructional level reading record
forms in order to inform
instruction.

(books, videos)

Assessment
1 Presented at after school sessions with TC
staff developer
1 Presented at district assessment training (K-2
and Special Education )
1 2009-2010 Reading Curriculum from TC
used as a resource at each building

that are data driven.

Examine validity and reliability of
reading records within and across
grade levels
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Balanced Plans for 2010-2011
Literacy Description Professional Development 2009-2011 (Based on Year 3 balanced Literacy
Components Implementation Time Line)
Includes: Introduced and modeled during: Conduct classroom observations of
Read aloud daily from a variety of 1 Collaboration read aloud as a content literacy
Read Aloud | texts. 1 Sessions with TC staff developer strategy.

Includes: Introduced and modeled for some grade levels Conduct classroom observations of
| . Teach reading skills and strategies during: interactive read aloud as a context
nteractive . ) . = - ;

Read Aloud through an interactive read aloud 1 or 1 Collaboration for content literacy instruction.
more times per week. 1 Sessions with TC staff developer

Includes: Introduced, discussed, and modeled at ALL grade | Conduct classroom observations of

1 AlessoninKi 2,3to5times | levels during: shared reading as a context for
per week; i Collaboration content literacy instruction.
1 Alessonin31i 6, 1cycle or 1 Sessions with TC staff developer
more per month. Study shared reading as a context
Shared f Possible texts/genres (fiction, | -Planning strategies, resources and templates for teaching grammar.
Reading non-fiction, poetry, test prep, | provided to each teacher
passage relating to a content | -Planning time for yearlong mapping during
area/subject) collaboration
-Discussion of length of cycles, purpose, text choice
and variety of skills and strategies that can be taught
Teach language conventions within Hold Study Groups to investigate K-
1  Writing Workshop during the Discussion and Study 6 strategies for teaching language
appropriate phase of the 9 during grade level collaboration conventions systematically within
writing process. building based collaboration Balanced Literacy.
Language ' During other parts of balanced | sessions with TC staff developer

Conventions

literacy (interactive writing,
shared reading, etc.)
Use the language conventions
continuum to support strategic
language instruction K to 6.

1 HES study group

Small Group
Instruction

At least one time per week with
students who are reading below grade
level and others as needed to move

Guided Reading has been introduced, discussed,
modeled and practiced at ALL levels during:

Review purpose within
the structure of guided
reading
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Balanced Plans for 2010-2011
Literacy Description Professional Development 2009-2011 (Based on Year 3 balanced Literacy
Components Implementation Time Line)
Guided through reading levels 9 collaboration and/or Learn to use the Fountas and
Reading f Guided reading f sessions with TC staff developer Pinnell Observational Checklist to
§ Strategy lessons document reading behaviors of
f;rsastggg T Interventions (Embedded in Strategy lessons have been introduced, students at a variety of reading

Interventions

General Education)

discussed and modeled at ALL grade levels during
1 sessions with TC staff developer
9 collaboration
Study Groups at HES and NES
book sets for guided reading organized
book introductions written
study of features of levels
study of prompting during guided reading
resources typed and
(common drive at HES and NES for all
teachers to use)
I Check out system in place for teachers to
use book sets

E I EE ]

levels during small group reading
instructional contexts.

1 2to 5times per week. (K-2)

Introduced and modeled
I Primary sessions with TC staff developer
Primary session at SES (fall 2009)

K-2 will study interactive writing as
an effective context for developing
conventional writing skills and

spelling patterns (K- 6)

; 1
In\t/s:ietlicr']tg/e {  First grade collaboration standards.
1 Discussed at ALL primary grade
collaborations K-2

Provide explicit, instructional time Introduced and discussed at some grade levels Collaboration time devoted to word

each day for: 1  After school session with TC staff developer study assessment and a consistent

1 phonemic awareness (emergent 1 Collaboration approach to analysis of the data

readers) f Sessions with TC staff developer collected for each student.

I  phonics (emergent readers), 1 Building-based collaboration at NES _ _ _
Word Study | ¢  spelling and word work Study appropriate grading practices

f vocabulary Multiple resources available within word study.

1 sight words

1

1

bi-Annual Spelling assessment
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Plans for continued implementation of the embedded
professional development for 2010-2011 include a building based
coaching model. The diagram below outlines a plan for using instruction#

coaches who, in conjunction with the uilding principal, will organize and
support préessional development activities in the areas of balanced literagy, Consultant
math, and high ability throughout the school year. Services hired as Building-BasedActivities to
needed in Support School and District
Balanced Literacy Plans to include:
District Analysis of School Data
Level Title | 3 cS;QSZILLeiﬁl
- .
GC) Coordinator { Student Level
c - -
=) P”ﬂClpal Intervention Planning
w4 School Literacy Coach 1 Classroom
o g School Math Coach E I‘“te | Selection
— . .- utorin
(ST School High Ability Coach ¢ Other g
Sl
CI=J High Ability Planning
O DIStI’IC.t f Classroom
Level ngh f  Enrichment Groups
Ability 1 Other
Coordinator Cpnsultant Services Professional Development
hired as .needed n 1 Balanced Literacy
Mathmatics q Math
T Assessment

The model abovewill be implementedat the Elementary level to further the implementation of Balanced Literacy, continue to develog
the Math Initiative, and further develop a Response to Instruction and Intervention framewokkithin this model:
T School | evel “ 1 n s t asalyaithithe sachool Principaldorfustiser’ refarnas ink.angubge Arts and Math.
1 Teachers will work collaboratively with the building based team in the areas outlined above. This will create the opdortunity
assessment and instruction to be effectivelygakd with a differentiated core curriculum based on the Indiana Academic Standards
and or Core Standards. Periodic opportunites for district level collaboratwid continue to be scheduled strategically across t
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Roles and Responsibilities School-Based Instructional Coaches

1 Assist with building level implementatiomf the Balanced Literacy Implementation
Timeline: Year 3

1 Plan BuildingBased and District level Collaboration Day#h the Principal to include

planning an agenda and organizing materials

Be available to consult after school with Teachavko request or require support

Open their classrooms for other Teachers to observe and model effective instructional

techniques wihin Balanced Literacy and Mathematics.

1 Assist Teachers in their work to assist struggling studentseading or math through
consultation and observation of individual students as we#itagyglingmathematicians.

9 Collaborate with other BuildingBased hstructional Coachesafter school hours to share

effective strategies and content knowledge about Balanced Literacy

Assist with building level implementatiof the math curriculum and adopted materials

Attend off campus professional development and prasesw directions in math

instruction to teachers.

1 Collaborate with other BuildingBased Instructional Coachesdter school hours to share
effective strategies and content knowledge about Mathematics

= =1

The Brown County Schools Mathematics Initiative

Therehas been a great deal of conversation nationally, statewide and locally about the
performance of high school students on higfakes state assessments in the area of
Mathematics.

We acknowledge that Indiana has recently completed the transition frongubie ISTEP+
Graduation Qualifying Examinatiavhich contained a math section, to ti#dgebra | Enabf-

Course Assessmess a requirement for graduation. A concern of elementary teachers has bee
that students have not traditionally performed very wefl the Algebra | Core 40, now ECA

exam. This has led us to question if only a small percentage of students our students have be
meeting I ndiana’s Academic Standards for Db
take a close look at Mathemasigénstruction in the district and determine how we might improve
our students’ knowl edge, skills, and in tu
In spring 2008, Brown County teachers reviewed the Indiana Academic Mathematics Standard
We took a look at how math standards wedneing covere@nd ifthey were all being covered in
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a timely fashion. We found variations across schools, grade levels, and among teachers and ¢
addressing each one as a district.

1 We found variations in the amount of instructional timspent on Mahematics in
different classrooms. It was our strong feeling that time devoted to math instruction
should be consistent at a minimum. We also agreed that those students falling behind
needed additional time with the curriculum to prevent gaps in studeatring from
developing. Our time spent in Mathematics instructisivitalto student learning. Now at
the elementary level, all students participate in a minimum of one hour per day of
Mat hematics instruction with”"swome i aitst d e
through creative scheduling. At the junior high level, students are placed in classes
designed to match their skill levels and move them forward always with the standards for
Algebra | in mind.

1 We found some differences in the amount attention given to teaching specific skills
and initiated a process of identifying the most important math standards with the intent of
giving them a greater emphasi s. | ndi an
most important) were studied at eadrade level and it was determined that these
become the focus for instruction.

1 We discovered a pattern of limited sefonfidence among many studenta their ability
to reason and problersolve using mathematics. Addressing this issue has become a
critical strategy to our Mathematics Initiative. Students seem to decide early in their
education that they are “good” at Math
confidence and competence in mathematics are related and that an increase in one will
result bolster the other.

As a result, strategies for correcting gaps in instructional time and prioritization of content acro:
all levels are in various stages of development or implementation. At the high school a plan w:
created to better prepare those students for the AlgebhrECA exam. We needed pathways for
providing students every chance of mastering the minimum skills necessary to pass while
providing equal opportunity for mainstream and highility students to excel. Currently we are
addressing the needs of studentsseveral ways.

§ Students who do not pass ISTEP+ Math"agr&ders, do not pass their first attempt at the
Algebra | ECA, or do not enter high school ready to take Algebra I, are required to take
either Algebra | or PrAlgebraas well asa Math Skills Class designed to remediate skills
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previously not mastered. In other words, those studeges an extra daily class perioof
remedial Mathematics instruction. After taking Algebra | each student will take the
Algebra | ECA exam. Studentsovdo not pass will receive intervention through re
teaching of the skills in which they fell short on the test to prepare them for another
testing administration. By making this commitment to additional instruction and
intervention we believe more studéswill pass the Algebra | ECA. We will receive our firs
set of data on this from the state in August.

Plans for our Mathematics Initiative to continue and its success will be measured by increased
math achievement K2 and the growth of confidencemur st udents as “ ma
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